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Special Issue: Extensive Reading in Japan

ELCOME TO the May 2007 Special
w Issue of The Language Teacher ’<€N5/V<§
on Extensive Reading. It's now AV «f)
10 years since the last Extensive Reading £y
Special Issue. Ten years ago, Extensive °
Reading was little known, poorly un- Z
derstood, and considered an expensive A
luxury. How things have changed. Now Vb,
you can go to a conference, and almost " N\
everyone has heard of, or is trying, Exten-
sive Reading.

A decade ago, ER was new to many teachers, so the May 1997
Special Issue focused on introducing the basics of Extensive
Reading. But now the world has caught up, so in this issue
we've tried to review the various versions of Extensive Reading
being practiced right now in ordinary classrooms throughout
Japan and to pass on the lessons we’ve learnt these last 10 years.
We've also tried to identify future trends.

ﬂ
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The issue opens with an interview of Marc Helgesen and Rob
Waring by Kim Bradford-Watts and Amanda O’Brien. Helges-
en and Waring give their thoughts on the current situation and
the future for Extensive Reading in Japan. Atsuko Takase’s ar-
ticle reviews Extensive Reading in the Japanese school system,
and looks at the difference in attitudes between practitioners
and non-practitioners of Extensive Reading. Ken Schmidt re-
ports a series of interviews with college and university teachers
and looks at their successes and failures to find some guiding
principles for practicing Extensive Reading. Finally, Mark Furr
shows how Reading Circles help to integrate the reading more
directly into our classes. But this is not all, there is more in My
Share and Book Reviews as well.

In closing, Id like to thank all the contribu-
tors for their hard work and the editors for their
patience and dedication to bring out this Special |
Issue. Long may their dedication continue.

Rob Waring
Special Issue Editor

TLT Co-Editors:
Jacqui Norris-Holt
& Ted O'Neill

TLT Japanese-
Language Editor:
Sachiko Takahashi
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Interview with Rob Waring
and Marc Helgesen on
Extensive Reading

Keywords

Extensive Reading, graded reading,
reading benefits, language learning,
program implementation

Kim Bradford-Watts and Amanda
O’Brien interview Rob Waring and Marc
Helgesen for the Extensive Reading An-
niversary Special Issue of The Language
Teacher. In this interview, Waring and
Helgesen discuss the past, present, and
future of Extensive Reading (ER) in Ja-
pan. Topics covered include the mean-
ing of Extensive Reading, the introduc-
tion and development of ER programs
in educational institutions, challenges
in and advice for setting up a program,
benefits of Extensive Reading for learn-
ers, ER learning styles, and multiple in-
telligences. Waring and Helgesen also
provide a glimpse of ER related organi-
zations and their visions for the future of
ER in Japan.

Kim Bradford-Watt&Amanda O'Brienl(d.,

TLTZ AL 2IFES D/HIZ. Rob Waring&
Marc HelgesenlC4 >4 Ea—% L%k,

Waring&Helgesenld, BADINE TN
FDHH REDIRREFTFRDIBLICDL
THERXTWVE, A FEa—DREY IR Z
HOBK., HERBICEITZHTIOI A
DEALRME. 25700 SL%EILL TS
ODRHBET RNAR FBEICEOTDE

DI RIEE BIK(THZoTW S, Waring&
Helgesen(d, ZF(ICRDHEBCDONTRIE
BERBAE L, BARICEITZZHEDORRICETS
RBEEN5

Kim Bradford-Watts

Kyoto Women’s University

Amanda O’Brien
Kansai Gaidai University

TLT: Thank you both for taking time for this interview. What
exactly is Extensive Reading?

Marc: Extensive Reading (ER) is reading a lot. It usually im-
plies that the goal is reading itself—as opposed to reading and
answering comprehension questions, doing a report, or some-
thing else. Learners may do something else as evidence of their
reading, but the main focus is reading.

Rob: Some people make the distinction that ER involves reading
a lot and widely, whereas graded reading involves reading a lot
and widely but of specially written and graded texts suitable for
students’ proficiency level. However, these two terms are used
interchangeably within ELT.

Marec: If learners are going to read a lot, they need easy to read
materials because we want them to be fluent readers. Of course,
some get to the point where they don’t need graded material,
but easy material is where we start. Just as children’s literature
and juvenile literature are recognized as real and important gen-
res aimed at specific audiences, we aim to increase recognition
of language learner literature as a legitimate genre aimed at our
target audience: our learners.

TLT: What brought you to the conclusion that Extensive Read-
ing procedures were necessary in your teaching context?
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Rob: In my university, the English majors receive
only about 400 hours of English spread over their
4-year course. This is the equivalent of about a 13-
week stay overseas, which is by no means enough
input for the learners to significantly improve
their English.

Marc: English is a foreign language in Japan.
We are usually responsible for all the English
our learners meet—as opposed to an ESL situa-
tion where they are constantly surrounded with
English. In EFL, learners usually have just a few
hours of English instruction per week. Reading
is a way they can do more and actually enjoy it.
And they can read anywhere, anytime, cheaply.
Most of the time learners choose the books they
want to read. The point of ER is to read what you
enjoy. And do it a lot!

TLT: What do your learners do in your program?

Rob: Learners borrow one or two books each Mon-
day and discuss them the following week. I have
also just started using Reading Circles (see Furr, this
issue). Introducing the reading circles has been

a bit of a struggle as my learners have the low-

est English proficiency in the department, so I've
given them lots of support through worksheets of
useful sentences for managing discussions.

Marc: My learners have to read more than 500
weighted pages per term. Weighted pages means
that a page of an easy book is worth less than a
page of a difficult book. They write a short report
to show that they have actually read the book. I
read the reports, stamp OK, and maybe ask ques-
tions or make a comment.

TLT: How do you grade or test learners?

Marc: Usually it’s very clear from the reports
whether the learner has read the books. If they
just copy from the book or the blurb, you know

it instantly. But I talk with the students about
cheating and the situation in Japanese universi-
ties, whereby once you get in, you are almost as-
sured of graduating, so grades really don’t matter
much. What really matters are the skills learners
acquire by graduation. And they can only devel-
op the skill of reading by reading.

We start the ER program in April. In early May,
once learners have the idea, I give them a hand-
out called Choose your own grade, which is a chart

listing how many pages learners need to read to
get A, B, or C.

Rob: I also do many of the things Marc does. I
don’t usually check their work except those I sus-
pect are not reading. I try to be nice about it and
nudge them rather than force the system on them.

TLT: How has your program evolved since you
reported about it in The Language Teacher ten years
ago?

Rob: Not a lot, except we now do ER as a depart-
ment. I walk the learners through two to three
very easy graded readers before introducing the
whole library. This gets them more involved. I
also spend a lot of time helping them understand
why ER is necessary, how it will help them get a
feel for the language, and how it helps the lan-
guage all fit together.

Marc: In my case, it has changed in several ways.
Ten years ago, I was the only one in my depart-
ment teaching reading. Now we have three teach-
ers doing Extensive Reading. We still make first
year reading required and second year reading
an elective. About half the eligible learners take
Reading 2. We encourage them to take Reading

2 in second year so they get their reading ability
up to the level where they can use English for re-
search. Reading 2 includes ER using the Internet.
Among other things, we teach them how to find
easy-to-read websites.

Also, when I started, I used the standard sum-
marize and give your opinion report. We now have
a series of three other report types designed to
appeal to different learning styles or intelligences,
and they give learners a change of pace and
choice. The forms are available at <extensiveread-
ing.net/er/marcreports.html>.

TLT: What benefits have you noticed from the
program with respect to learners and learning?

Marc: Helping learners actually enjoy reading and
improve is obviously the big pay off. Before all
1st-year learners took ER, we noticed that those in
Reading 2 who had taken ER scored, on average, a
full letter grade above those who had completed a
traditional program. I also think that giving learn-
ers a choice of books and reading level, how much
they’ll read, and the grade they want, makes them
more responsible for their learning.
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Rob: There will always be learners who are
unmotivated. They just can’t connect to English
and want to negotiate their life through Japanese.
I encourage these learners to take an interest in
what they read, and occasionally it is successful.
Fortunately, the vast majority of learners take
reading seriously, especially since I do, and this
leads to a much greater appreciation of the cen-
trality of reading and the primary skill through
which a foreign language can be acquired. Even
those who are more interested in speaking tend to
understand that their English will improve faster
if they learn to read well.

TLT: What was involved in setting up the ER
program at your school?

Rob: Patience and perseverance. Not everyone
likes to have to adjust to new things. Some of

our staff members were quite slow to adopt ER,
but once they did, they were converts. At first I
persuaded the Head of Department to buy up an
old ER collection. This gave us about 500 books to
start an elective ER course for non-English ma-
jors, which went well. Then I got more funding

to expand the library, and now ER is part of our
required Oral Communication classes. We have an
annual budget of around 150,000 yen to build our
library. Perseverance was the secret of the success
of the program at my school. I had to keep asking
for funding, and to lobby for space for the books.

Marc: I was lucky that the university was sup-
portive from the beginning, so I had access to
money for books and the university library was
happy to handle the paperwork.

There is a lot of help available for anyone inter-
ested in introducing ER at <www.extensiveread-
ing.net> and a discussion group at <groups.yahoo.
com/ group / ExtensiveReading /> where people
share ideas. There is also the ER colloquium at the
annual JALT conference where you can meet peo-
ple who are doing what you want to do. Remem-
ber, it doesn’t have to be an all or nothing situation.
You can add ER as the homework component of a
reading class, or even a conversation class.

TLT: What was the biggest challenge?

Rob: Everyone works in different settings, so ev-
eryone will face different challenges. In my case,
getting the staff to accept ER as a valid endeavour
was a major challenge. They couldn’t readily
identify that anything is learnt through ER.

Marc: On the other side of the coin, the pedagogi-
cal challenge is to reorient learners new to ER.
They enter university with six years of experience
of intensive reading done, most often, through
translation. There are many specific techniques
you can use to get learners to engage with read-
ing. Extensive Reading Activities for Teaching Lan-
quage by Bamford and Day (1998) has some great
suggestions. But keep in mind the adage: Reading
isn't taught. It is caught. Be a reader and let the
learners know. Beyond that, it is important to set
high standards and build in a success orientation.

TLT: Do you think that ER programs suit par-
ticular types of learners? Is it more difficult with
certain types?

Rob: To some extent, yes. Some learners like to
learn from books and texts and do it silently and
at their own pace. Others are more outgoing and
wish to communicate in other ways.

Marc: I think ER can help anyone, but people
with certain learning styles are more likely to

be attracted to ER. It's a natural for visual learn-
ers and for folks who read a lot in their native
language. Different report forms let learners with
different styles engage with reading. A lot of
readers come with a CD so learners can let the CD
read to them as they follow along in the book. This
appeals to auditory learners, and is very similar
to the way most of us learned to read: being read
to by our parents and teachers.

Rob: However, all learners must understand

that the common denominator in being able

to understand a language is to master how the
language fits together. Textbooks typically serve
up language in a structured, linear way by pre-
senting each language feature one by one. This
structure does not allow for recycling, nor does

it give the learner the chance to develop depth

of knowledge about the language. Research into
vocabulary acquisition shows a learner typically
must meet a word 10-30 times before it is learned.
Grammar patterns require a much higher level

of recycling. Graded readers help fill this gap by
providing the depth learners need for acquisition.
All types of learners must recognize this because
unless they meet the language enough times, they
simply won’t remember what they learn.

TLT: What advice would you offer others consid-
ering setting up an ER program?
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Marc: To quote the famous Greek goddess of vic-
tory, Nike: Just do it! Get some books, share your
enthusiasm, and get started.

Rob: I like David Hill's advice—start small but
think big. I've advised about 30 ER programs

in many countries and have noticed two main
reasons for failure. The first is that the ER pro-
gram is one person’s baby but not part of the
school’s curriculum. Usually when the teacher is
assigned to another school or different classes, the
program dies. This shows the importance of get-
ting all staff involved. The second reason arises
when overly-enthusiastic teachers push ER on the
school, staff, and learners. Their initial reaction

is to back away as no one likes to feel forced into
doing something that will take even more time
away from their lives. This shows the necessity of
slowly introducing ER into the school, specifying
targets of what to achieve by when. This may be
getting ER going in one or two classes voluntarily,
getting school-wide funding, or even getting ER
accepted in the whole school district.

TLT: How else are you involved in the Extensive
Reading field?

Marc: One way is the Extensive Reading Founda-
tion <www.erfoundation.org>. The foundation
gives Language Learner Literature awards for the
best readers each year. A number of Japan-based
people including Rob, Julian Bamford, Junko
Yamanaka, Tom Robb, and myself are involved,
as are internationally known people like Richard
Day, Alan Maley, Paul Nation, and Peter Viney.

Rob: I also write ER guidebooks, publish arti-
cles, and lecture widely on ER. I research the
relationship between vocabulary learning and
ways to assess the acquisition of a sense of English
through ER. I research extensive listening, too.

I also maintain an ER website <www1.harenet.
ne.jp/~waring/er> and am the owner and
moderator of two Yahoo! ER discussion lists — the
Extensive Reading group and Language Learner
Literature writers group. Finally, I write my own
graded readers.

TLT: What changes do you think will occur in
Extensive Reading over the next ten years?

Marc: I don’t know if this is a prediction or a
wish—but I hope Extensive Reading is widely

accepted as the essential learning tool it is. In the
past decade, we’ve seen a huge interest in ER
worldwide but especially in Asia. I think that will
continue.

Rob: I think ER will be much more widely ac-
cepted than it is now within mainstream educa-
tion in Japan. There really has been an explosion
in interest in ER among our colleagues. A few
years ago the terms tadoku or ER were unheard
of by many but in the coming decade almost all
teachers in Japan will have heard of it.

Marc: We've also seen diversity in the types of
readers published. Penguin has some great biog-
raphies and film tie-ins. Oxford has an excellent
non-fiction list. Macmillan has relaunched the for-
mer highly respected Heinemann list. Cambridge
even has readers with adult content and Thom-
son just came out with a very easy graded reader
series for Junior High School-aged learners. There
is a lot happening, which is likely to continue.

There is also some movement to web-delivery
of ebooks. At this point, it involves downloading
and printing out the books. I'm not sure that’s
real progress. Reading online is slower than read-
ing a printed text-and speed is very important to
comprehension. It will be interesting to see what
happens as the hardware improves.

Rob: I also see a greater appreciation of extensive
listening, given the importance of listening in for-
eign language learning. It is but a small fledgling
at this stage.

TLT: Thank you both for giving us some insights
into the past, present, and future of ER and EL
and how you have been using ER with your
learners.

Reference

Bamford, J., & Day, R. (1998). Extensive reading activities
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sity Press.

Kim Bradford-Watts and Amanda O’Brien have
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Extensive Reading
in the Japanese high

Keywords

Extensive Reading, implementation of ER,
ER practitioner, teachers’ role in ER

This study introduces differences in atti-
tudes toward Extensive Reading (ER) be-
tween practitioner and non-practitioner
Japanese high school teachers. For the
last few years, the value of ER has been
recognized in various institutions, includ-
ing private English classes for elementary
school children, juku (cram schools), yo-
biko (prep schools), and colleges or uni-
versities in Japan. Although ER seems to
be attracting the attention of high school
teachers who appear willing to adopt it
as part of the high school curriculum, the
majority of teachers are still skeptical and
reluctant to implement it. The results of a
questionnaire distributed at ER workshops
compares the attitudes of non-practition-
ers and practitioners towards ER, and illus-
trates some important differences. In addi-
tion, the effects of ER can be attributed to
the teachers’ own ER and their experience
teaching it.
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NIT—02 a3y TETI22T—MNAED
BER SHRETOCVIHEMESHEATDH
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school setting

Atsuko Takase

Kansai University and Baika
High School

ECENTLY, EXTENSIVE Read-
R ing (ER) has attracted

attention as an additional
teaching approach among high ')Y‘
school teachers in Japan, partly ZL/
due to the necessity of imple-
menting a new approach in order @
to attract students of various lev- Z
els, and partly to the nationwide
ER movement.

Realizing that grammar-
translation should not be the
only methodology used, many
high school teachers have been searching for new strategies
to motivate students of various levels to study English. In an
effort to raise the English proficiency of Japanese high school
students, Mombukagakusho (The Ministry of Education, Science
and Technology, and Culture and Sports) has advocated the
use of the Oral Communication approach (Mombukagakusho,
2003). However, criticism of this supposed approach includes a
reduction in student literacy skills, vocabulary size, and gram-
mar concepts; inappropriate university entrance examination
preparation; and lowered proficiency levels (Noriguchi, 2006).
Encouragingly, and despite criticisms of ER including “it uses
light materials” and “the teachers are not truly teaching the
class” (Takase, 2006, p. 4), Japanese teachers have finally started
considering the inclusion of this approach which provides more
literacy training than the oral communication approach, as well
as motivates reluctant students to study English (Uchiyama,
2006).
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Helping to spur this trend, there has also been
a surge in the publication of guides instructing
teachers themselves how to read extensively in
English (Furukawa & Itoh, 2005; Sakai, 2002) and
how to implement ER programs in schools (Mat-
sui, 2006; Sakai & Kanda, 2005; Takase, 2005). Ad-
ditionally, the abundance of English books avail-
able in major bookstores, as well as a guidebook
of ER materials covering approximately 10,000 ER
books (Furukawa, Kanda, Komatsu, Hatanaka, &
Nishizawa, 2005), has also accelerated this trend.

However, when implementing new teach-
ing strategies, there are often teething problems
and ER is no exception. According to Day and
Bamford (1998) and the Kyoto Reading Research
Project Team (Hashimoto, et al., 1997), some of
the major reasons for not implementing ER in the
high school curriculum include: cost, limited class
time, no support from colleagues, the different
role of the teacher, time-consuming work such
as book management, students’ lack of reading
proficiency, and not enough evidence of its ef-
fectiveness.

Some of these reasons may be a result of the
teachers’ inexperience in reading extensively
themselves. Many researchers and practitioners
suggest that it is essential that the teacher serve as
a role model of reading (Day & Bamford, 1998).
Once teachers are exposed to ER, anxiety concern-
ing the teacher’s role and the effectiveness of ER
dissipates and they begin to encourage colleagues
and administrators to support the program (Ta-
kase, 2006). This difference between the percep-
tions of practitioners and non-practitioners is the
subject of investigation in this paper.

The research questions investigated for this
paper are:

1. What concerns do practitioners and non-
practitioners have about ER?

2. What positive effects have practitioners
found for the use of ER?

Procedure

A Japanese questionnaire concerning high school
teachers’ attitudes toward ER was administered
at three ER workshops in 2006: one in Osaka to
Kansai area teachers, and the other two in Tokyo
to teachers from all over Japan (see Appendices A
& B). Among the 98 respondents, 47 were junior
and senior high school teachers. Approximately
half of these respondents (23) were already imple-
menting ER in their classes, and the other half
(24) were not.

Results and discussion

The comparison between ER practitioners and
non-practitioners revealed some interesting data.
Non-practitioners (NP) were asked, What would
be the problems in implementing an ER program?
Practitioners (P) were asked, What are the problems
in running an ER program? The results are shown
in Table 1. Although most concerns are shared by
both practitioners and non-practitioners, the per-
centages vary greatly, with the exception of the
concern identified as the biggest by both groups:
Cost or lack of materials.

As illustrated in Table 1, the biggest problem
for both non-practitioners and practitioners was
item 1 (Cost or lack of materials), identified by
83.3% (NP) and 60.9% (P) of respondents, respec-
tively. The second biggest concern of non-practi-
tioners was item 2 (Limited class time), which was

Table 1. Concerns in implementing and running an ER program

Item ER Non-practitioners | ER Practitioners
1. Cost or lack of materials 83.3 60.9
2. Limited class time 58.3 8.7
3. No support from colleagues 33.3 4.3
4. Difficulty of the different role of the teacher 25.0 174
5. Time-consuming teachers” work (book manage- 12.5 52.2
ment included)
6. No time for teachers” own ER 12.5 0.0
7.  Reluctant students who are not interested in reading 0.0 39.1
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rated 58.3%, whereas only 8.7% of practitioners
saw it as a problem. One explanation for this may
be that once teachers implement ER or provide
students with some in-class reading time, they
discover its effectiveness in motivating students
to read and time was found to do the reading.
Item 3 (No support from colleagues), ranked as the
third greatest worry for non-practitioners (33.3%),
while only 4.3% of practitioners saw it as a con-
cern. There is some evidence to suggest that once
colleagues observe student eagerness for ER, they
come to support the program (Takase, 2006). Item
5 (Time-consuming work) con-
stituted 12.5% of non-prac-
titioner responses, whereas
52.2% of practitioners identi-
fied it as a major problem.
One reason for the difference
is that this item included a
sub-item concerning book
management which non-
practitioners have yet to
experience, so this difference
is to be expected. The item
unique to non-practition-

ers was item 6 (No time for
teachers’ own ER). No practi-
tioners selected this item as
a concern; on the contrary,
17% of them considered this
a positive effect of an ER
program (see Table 2). The one item unique to
practitioners was item 7 (Reluctant students who
are not interested to read). Considering the response
was made mostly by practitioners with less than
one year of ER experience, this problem seems

to be experience-sensitive and may dissipate as
they gain teaching experience. Further research is
necessary on this point.

The question (What positive effects have you found
in your ER program?), was the one posed only to
practitioners. Table 2 shows the percentage rank-
ing of their responses. It illustrates the total per-
centage of the positive effects and the breakdown
of the practitioners’ ER teaching experience,
according to whether they had implemented ER
for less or more than one year.

It is notable that 87.0% of the teachers indicated
that they believed their students enjoyed reading
extensively; 39.1% responded that their stu-
dents’ English proficiency levels have improved;
and 30.4% responded that
their students have become
confident in English. Among
them, 78 % of item 2 and 86
% of item 3 were reported by
practitioners with more than
one year of ER teaching ex-
perience, respectively. Other
positive results included
increased communication
between students and teach-
ers; increased library book us-
age, including L1 books; and
increased promotion of the
teachers” own ER. Contrary
to No time for teachers” own ER
posed by non-practitioners
(Table 1), teachers who have
implemented an ER program
seem hooked on reading themselves, however
busy they are. Several teachers commented that
they experienced the joy of ER and that their own
proficiency improved greatly, facilitating their
English teaching in other classes. The results of
these items can be interpreted as evidence that ER
improves learners” English proficiency and their
attitudes toward reading and English study, par-
ticularly as teachers gain ER teaching experience.

Table 2. ER experience and perceived positive effects of an ER program

Item Total (%) | <1yr (%) | >1yr (%)
1. Students enjoyed reading. 87.0 40 60
2. Students’ English proficiency improved. 39.1 22 78
3. Students became confident in English. 30.4 14 86
4. Communication between students and teachers increased. 26.1 33 67
5. Library books were checked out in quantity. 21.7 0 100
6. Teachers read a lot of books. 21.7 20 80
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Conclusion and implications

The survey reveals that there are differences
between the concerns of high school teachers
prior to implementing an ER program and the
actual problems that ER practitioners are facing.
Overall, the actual difficulties experienced are
fewer than expected. In spite of the concern by
non-practitioners about the inclusion of ER in the
limited class time available (58.3%), more than
90% of the practitioners found no difficulty in
finding time for the activity.

There are several steps teachers can take to
tackle the problems noted. For example, one way
to cope with the lack of materials is to join the
Japan Extensive Reading Association (JERA),
in which the members can not only share their
ideas about implementing and practicing ER, but
also borrow books of different genres and levels
twice a year. A solution to the problem of book
management is to ask the library to handle the
materials, as this will reduce the burden on teach-
ers (Uchiyama, 2006). Student motivation can be
addressed by providing an abundance of easy
materials, including picture books, in various
genres, and the provision of in-class reading time
for Sustained Silent Reading (Takase, 2005).

Concerning the effectiveness of ER, practition-
ers reported that students enjoyed reading, im-
proved their English proficiency, and developed
greater self-confidence. They also reported more
favorable attitudes toward ER and English study
in general. In addition, communication between
students and teachers increased, and the teachers
themselves experienced the joy of reading and
discovered the effectiveness of ER for improving
reading fluency and overall English proficiency.

These results suggest that for teachers consid-
ering the inclusion of ER in the classroom it is a
worthwhile project to undertake. The findings
of this study also suggest that it is important for
teachers to try and experience ER themselves
prior to its implementation as teachers’ attitudes
toward using ER change once they have experi-
enced it.
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Five factors to consider in
implementing a university
Extensive Reading program

Keywords

Extensive Reading, course develop-
ment, university level

Among the many factors affecting the
shape and success of an Extensive
Reading (ER) program, five featured
prominently in interviews with eight ER
practitioners at universities in Japan: |)
convictions regarding language learning,
especially in regards to amounts of com-
prehended input needed and the role
of independent reading (and listening)
in relation to other learning activities; 2)
defining desired learning and attitudinal
outcomes and setting reading targets
and tasks appropriately; 3) adapting the
approach to ER for student attitudes, in-
terests, abilities, and goals; 4) effective
introduction of an easily understood
ER program, with ongoing support and
personal follow-up; and 5) develop-
ing reading communities, in and out of
class.
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Ken Schmidt
Tohoku Fukushi University

VER THE last 20 years,

Extensive Reading (ER)

in English has become
increasingly popular at univer-
sities in Japan. EFL instructors ZL/
have discovered benefits in the
areas of language acquisition and ®
fluency development, reading Z
speed and comprehension, mo-
tivation, and sustainability as an
enjoyable route to learning and
personal growth (Jacobs et al.,
2006). Hoping to gain insight into
effective ER implementation, I interviewed eight experienced
ER practitioners about many factors affecting the shape and
success of their ER programs. Five that featured prominently
in the interviews are introduced here. Companion materials to
this article, including interview excerpts, are available online at
<www.extensivereading.net/er/online. html>.

Convictions regarding language learning

Convictions regarding language learning can greatly affect the
role of ER in a course. Most ER practitioners would agree on the
necessity of massive amounts of comprehended input for timely
progress toward significant language gains and fluent use, and
that interesting, level-appropriate, context-rich materials—such as
graded readers—are enjoyable, sustainable ways to get this input.

Some (Krashen, 2003; Mason & Krashen, 1997) hold that ER
and EL (Extensive Listening) are optimal activities for timely
acquisition and suggest that once students are able to read or
listen to the simplest of materials, there is little sense in elemen-
tary to intermediate level learners spending large amounts of
time on anything but ER and EL.
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Two interviewees have largely taken this ap-
proach. Originally assigned to teach a conversa-
tion course for pre-elementary education majors
at Shitennoji International Buddhist University,
Beniko Mason (personal communication, July
26, 2006) persuaded her department that what
her low level learners needed most was massive
comprehended input. Her English course thus
consists mainly of in-class story listening (EL)
with out-of-class ER. Kunihide Sakai (personal
communication, July 1, 2006) at Denki-Tsushin
University was also so impressed with the effects
of ER that he has, for years, devoted his general
English courses almost entirely to self-selected
reading, in and out-of—class. Both instructors
have been pleased with their students’ response
and progress.

Others (Waring & Nation, 2004) believe that
although incidental learning through ER and EL
is important, it can be a slow process, particularly
when meeting unfamiliar language. They suggest
that direct attention to high frequency language
features, such as lexis, syntax, and discourse, as
well as work with reading, listening, and learn-
ing strategies, in combination with the repeated
exposure and practice provided by ER and EL,
can yield more efficient progress. Many consider
ER and EL to be ideal complements to almost
any kind of language study, as they potentially
provide the breadth of exposure and depth of
knowledge necessary to integrate studied materi-
al into the learner’s growing sense of the language
(Waring, 2006).

Two examples of this approach are the reading
and writing course taught at Kansai Gaidai Uni-
versity by Tracy Cramer (personal communica-
tion, July 2, 2006), and the reading course taught
at Nanzan University by Mathew White (personal
communication, June 29, 2006). In both courses,
in-class intensive study and communication,
and out-of-class ER, are mutually reinforcing. ER
notebooks also provide Cramer’s students with
the benefit of practice in summary and response
writing as well as the opportunity to communi-
cate with him through on-going written dialog.
Both instructors also report the enthusiastic
interaction in student Reading Circles (see Furr,
this issue) and the motivating effect this has on
attitudes toward books and ER.

Desired learning and attitudinal outcomes

Desired outcomes also influence program design.
Instructors targeting observable gains within a
school year typically ask students to read at least a
book per week (Nation & Wang, 1999), and most

interviewees set goals in the range of 500-1000
pages or 15-30 books per semester. This can be
particularly appropriate for English majors or
students in elective English courses whose enroll-
ment indicates a desire to improve their English.
Julian Bamford (personal communication, June
30, 2006), at Bunkyo University, for example, re-
quires that students in his How to learn a language
seminar read and discuss two books each week.

The potential for gains is especially exciting
when students can continue ER with course sup-
port over multiple years. Marc Helgesen (per-
sonal communication, July 25, 2006), at Miyagi
Gakuin Women'’s University, and Kunihide Sakai
both see over 50% of their students in 1st-year,
required courses sign up for further ER electives.
Department-wide programs at Chukyo and Tezu-
kayama Gakuin Universities require two years of
ER, with the option of a third at Chukyo (C. Love-
lock, personal communication, August 8, 2006;
Morrison & White, 2003).

Some instructors teaching required courses for
non-language majors, reduce reading targets to,
for example, 100-300 pages per semester—pos-
sibly calling this graded reading (GR) rather than
ER. Positive outcomes may range from students
overcoming initial resistance and reading more,
with greater enjoyment than expected, to iden-
tifying ER as a useful strategy for future inde-
pendent learning, or even getting hooked on ER,
exceeding targets, and continuing beyond course
end. For example, in a required one-semester
speaking course at Tokai University, Tina Ferrato
(personal communication, June 27, 2006) asked
students to read at least five books. Offering a
clear rationale and procedure for GR, classroom
access to easy, engaging books, and a supportive,
low pressure environment, she hoped to pro-
vide at least a reasonable chance for students to get
hooked on easy reading in English, participate in
a vital reading community, and move on to truly
Extensive Reading. To her pleasure, most stu-
dents voluntarily read 10-20 books, well beyond
requirements.

Understanding and adapting for students

As is apparent in the preceding sections, many
interviewee comments highlighted the need to
consider and adjust for student attitudes, inter-
ests, abilities, and goals. For example, Bamford’s
general English courses in the Information and
Communications Department do not include a
formal ER component. These students generally
display little interest in English, or in reading,
even in Japanese. Bamford finds English music
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and DVDs more involving for these students in
class, and popular for borrowing from his mul-
timedia library. However, he tries to stay alert to
student attitudes, and gladly guides interested
students to his graded reader library.

Also focusing on student attitudes, both Sakai
and Mason, in introducing their courses, ac-
knowledge the feelings of failure and alienation
that many students associate with language
study. They then offer a different path—input-ori-
ented ER and EL—that should help many to leave
failure behind and move forward with greater
enjoyment and success. Symbolic of this new
start, Sakai’s students all begin with wordless
picture books before progressing. Accepting their
reluctance to study English, he maximizes in-class
reading opportunities, while encouraging vol-
untary out-of-class reading. Mason, on the other
hand, targets 1,000 pages of out-of-class reading
per semester (with general success), and employs
a mix of in-depth orientation, ongoing encourage-
ment, and evidence of their own improvement to
persuade students that ER is in their best interests
and worth the effort.

Introduction and follow-up

All eight practitioners stressed the importance

of clearly introducing ER’s key characteristics,
how it differs from intensive reading or gram-
mar-translation, and its potential benefits. The
newness of ER may be turned to advantage by
offering it as a missing link in students’ past study,
or a new way forward. Such an introduction rec-
ognizes students as thinking adults and provides
them the opportunity to independently choose to
make this strategy their own.

Several instructors emphasized presenting a
simple system and avoiding excessive associated
tasks which may detract from the main thrust of
lots of enjoyable reading. Tasks can be limited to
those that contribute sufficiently to course goals
to be worth the load (e.g., preparing responses
to share with a reading circle) and the minimum
record-keeping and proofs necessary to track
student reading and award credit.

Clive Lovelock (personal communication, Sep-
tember 14, 2006) at Tezukayama Gakuin Univer-
sity, spoke for many in emphasizing ongoing, in-
dividual consultation and guidance—discussing
what students have read and reported, looking
at progress and goals, and identifying possibili-
ties for future reading. This is critical in helping
students maintain momentum and a sense of
purpose in their reading. Measuring progress

through periodic assessment (e.g., a pre-test fol-
lowed by tests at the end of each semester, or as
students feel ready) can also affirm the practical
value of student ER efforts and contribute to feel-
ings of success and motivation.

Developing a reading community

While some students quickly latch onto ER as
their strategy, others warm to it more gradually,
with the support of community. This begins with
the instructor playing the dual roles of facilitator
and fellow reader. Ideally, instructors regularly
talk about their own reading, speak with students
about theirs, and facilitate student exchange
through reading circles, sharing recommenda-
tions, or chatting during browsing time. Although
all the interviewees have GR collections in their
school libraries, most also make books available
in the classroom. This eases access for busy or
forgetful students and affirms reading as a big
part of what we do here together. These shared read-
ing experiences, the rewarding interaction they
allow, and the sense of doing something together
with real, meaningful benefit contribute greatly to
developing a positive reading community.

Having a library in one’s own office can also be
a boon. Students can drop by to borrow and talk
about books, and a weekly lunchtime book hour
provides an especially good chance for communi-
ty building. A great advantage of this community
is its open-ended nature, as students do not have
to leave at course end. They can continue enjoy-
ing the reading and companionship throughout
their time at university, enhancing the chances
for impressive language gains. This also allows
instructors to encourage students and monitor
progress over a longer period. Developing such a
community may take time. For example, Ferrato’s
lunchtime book community took about three
years to gel, but such an approach can pay large
dividends.

Final remarks

Helping students access the large amounts of
engaging, level-appropriate input needed for
timely, impressive language gains, should be on
the agenda of all language educators. Fortunately,
many university EFL instructors in Japan have
the freedom and resources available to begin
offering ER opportunities to their own students,
with the potential for future, cooperative devel-
opment on a larger-scale. An informed, evolving
understanding of language learning, learning ac-
tivities, and students is crucial when planning an
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ER program and the role it will take in a course or
curriculum. Consideration of the points discussed

here should be part of any such endeavor.
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Reading circles: Moving
great stories from the
periphery of the language
classroom to its centre

Keywords

Extensive Reading, reading circles,
discussion

Students enjoy reading graded readers,
and reading circles serve to relocate
extensive reading materials from the
periphery of the language classroom
to its centre. Reading circles combine
the skills of reading, writing, speaking,
and listening. They provide two things
often lacking in many communication
courses: material that is both compre-
hensible and interesting to talk about,
and a framework which makes having a
real discussion in English an achievable
goal for students. This article defines
reading circles, discusses the benefits of
using them in the classroom, and intro-
duces the reading circles roles. Finally,
it also explains how to get started using
reading circles in the classroom so that
students can have interesting, meaning-
ful discussions, in English.
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This paper is based on the article, Literature Circles for the EFL Classroom pre-
viously published in the Proceedings of the 2003 TESOL Arabia Conference.
TESOL Arabia: Dubai, United Arab Emirates, 2004.

Why use reading circles?

In all cultures, over thousands of
years, people have been fascinated
by a good story—and language stu-
dents are no exception. And a good
story is at the heart of every read-
ing circle. Reading circles combine,
in a natural way, the skills of read-
ing, writing, speaking, and listen-
ing. They help motivate students to
acquire both the habits of reading
extensively and of working au-
tonomously. They accomplish this by providing two things that
are often lacking in many oral communication courses: material
that is both comprehensible and interesting to talk about, and a
framework which makes having a real discussion in English an
achievable goal for students.

Once students are engaged by a story, they are willing to write
carefully in order to be prepared for their group discussions; to
speak in English almost all of the time while in their groups; to
eagerly point to passages within a text in order to support their
arguments; and to question each other in order to establish what
the text really means. There are many reasons to use reading
circles in the classroom, but the best way to discover them is to
try reading circles for yourself (Furr, 2007).
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Reading circles: What are they?

Reading circles are small student reading groups
which provide a specific framework allowing EFL
students to have real, meaningful discussions
about stories in English. Successful reading circles
for EFL students will contain most of the follow-
ing nine features.

1. Teachers select reading material
appropriate for their students

Reading circles ask language learners to have
real-life, meaningful discussions about the stories
that they have read. So it is important for the
teacher to choose appropriately graded reading
texts, which students can read without using a
dictionary.

A good test to discover whether or not a text
is suitable for use in a reading circle is to follow
recommendations for Extensive Reading made
by Waring and Takahashi (2000, p. 11) in The Why
and How of Using Graded Readers. Here are some of
their suggestions:

e There should be no more than 2-3 unknown

words per page.
The learner is reading 8-10 lines of text or more
per minute.

The learner understands almost all of what
he/she is reading with few pauses.

With reading circles, it is best to start with a
graded reader that is one level below the actual
student reading level because reading circles are
based on the ability of our students, not only to
read, but also to discuss the texts in English, so
the materials must be manageable.

2. Small temporary groups are formed in
the classroom

Five to six students in a reading circle works best.
At first, teachers should manage the groups so
that each group has one or two confident students
who are willing to take a risk with something
new.

3. Different groups read the same text

There are several advantages if each group reads
the same story. First, it is much easier to monitor
the progress of the discussion groups. Secondly,
using the story text as core material, it is pos-
sible to assign a number of different extension
activities, including oral presentations and poster

sessions. Group projects and extension activities
are ways to evaluate students for their reading
circles work. Finally, the teacher may also decide
to present a mini-lecture related to the story.

4. Groups meet on a regular, predictable
schedule to discuss their reading

This is a crucial aspect to the success of reading
circles. Reading circles require some student
training time, so a teacher must be willing to
commit to several stories and rounds of discus-
sion if there are to be positive results.

5. Students use written notes to guide both
their reading and their discussion

The role sheets (described later) prompt each
member of the group to read a story from a differ-
ent perspective, and to make notes in English in
order to prepare for a group discussion based on
their reading. In this way, students are learning
that there are both a number of different reasons
for reading, and also varying perspectives on any
given text.

6. Discussion topics come from the
students

It is important to allow students to generate the
topics for discussion. These are not classes in
literary criticism, but informal discussions about
stories. The role sheets provide the help needed
for students to find interesting topics.

7. Group meetings aim to be open, natural
conversations about stories

Students are encouraged to share their opinions
about the texts read for reading circles, so not all
of the discussion will be serious.

8. The teacher serves as a facilitator, not a
group member or instructor

Teachers need to step back and allow students to
assume responsibility for guiding the reading cir-
cle discussions. Some teachers may not be used to
this, but since students complete the role sheets in
advance, and know the roles that they are to play
in the group, teachers must allow this process to
work naturally.
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9. A spirit of playfulness and fun pervades
the room

Of course, if reading circles are not fun then

we are simply repackaging the types of lessons
which students tell us that they hate. The goal
of reading circles is clear and simple-to promote
informal talk about great stories (Furr, 2007).

Reading circle roles

Next, let us look at the magic formula for using
reading circles with EFL students.

Reading circles should be student-directed, but
at the same time, our students need some tools in
order to have interesting, fun discussions about
the stories they have read. These tools come in
the form of the role sheets that students use when
meeting in their groups.

The sheets require each member to read a story
from a different perspective and to prepare for a
small group discussion based on their reading.
The role sheets break the text down into smaller
sub-skills with each student in their small group
closely focusing on one way of encountering the
text. After each student has read the story from a
given perspective, or role, as homework, they are
brought together, and through discussion these
parts become whole. In other words, the role
sheets break down the skills of a mature reader
into smaller, manageable parts so that each group
member is responsible for one aspect of what a
mature reader does naturally (Furr, 2004).

When a reading circle goes well, one can easily
see many EFL students operating in something
akin to what Vygotsky (1978, p. 86) calls the
“zone of proximal development”; that is to say,
EFL students are able to discuss issues in English
and to solve problems in collaboration with their
peers that they could not possibly deal with on
their own.

There are five basic roles for reading circles and
one additional role for higher-level groups which
can be introduced later. All of the student role
sheets discussed here are available as pdf files for
easy printing (Appendix A).

The first role is that of the Discussion Leader (DL)
whose job is to act as a facilitator in the group
and to keep the discussion flowing. The DLs
are directed to read the story a number of times
so that they have a very solid grasp of the pos-
sible themes and the basic plot of the story. The
DLs open the discussion with a few open-ended
questions concerning the story and then proceed
to call on other group members to share their

findings with the group. The DLs do not act as
teachers; rather, their job is to keep the conversa-
tion moving.

The second role is that of the Summarizer who
is asked to give a brief, but complete, summary
of the plot. The summarizers must understand
that they are not to copy too much from the text;
rather, they need to retell the story in their own
words choosing only the most important events
in the narrative.

The next role, Connector, is one that students
often say is very difficult when they first start
reading circles, but by the end of the year, many
students think that both completing this role and
listening to their classmates as connector is the
most interesting role. The connector’s role is to
try to find connections between the text and the
real world in which they live. For example, the
connector may make connections between the
thoughts, feelings, or actions of characters in the
story and family members, friends, or classmates.

While the discussion leader, summarizer, and
connector, read the text and prepare to discuss the
story from a global standpoint, the next two roles
focus more closely on single words or very short
phrases.

The fourth role is that of the Word Master. The
word master may choose only five words or short
phrases which they believe to be the most im-
portant words found in a story. Some students
disliked the word master role in my classes until
I told them that they should look for special uses
of common words and ask their classmates, What
do you think means in this situation? or Why
does the writer repeat the word eight times in
the first two pages of this story?

The last of the core roles is that of the Passage
Person. In many classes, the passage person quite
often chooses passages which they find puzzling.
They then ask the group for help in understand-
ing these passages. Some of the best discussion
occurs as the students are trying to figure out
difficult passages together; it is often at this point
that one can readily see the theory of the zone of
proximal development playing out in class.

Finally, the Culture Collector role may be used
with more advanced groups. This role was cre-
ated in response to the number of times that
students have struggled with the cultural under-
pinnings and historical backgrounds of some of
the stories read for reading circles. To have one
student focus on cultural issues later in the term
adds a further level of both interest and complex-
ity to the discussions. Therefore, this is a role
which should be introduced later in the semes-
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ter and possibly should be confined to use with
intermediate students and above. The culture
collector’s job is to look at the story and note both
differences and similarities between the culture
represented in the story and their own culture.

Getting started with reading circles

After the role sheets have been distributed and
the roles carefully introduced, students are each
given a reading schedule, and then they choose or
may be assigned a role. Each student completes

a reading schedule in their small group. Students
may also be told that even if they are absent, they
must have their work ready and contact another
group member to present their materials to the
group. Making students responsible for their
roles, whether they are in class or not, greatly
promotes both student responsibility and a very
high attendance rate as it is easier to come to class
and participate than to arrange to send in their
homework by proxy.

To begin with, it is recommended that students
read short stories (around 4-6 pages in a graded
reader); thus, students are required to read and
to prepare their particular role for the entire story
prior to the next class.

Conclusion

As stated earlier in this article, I do believe that
reading circles can work magic for Japanese stu-
dents in a number of ways. First, students feel as
if they are having interesting, important discus-
sions in English while participating in reading cir-
cles. I contend that because the reading circle role
sheets give each group of students a set of clear,
yet complex, tasks, they are able to have discus-
sions at a far deeper level than those commonly
heard in EFL classrooms which use course books
or discussion-based textbooks. The magic works
because the sum of these role sheets is more
complex than any of the individual parts. Second,
is the fact that at the heart of every reading circle,
is a good story. Thus, reading circles serve to relo-
cate the enjoyment of Extensive Reading materi-
als from the periphery of the language classroom
to its centre.

Appendix A

The reading circle role sheets can be viewed at
<jalt-publications.org/ tlt/ resources /2007 /
0705b.pdf>
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We welcome submissions for the
My Share column. Submissions
should be up to 1000 words de-
scribing a successful technique or
lesson plan you have used which
can be replicated by readers, and
should conform to the My Share for-
mat (see any edition of The Language
il Teacher). Please send submissions to
<my-share@jalt-publications.org>.

MY SHARE ONLINE
A linked index of My Share articles can be found at:
<jalt-publications.org/tlt/myshare/>

A good story in 50
words?
Mathew White

Nanzan University
<mathew@nanzan-u.ac.jp>

Quick Guide

Key words: Extensive Reading, previewing, pre-
dicting, reading aloud, ranking, blurbs

Learner English level: Elementary and above
Learner maturity level: High school and above
Preparation time: 15-20 minutes

Activity time: 10-30 minutes

Materials: Selected Extremely Short Stories and
graded reader blurbs

Introduction

In order for students to appreciate Extensive
Reading, they need to realize that good stories
can indeed be short and that good stories can
also be told using vocabulary consisting mostly
of words that they already know. Students are
sometimes wary of simplified texts, and in many
cases they have been instructed to believe that the
only good stories are the ones that are really dif-
ficult. As Nation (2001, p. 173) observes, “Many
of the criticisms of simplification are criticisms of
bad simplification”. This exercise aims at freeing

students from this false
prejudice. It introduces
the students to the joy Y
of reading through the 4/
examination of some °
extremely short stories Z
(consisting of exactly 50 AN

words) and to the strat- o

egy of previewing books [>’[\ N )
to find good stories by

reading their blurbs. The exercise also provides
them with a clear task—the ranking of stories

in order to get them thinking more critically
about the materials. The output demanded from
students is kept to a minimum, although some
expressions related to ranking, sharing opinions,
negotiation, and persuasion may be necessary

depending on the oral proficiency levels of your
students.
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Preparation

Step 1: Prepare a worksheet with four or five en-
tries from the Extremely Short Story Competition
(or use Appendix A).

Step 2: Print out a copy of the Extremely Short
Story Competition worksheet for each learner or
pair of learners.

Step 3: Prepare a handout with the blurbs from
four or five well received graded readers (see
Appendix B for an example). The blurbs should
be from readers that are appropriate for your stu-
dents to read extensively, meaning there should
only be one or two unknown words in every 100
running words (Hirsh & Nation, 1992).

Step 4: Print the handout consisting of graded
reader blurbs on the back of the Extremely Short
Story Competition worksheets.

Procedure

Step 1: Write ESSC on the board and explain that
it stands for Extremely Short Story Competition. Ask
students to tell their partners how many words
they think are allowed in the competition.

Step 2: Explain that the competition, which began
at Zayed University in the United Arab Emirates,
only allows stories of exactly 50 words. Stories
that are 49 or 51 words are not accepted.

Step 3: Ask students to tell their partners whether
or not they believe a good story can be written
with only 50 words.

Step 4: Tell students that they can decide for them-
selves whether it is possible by looking at some
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sample entries. Distribute the student worksheets.

Step 5: Students take turns reading the short
stories to each other.

Step 6: Students rank the stories according to
their level of enjoyment when reading or listening
to them and decide which one they would select
as the winner.

Step 7: Students report their decisions to the
class.

Step 8: Explain that the length of a story doesn’t
determine how good it is, and that there are
many wonderful short stories, including stories
found in graded readers. Remind students that
good stories also provide them with the chance to
improve their reading fluency and get repeated
exposure to words as they are used in context.

Step 9: (Optional) Individual students read the
most popular stories out loud. The teacher may
choose to record them to be used as future exten-
sive listening materials.

Step 10: Explain that the blurbs on the backs of
books such as graded readers also introduce sto-
ries with a very limited amount of words. Then
repeat the procedure using the blurbs on the back
of the sheet.

Step 11: Based on the blurbs, students share
which story they would most like to read with
their partners. Students make at least one predic-
tion about what will happen in the story.

Step 12: If you have brought the books to the
classroom, students find the books matching the
blurbs they selected and start reading. If there are
not enough copies of the desired books, instruct
students to use the covers, titles, and blurbs to
select different stories.

Step 13: Allow them to borrow the books until the
next class. If you haven’t brought any books with
you, explain how students can find such books

to read, for example, by going to the library. If a
particular book is not available, they should find
another book in the same way or consider pur-
chasing the book from a bookstore.

Conclusion

My students really enjoyed reading the work-
sheet containing some of the entries from the
Extremely Short Story Competition in Japan. I
chose to use stories written by Japanese univer-
sity students because I thought it would be easy
for them to relate to them, and it might inspire
them to try submitting one of their own stories

to the competition. These activities could also be
done as listening activities if one were to record
readings of the materials aloud. To encourage
students to use the audio materials now com-
monly available for most graded readers, the first
minute or two of the graded readers’” audio mate-
rial could be used as well. The blurb worksheet
(Appendix B) consists entirely of Oxford Book-
worms Titles at Levels 1 and 2. If the students
have access to materials from a variety of pub-
lishers, it might be best to include samples from
the different publishers in order to encourage
students to explore the differences and find the
series that best matches their individual tastes.
The idea for the blurb match activity came from
Ken Schmidt (n.d.). He has one already prepared,
which includes books from a variety of different
levels at <www.langconcepts.com/er/ materials.
html>.
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Appendices

The appendices can be viewed at <jalt-publica-
tions.org/ tlt/ myshare/ resources/0705¢c.pdf>

Visited TLT’s website recently?
<tlt.jalt-publications.org/>
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If you are interested in writing a
book review, please consult the list
of materials available for review in

| the Recently Received column, or
| consider suggesting an alternative

| book that would be helpful to our
membership.

BOOK REVIEWS ONLINE
A linked index of Book Reviews can be found at:
<jalt-publications.org/tlt/reviews/>

sue, Miyuki Yonezawa

starts the column with
the long awaited review of
Reading a Million Words in
the Classroom. In addition,
Julia Christmas evaluates
Reading Challenge 1, a con-
tent-based, multi-skilled
textbook primarily focus-
ing on reading.
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Reading a Million
Words in the

Classroom
(HETHRURE--AHEE:
SHRIREDTTH)

[Kunihide Sakai and Minami Kanda. Tokyo:
Taishukan Shoten. 2005. pp. 227. ¥1,500.
ISBN: 4-469-24504-6.]

Reviewed by Miyuki Yonezawa,
Tokai University

Reading a Million Words in the Classroom (hence-
forth A Million Words) is a guide to Extensive
Reading (ER) written for EFL teachers of read-
ing to help them understand the merits of free
reading for pleasure as a pedagogical tool. It is
composed of five chapters with an appendix of

recommended books. The book is practical and
the message is straightforward: they want to
spread ER as an alternative to grammar-transla-
tion reading of English in Japan. In Chapter 1,
Sakai explains the aims and features of ER. In
Chapter 2, Kanda illustrates their method of ER.
Chapter 3 and Chapter 4 contain successful re-
ports of ER attempted by nineteen ER advocates
from teachers of high schools, technical colleges,
and universities, cram schools and prep schools
for younger children, to self-study adult learners.
Chapter 5 illustrates how Sakai has practiced ER
in his university classrooms throughout a period
of one year. In this way, all chapters focus on how,
what, and when to read in order to become a suc-
cessful reader of English who is likely to improve
overall English skills as well.

First, the authors contend that the success of ER
is based on an abundance of books with various
genres. Also, the key to this success is to increase
the pleasure of reading among learners. So, there
should be picture books, children's classics, and

teens' books written
BETHRURE

: for English native-
100 b1

speaking children,

as well as graded
readers for non-na-
tive English readers,
and even manga
comics. They have
sorted these books
(except manga) into a
list of books by their
levels. Sakai contends
that readers of any
age and any level

of English ability
should start with pic-
ture books. For him,
there are no appropriate age levels because the
learners are free to select any English materials
they choose, with absolutely no reading strategies
taught directly by the teacher.

ERBROTTY

IR
i A%

=

A

AMMAE

Teachers bring these books to the classroom
and their students select what they would like to
read. Sakai claims that class periods should be
occupied by students' reading time. The students
can also take some books home. In the classroom,
while observing each student's progress of read-
ing and advising students individually, teachers
should make learners conform to the following
rules of reading. The rules for teachers are: do not
teach but advise your students; let them choose a
book; and do not evaluate them based on quan-
tity of books they have read.
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Also, the rules for learners are simple, which
has made the book influential: first, do not
consult a dictionary while reading; second, skip
over unknown words and phrases; and finally,
stop reading if the book does not interest you. All
these rules are supported by the claim that lower-
ing affective filter is a key to success in learn-
ing EFL (Krashen & Terrell, p. 19). Yet another
advantage of A Million Words is that the authors
set a clear, specific, and numerical goal to read
to become a fluent reader of English: a million
words. This number is derived from observations
and experiences of Sakai at his university while
guiding students with ER for the last three years
(p. 6).

One possible criticism of A Million Words is that
it is too subjective and anecdotal with no statisti-
cal data and gives the false impression (see Day
& Bamford, 1998, p. xiv) that anyone can become
a fluent reader in English once he or she starts
ER. Sakai admits, however, their work is still in
progress, and their claims need to be verified in
the future with statistical data.

Still, there is pedagogical merit in Japanese
English education. Sakai's method is contrary to
what English learners often have been given in
their classrooms. Until today, the mainstream in
English education within Japan has been clamor-
ing about the importance of using a dictionary,
learning grammar, and precisely interpreting a
reading text. This approach has failed to produce
many good, fast readers of English but, instead,
many learners with English-phobia. A majority
of learners tend to lose interest in the English
classroom before teachers introduce reading skills
and strategies. In this frustrating situation, Sakai's
method has attracted teachers and learners of
English who have grown tired of the existing
unsuccessful methods including grammar-trans-
lation method or skill-based learning. Sakai
enthusiastically wants to evangelize their rediscov-
ered useful merits of ER, which is his purpose for
writing A Million Words.
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Reading Challenge |

[Casey Malarcher and Michael Pederson.
Seoul: Compass Publishing, 2005. pp. 128.
¥1,500. ISBN: 1932222480.]

Reviewed by Julia Christmas,
JALT JHS-SIG, Wakayama
Chapter

Reading Challenge 1 is a content-based, multi-
skilled text intended for high beginning EFL and
ESL students. It comes with CD recordings of the
passages, listening sections for each chapter, and

a script at the end of the book. All 20 chapters

of the text follow a consistent format. There are
pre-reading questions and pre-reading vocabulary
activities. There is a reading passage, followed by
post-reading content questions, idiom practice,

a writing activity and
further exercises that
focus on understand-
ing vocabulary through
content and context.

READING H
CHALLENGE

N/ pirny.

Current thought
in reading pedagogy
4 emphasizes the im-
portance of teaching
.| vocabulary, providing
accessible reading ma-
terials, and maintain-
ing motivation through
the use of authentic
and relevant materials.
Authentic implies real in the sense that students
find it meaningful as well as pertinent to their
lives. Consistent with these trends, the authors
express a triple aim: to provide learners with a
variety of interesting, broadly ranged topics, to
use a level of language that ensures students can
cope, and to foster growth in vocabulary.

The first aim speaks of the importance of inter-
est. In addressing this aim, I believe that Malarch-
er and Pederson are offering a text that contains
engaging passages and subject matter. Topics for
reading are both familiar and diverse, ranging
from Tiger Woods, to typhoons and a hotel made
of ice.

The second aim is to keep the content com-
prehensible, through a controlled level of textual
input. In order to discover just how controlled
the language was, I ran passages from three
units through the Web Vocabulary Profiling
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Program <www.er.ugam.ca/nobel /r21270/ tex-
tools/web_vp.html>. Results indicated a very
high percentage of passage vocabulary coming
from the most frequent 1,000-word list (78.12%
for Unit 1, 83.33% for Unit 10 and 83.80% for Unit
20) and a small percentage from the second 1,000
most frequent word list (15.62% for Unit 1, 4.29%
for Unit 10 and 5.09% for Unit 20). The authors'
maintenance, throughout the passages, of this
level of vocabulary parallels Nation's view that
the mastering of these first 1,000 most frequent
words is absolutely vital for learners' understand-
ing of written text (2001, p. 16).

In order to achieve the third aim of fostering
vocabulary growth, it appears the authors have
purposefully chosen to create readings that rely
highly on vocabulary found among the 1,000
most frequent words in English. Their hopes for
smooth progression and transition from easier to
harder texts implies a fluency-building approach.
In order to develop a large sight vocabulary, to
gain general knowledge from texts, to enjoy read-
ing, and to actually be reading, the level of the
text must be a major consideration. Laufer (1992)
suggests that in order for reading comprehension
to occur, 97% of the words must be known to the
reader. The actual level of understanding for my
students may not be quite that high, but Reading
Challenge is offering a better match than other
texts that I have been using.

For further examination, I tried using the text
with one group of high school age students and
another group of adults. My students indicated in
post-lesson discussion that the text of the passage
(on typhoons) was not too hard to read, nor was
it too easy. They stated that the topic was interest-
ing, and that the comprehension questions were
challenging, but not overtaxing. Most felt that the
idiom practice was useful and that the cloze exer-
cise was hard, but fun. The majority said that the
listening was the hardest part, however, access to
the tape script gave a feeling of closure. I felt that
the discussion questions helped students plan
for the writing section and the Vocabulary Review
helped consolidate new vocabulary words.

Reading Challenge 1 is a multi-skill text that
is reading based with a smattering of listen-
ing, speaking, vocabulary building, and writing
exercises. Nonetheless, it does seem to fill a niche.
Its authors aim to attract and sustain interest, to
allow high beginners to build vocabulary and to
interact in a meaningful way, through pre-reading
and post-reading vocabulary and writing activi-
ties with texts based on a variety of topics.

Currently, many teachers are working on
specific skill building (e.g., reading, listening, or
functional speaking competence) in the class-
room. Some may view the text as lacking in an
emphasis on any single area of focus. However,
instead of looking at Reading Challenge 1 in this
light, it may be better to see it as a kind of bridge
or building block for lower level students to help
them reach higher level skills.
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...with Scott Gardner
<pub-review(@jalt-publications.org>

A list of textbooks and resource books for language
teachers available for review in TLT and JALT Journal.

RECENTLY RECEIVED ONLINE
An index of books available for review can be found at:

<jalt-publications.org/tlt/reviews/>

* = first notice; ! = final notice. Final notice items
will be removed May 31. For queries please write
to the appropriate email address below.

Books for Students (reviewed in TLT)

Contact: Scott Gardner
<pub-review@jalt-publications.org>

Countries of the World (elementary / intermediate
reader series of 24 books, including Canada,
Kenya, Vietnam, etc.). Dahl, M., et al. Mankato,
MN: Bridgestone, 1999.

! Essential English for Communication. MacGregor,
L. Tokyo: Kaibunsha, 2006. [Incl. CD, teacher’s
manuall].

* Language and Our World. Clankie, S., & Ko-
bayashi, T. Tokyo: Sanshusha, 2007. [Incl. CD,
teacher’s manual].

Lecture Ready: Strategies for Academic Listening,
Note-taking, and Discussion (levels 1, 2, 3). Sa-
rosy, P, et al. Oxford: Oxford University Press,
2007. [Incl. DVDs].

! Newsflash Japan 2020: Talking Points from the Fu-
ture. Stapleton, P. Tokyo: Macmillan Language-
house, 2007.

Books for Teachers
(reviewed in JALT Journal)

Contact: Yuriko Kite
<jj-reviews@jalt-publications.org>

* The Experience of Language Teaching (Cambridge
Language Teaching Library series). Senior, R.
Cambridge: Cambridge University Press, 2006.

* A Friendly Approach to English for Academic Pur-
poses. Strain, S. S. Tokyo: Shohakusha, 2006.

Need to publish?
Need support?

* The Language Teacher's Peer Support Group (PSG) can help you
make your writing clear, concise, and captivating.

* We provide a friendly, cooperative environment for sharing ideas
and feedback that will help you write a better paper.

* So, pull out that rough draft you've been sitting on

and contact us today at <peergroup@)jalt-publications.org>!

The PSG is also looking for good, motivated writers who

want to help others improve their writing.
Come work with a great team that’s
doing a great service!

Contact the PSG at
<peergroup@jalt-publications.org>
or, for more information, visit
<www.jalt-publications.org/psg/>
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THELANGUAGE TEACHER

...with Paul Daniels

& Malcolm Swanson
<tlt-wired@jalt-publications.org>

In this column, we explore the issue of
teachers and technology—not just as it
relates to CALL solutions, but also to
Internet, software, and hardware con-
cerns that all teachers face.

TLT WIRED ONLINE

As well as our feature columns, we
would also like to answer reader
queries. If you have a question,
problem, or idea you'd like dis-
cussed in this column, please email
us or visit our website at:

<jalt-publications.org/tlt/wired/>

Mixi-ing up
Classroom
Communities
Paul Collett

So you've decided to set up an online community
for your students. You've done your compari-
sons of the different weblog and forum packages,
secured some server space, installed and config-
ured the software, added the modifications you
require, edited the templates, registered all your
class members, and explained to them how to
post and edit content and make comments. Then
you sit back and wait for students to start post-
ing and commenting on each other’s posts. And
you keep waiting. . . hear that sound? Is that the
electric wind whistling through the empty pages
of your blog?

It can be frustrating to devote all the time re-
quired to set up a blog or similar tool and admin-
ister it, only to find students aren't contributing.

While there are many reasons for limited partici-
pation, ones that I commonly hear from my stu-
dents include the problem of network access—no
Internet connections in their homes, apartments,
or dorms; forgotten usernames and passwords;
and unfamiliarity with the online software config-
uration and options. So what should you do—
rather than give up? One possibility is to make
use of existing online communities, the largest of
which, in the case of Japan, is Mixi.

What’s Mixi?

Mixi is a free, but invitation-only online Social
Networking Service (SNS) where members can
write and keep diaries, read and comment on
others’ dairy entries, send messages, post pic-
tures, create and join communities, and more.

It's a growing phenomenon in Japan, with over 8
million users as of the beginning of 2007, approxi-
mately one third aged between 20 and 25 (<press.
mixi.co.jp/press_070129.html>).

All that’s required to use Mixi are a user ac-
count and a web browser. There’s no need for
server space, messy installation or configura-
tion—you just log in and browse or post content.
And, as it works with Internet-capable mobile
devices, you don’t even require a computer or
home Internet access to use it. This mobile us-
ability undoubtedly plays a large part in Mixi’s
popularity; Table 1 gives an overview of user ac-
cess figures as of 31 Dec 2006, and of the reported
10.1 billion page views in January 2007, 3.1 billion
were from mobile devices (<press.mixi.co.jp/
press_070201.html>). Even with such a high level
of user activity, pages load quickly, due as much
to the low-graphics nature of the page templates
as the extensive backend architecture (<www.
mysql.com/ customers/ customer.php?id=251>).

Mixi communities

One of the main features of Mixi, and the one

of concern here, is its communities. These are
basically online forums which anyone can set up
based on any theme, and which other Mixi users
can join and participate in. Community partici-
pants can create topics which the other members
can read and comment on, facilitating ongoing
dialogue. The top page of the community site
gives you a list of the most recent topics listed

as links; clicking on a link takes you to that topic
page with the comments/ replies ordered by date,
from first to most recent. It's a straightforward
system, simple to navigate and easy to contribute
to, as well as easy to set up as we'll see shortly.
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Table 1. Mixi user access by device type

User access by device type

PC Male 48.2%

Female 51.8%

Mobile Male 43.7%

Female 56.3%

User access by age range and device type

pPC 10s 9.0% 20s 59.4% 30s 24.6% 40s 5.4% 50s 1.6%
Mobile 10s 15.2% 20s 65.2% 30s 16.3% 40s 2.8% 50s 0.4%
Limitations Then you need to set the privacy and participa-

While Mixi is a potentially useful resource, there
are a number of factors which may limit its util-
ity. Perhaps the biggest of which is that it’s an
invitation-only site; you need an online invitation
from a current member before you can sign up
and join. How do you get an invite? Ask your
students, friends, family; search on the Web. . . it's
not too difficult.

If only a few of your students are members,
obviously any others you want to join will need
invitations and be willing to join. Note too that
membership in Mixi is restricted to those over 18;
if you're hoping to use this with high school-aged
students or below, you're out of luck.

Another potential drawback is that the user
interface is all in Japanese, so basic Japanese read-
ing ability is required. It's a fairly simple, user-
friendly interface, however, and doesn't take long
to learn your way around.

Finally, Mixi can become an obsession. If stu-
dents aren't already using it and you encourage
them to join, be aware it might affect their lives!
On the other side of the coin, there's a develop-
ing phenomena called Mixi tsukare, where people
grow tired of, and eventually give up, using
the service (<www.itmedia.co.jp /news/ arti-
cles/0607/21/news061.html>).

Using Mixi
You've decided a Mixi community might work
for you and your students, you've got your
invitation, and set up your mixi homepage: ¥
27 1. (See <www.japanlinked.com/mixireg.
htmI> for a basic English guide to signing up and
getting started.). Time to set up a community for
your students. You do this viathe 122 =5 ¢ %
TERL 9 % page at <mixijp/add_community.pl>
(see figure 1).

The first step is to give the community a name,
and choose the category you want it listed under.

tion level —Z & £ 3B L )b This section

lets you control who can participate—read and
post content—in the community. You have three
choices; the top, default one sets the community
as open to all, the next allows anyone to join the
community, but posting is moderated, and the
final option is to set it up as a private community.
You can also control who is allowed to create new
topics; this in the next section ~ E v 7 {ERRDHEFR.
There are two options here—the default, allowing
all participants to create topics, or restricting topic
creation to the community manager only. Finally,
write a brief introduction or explanation for the
community in the I3 2 =5 ¢ O] section, up-
load a picture or photo to represent the commu-
nity, and click the £k button. You're done. Now,
when you go back to the front page you should
see the community included in your 23 2 =5 «
—% list on the left-hand side of the page.

Once you’ve set up the community, it’s just
a matter of giving people the URL (and having
them sign up if the community is private)—but
remember, only other Mixi members can access
the community. Going to the community page,
you see a list of recent topics; clicking on any of
them takes you to that page where you can read
the topic and any comments or responses, plus
post new comments. Or you can create and post a
new topic. There’s also an Events function where
you can create a basic list of upcoming events.
Should you decide to upgrade to the premium
pay version of Mixi, you get the ability to add
polls/questionnaires to the community. And, the
communities are fully accessible via web-capable
cellphones—you can even post photos directly
from your cellphone.

But it’s my Mixi!

As with any classroom activity, it’s important

to consider how students will react to having a
class-based community on Mixi. For many, Mixi
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well-designed, reliable,
and easy-to-use system,
Mixi has a lot to offer
anyone looking to set up
an online community

for students in Japan,
especially students in the
university-age group,
and the built-in mobile
access functionality adds
considerably to its attrac-
tiveness. Obviously, as
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with any computer-based
tool, Mixi has its limita-
tions, but in this case
many of these are social
or community based. In
dealing with these issues,
the teacher can move
beyond the technical and
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Figure 1. Mixi community set-up page preferences panel

is something fun they do with their friends, an
entertaining social sphere, and they may be taken
aback or feel their privacy is being threatened

by a teacher entering this sphere. Community
membership means all members are listed on the
community page, so access to members’ diary
pages is only a click away. Some students may
not be happy with having their diary, their list of
friends, or joined communities made accessible

to other class members and the teacher in this
way. Here, though, is where Mixi’s privacy and
community functions are useful. Diary access

can be limited to friends or friends of friends, and if
that isn’t enough, there’s an Access Block function
where you can block access to your homepage for
individual users. But rather than putting the onus
on students to ensure their pages are private, they
can take your word that you won't view their
diaries—the ashiato (J& & &) function which leaves
a footprint of all visitors to a user’s homepage will
soon show if you break your promise.

—j ELHF<&&\

Browse... I

administrative duties
required when setting
up a weblog or forum,
and focus instead on
facilitating and manag-
ing the community. Hear
that sound? Is that your
students mixi-ing in
English?

Paul Collett keeps busy
as the JALT national web
and server administrator. He also dabbles in site
creation and hosting, and teaches at a few univer-
sities in Shimonoseki and Kitakyushu. He’s been
setting up and encouraging his students to use
online learning resources since around the turn
of the century with a success rate approximating
zero, but thinks he’ll get it right eventually.

Is your membership due for
renewal?

Check the label on the envelope this TLT
came in for your renewal date, then go to
<jalt.org/main/membership> and follow
the easy instructions to register. Help us to
help you! Renew early!
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JALT FOCUS ¢ PAN-SIG 2007 @ 31

...with Joseph Sheehan
<jalt-focus@jalt-publications.org>

JALT Focus contributors are
requested by the column editor to
submit articles of up to 750 words
written in paragraph format and
not in abbreviated or outline form.
Announcements for JALT Notices
should not exceed 150 words. All
submissions should be made by the
8 | 5th of the month, one and a half
months prior to publication.

JALT FOCUS ONLINE
A listing of notices and news can be found at:
<jalt-publications.org/tlt/focus/>

JALT Calendar

Listings of major upcoming events in the organisation.
For more information, visit JALT's website <jalt.org>, or
see the SIG and chapter event columns later in this issue.

» 12-13 May 2007: Sixth JALT Pan-SIG Conference at
Tohoku Bunka Gakuen University in Sendai, Japan. See
<jalt.org/pansig/2007 > for more information.

» -3 Jun 2007: JALTCALL 2007 “CALL: Integration
or Disintegration” at Waseda University , Tokyo. See
<jaltcall.org/conferences/call2007 > for more information.

» 16-17 Jun 2007: National Executive Board Meeting
(EBM); Tokyo Medical and Dental University in
Ochanomizu (same as January meeting)

» 24 Jun 2007: TOL/Pragmatics SIG Mini-Conference
‘Authentic English and Elderly Learners: A Day of Sharing
Theory and Practice” at Temple University, Tokyo

» 22-25 Nov 2007: JALT2007 “Challenging Assumptions:
Looking In, Looking Out” at the National Olympics
Memorial Youth Center, Tokyo.

JALT Woatch

JALT National news and announcements in brief.

» If you need to contact JALT Central Office, note that the
email address is now <jco@jalt.org>.

duces the delights awaiting participants at
the annual JALT Pan-SIG conference to be
held 12-13 May in Sendai.

The Sixth

Annual Pan-SIG
Conference—
Second Language
Acquisition: Theory
and Pedagogy

Tohoku Bunka Gakuen University,
Sendai, 12-13 May, 2007

Classrooms may be seen as self-contained envi-
ronments comprising various participants, each
with their own agenda, purpose, and nature.
However, much of what western teachers bring
to the classroom is informed by western ELT
pedagogic practices difficult to implement in the
Japanese context. Learner development provides
a prime example: many learner empowerment
models require very sensitive handling in certain
Japanese contexts, a much more sensitive consid-
eration than that assumed by the original models.
The actual Japanese classroom dynamics are often
misinterpreted. We hear of the wall of silence, and
the uniformity of students. Consisting of people,
the Japanese classroom can hardly fail to be as
fully human as any other people environment.
However, this aspect is often overlooked, and
classes are seen as a target, or a single object. The
expressions classroom mechanics and SLA: Theory
and Pedagogy are flexible and pliable phrases.
Open to various interpretations from diverse
disciplines, these phrases set the theme for the
Sixth Annual Pan-SIG Conference, to be held at
Tohoku Bunka Gakuen University in Sendai on
12-13 May, 2007.

Five Special Interest Groups (SIGs), together
with the JALT Sendai Chapter and the Tohoku
Association of Language Educators (TALE), offer
five very different perspectives on the conference
theme. The Materials Writers SIG presents their
plenary speaker, Marc Helgesen, (Miyagi Gakuin
Women’s University) who will discuss ELT and
the “Science of Happiness.” Marc states:

T HIs MONTH in JALT Focus, Jim Smiley intro-
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Positive, motivated students, engaged in what
they are studying and with each other, learn
more. As a teacher, you already know that. But
how do we facilitate that positive attitude in
the classroom? And how can we design mate-
rials that help create those positive behaviors
in ELT classrooms?

The new field of positive psychology offers
ideas. Psychology has traditionally focused
on mental illness. Positive psychology focuses
on mental health—What do happy, successful,
mentally healthy people do? TIME magazine
dubbed this the science of happiness.

Language learning is, of course, informed by
educational psychology. How can we connect
ideas from positive psychology to the classroom?
Can these ideas make us more effective teachers?
And again, as teachers—many of whom develop
our ownmaterials—how do weincorporate these
ideas into our work. In this session, we’ll work,
play, and experiment with tasks that attempt
to use positive psychology with clear language
learning goals. This is especially challenging to
material developers. If the goal is behavioral
change, it needs to be presented over time, not
just as a one-off lesson or a special unit.

It should be noted that positive psychol-
ogy is not just happy talk or the power of posi-
tive thinking (although positive self-talk is very
useful). Rather, it involves noticing behavior.
What are the things that happy people do?
Among other behaviors, they notice good
things in their own lives, thank other people,
forgive, and they give compliments. They even
take the time to laugh.

This session builds on the ideas of Selig-
man, Csikszentmihalyi, Lubomirsky, Niven,
Kataria, and others. It will be a practical, ac-
tive session. We'll share principles of positive
psychology and ways the presenter is using
them in his own English teaching and materi-
als development.

The plenary speaker for the Other Language
Educators SIG, Martina Gunske von Kolln
(Fukushima University), asks, “Are textbook de-
signs fit for our present classrooms?” In describ-
ing her session, Martina writes:

The demands for teaching foreign languages
(especially as second, third, fourth, or further
foreign languages) in Japan are influencing
both educational policies and textbook design.
This issue is reviewed in order to assist teach-
ers and textbook authors to consider learners’
prior knowledge as well as their needs.

The aim of this presentation is to provide
theoretical background as well as illustrate the
practical transfer into the classroom regarding
the following questions, which the speaker
will discuss from a European point of view
vis-a-vis the learning circumstances in non-
European countries like Japan:

* What needs do learners and teachers have in
general concerning their textbooks?

e Can we use textbooks from Europe in our
classes in Asia?

e How important is language learning, and
what role should cultural learning play in
this context?

* How can we integrate tasks focusing on au-
tonomous learning into textbooks to incor-
porate such learning into the classroom?

e How can we implement appealing product-
and content-based tasks in textbooks despite
learners’ lack of language ability at the
beginner level?

With these questions in mind, the present-
er will provide several examples of language
textbooks (from languages such as German,
Japanese, and Spanish) to draw attention to
certain problems that may affect language ac-
quisition. Solutions will be discussed with the
audience.

The Pragmatics SIG presents Mayumi Usami

(Tokyo University of Foreign Studies) in a discus-
sion about Discourse Politeness Theory as a theory of
interpersonal communication. Mayumi reports:

After re-examining Brown and Levinson’s
universal theory of politeness and its major
criticisms, this talk will present a Discourse
Politeness Theory (DPT), developed based on
the results of a series of empirical studies of
discourse behavior. This theory attempts to en-
able researchers to contrast politeness behav-
ior in languages with and without honorifics
within the same framework, while minimizing
cultural biases.

The DPT is based on the core concepts of
discourse politeness and discourse default, used
for representing the prototypical state of fac-
tors both in linguistic forms and discourse-lev-
el phenomena within the discourse. This pro-
posal thus aims to broaden politeness research
to encompass the concept of relative politeness
in addition to absolute politeness studied thus
far in the field of pragmatics.

Also emphasized is a universal theory of po-
liteness, which posits that politeness should
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be captured both from the perspectives of the
speaker’s politeness strategies and the listen-
er’s interpretations of the speaker’s strate-
gies at the discourse level. The discrepancy
between the estimation of the degree of Face
Threat by listeners and speakers is thus also
integrated into this theory.

DPT consists of the following seven key
concepts: a) discourse politeness; b) discourse de-
faults; ¢) markedness of behavior; d) markedness of
politeness; e) discrepancy in estimation value (De
value), which is the discrepancy between the
speaker’s and hearer’s estimate of the degree
of Face Threat of the speaker’s act; f) three
types of politeness effect, which are positive,
neutral, and negative effects toward pleasant-
ness; and g) absolute and relative politeness.

Examples from cross-cultural studies are
explained by the DPT, and its contribution
to the study of cross-cultural pragmatics and
interpersonal communication will also be dis-
cussed.

The Teacher Education SIG plenary speaker,

John Wiltshier (Miyagi University), will consider

how teachers can continually strive to increase
the quality of their instructional product in Evi-

dence-based education — Benefits and challenges. John

suggests:

The consequence-free environments in which
many teachers work can be breeding grounds
for apathy and low job satisfaction. In order
to preserve the teacher’s self esteem, increase
job satisfaction, and generally re-energize such
situations, evidence-based education can be
adopted.

Evidence-based education refers to policy
and practice that can be justified in terms of
sound evidence about their likely effects. In
education, opinion seems equally if not more
respected than scientific research and perhaps
there are good reasons for this: not least be-
ing that what is one person’s evidence could
be another person’s arbitrary nonsense! What
constitutes evidence is one of the key issues ad-
dressed.

As teachers we seek professional respect.
To gain such respect from others and maintain
our own self-respect, we need to encourage
situations where evidence exists and is valued,
while concurrently not restricting practice to
things that can be easily measured or which
would choke a teacher’s creativity and indi-
vidual flair. Ways to find such a balance will
be suggested.

If evidence based education is to be widely
adopted, it needs to be easy to implement and
seen as a help rather than a burden to teachers.
Examples will be presented to show evidence-
based education in practice.

The final plenary will be presented by the Test-
ing and Evaluation SIG. Trevor Bond (Hong
Kong Institute of Education) invites us to con-
sider Rasch measurement in Lessons learned from
re-inventing the wheel: What measurement can tell us
about language testing. Trevor writes:

While a number of commercially available
tests are routinely used for testing the language
competency of ESL learners, some institutions
prefer to adopt their own locally developed
assessment protocols, especially for entrance
and placement examinations. For researchers
and ESL/EFL teachers who are serious about
language performance assessments, Rasch
measurement has become the model of choice,
even if only on pragmatic grounds. The vari-
ous members of the Rasch family of models al-
low for dichotomous, partial credit, and rating
scale grades to be estimated simultaneously in
one measurement framework, while the many
facets Rasch model accommodates for differ-
ential severity among examiners and the vari-
ety of speaking, listening, or writing prompts
that form part of a comprehensive second-
language assessment. Recommendations for
the further development of a recently trialed
language placement battery for a tertiary in-
stitution in the region show how ESL teachers’
own requirements might be incorporated into
the testing procedures.

The Pan-SIG conference promises to offer a
host of intellectual, educational, and natural
riches. For more details, see <wwwijalt.org/pan-
sig /2007 / pansig07/>. Also, the beauty of Sendai
in May is remarkable. Cherry blossoms linger, the
Pacific Ocean beckons, and after months of winter
chill, the surrounding mountains and hills lend a
sense of peaceful enclosure to the city. For those
who travel to conferences to taste not only the
cerebral stimulus but also the local fare, Sendai’s
gyutan is not to be missed.

Jim Smiley
Pan-SIG Chairman

<www.jalt.org/pansig/2007/pansig07/>
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JALT FOCUS » SHOWCASE

...with Theron Muller
<memprofile@jalt-publications.org>

Member’s Profile is a column
where members are invited to
introduce themselves to TLT's
readership in 750 words or less.
Research interests, professional
affiliations, current projects, and
personal professional develop-
ment are all appropriate content.
Please address inquiries to the
editor.

Sugaya Gakuen has a call for teachers

interested in collaborating with him on his
MA dissertation research. Have your own story to
share? I look forward to hearing from you.

T HIS MONTH in Showcase, Dax Thomas from

SHOWCASE
Dax Thomas

When I say apple, what's the first word you think
of? According to recent research (Yoneoka, 2001),
if your native language is Japanese or Korean
you may respond with red or delicious. However,
if you are a native speaker of another language,
your response is more likely to be banana or fruit.
Native Japanese and Korean speakers tend to
respond syntagmatically, or with words of a dif-
ferent word class than the stimulus, while native

speakers of other languages tend to respond
paradigmatically, or with words of the same word
class.

My current MA dissertation research explores
this interesting Japanese /Korean
tendency. In my study, I'll use
an online English word associa-
tion survey to collect responses
from participants with different
native languages, the goal being
to explore the differences in their
mental lexical organization.

This research can provide useful insights into
how English learners store and relate English
words in their minds, which in turn can aid in
vocabulary teaching and in the development
of learner dictionaries, thesauri, textbooks, and
other teaching materials.

I'd like to invite you and your students to
participate. I've constructed an online survey that
can be completed in just a few minutes. If you're
interested in participating with your students,
please contact me at <info@thementallexicon.
com> for more details and the link to the survey.

Reference

Yoneoka, J. (2001). Word associations: The universal
paradigmatic pattern assumption and the Japanese/
Korean anomaly. Kumamoto Gakuen Daigaku Ronshu
Sogo Kagaku 7(2), 161-174. Retrieved 9 Mar 2007
from <www2 kumagaku.ac.jp/teacher/~judy/gyo-
seki/25 japankoreamonkeywrench.rtf>.

34

JALT FOCUS ¢ GRASSROOTS

...with Joyce Cunningham &
Mariko Miyao

<grassroots@jalt-publications.org>

The co-editors
warmly invite 750-
word reports on
events, groups, or
resources within
JALT in English,
Japanese, or a
combination of
both.

da University in Tokyo promises to be the

best so far in the long series of successful
events put on by the CALL SIG. Here are some
reasons why you need to be there! In the sec-
ond report, Tim Murphey, JALT2006 Conference
Chair, reminisces about the conference and the
many people who helped make it a success.

T HiS YEAR'S JALTCALL conference at Wase-

Aiming for the biggest
and brightest ever
JALTCALL

Greetings! The 12th annual CALL SIG conference,
JALTCALL2007, is scheduled for 1-3 June, 2007,
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at Waseda University in
Tokyo, on the theme of
“CALL: Integration or
Disintegration?” The con-
ference is being supported
by the JALT CALL SIG in
association with the Tokyo
and West Tokyo JALT
chapters and a number of
other organisations.

I
i

Over 120 presentations by 150 presenters from
over 12 countries are planned this year. The pro-
gram consists of poster, workshop, show and tell,
and paper presentations concerning technology
in language learning. Topics include integrated
course components in CALL, implementing
multiple modes of technology, innovative ways
of integrating CALL in and out of the classroom,
and the future direction of CALL. Most impor-
tantly, we will discuss whether CALL is still a
unified and discrete discipline, or whether it is
being subsumed into other areas as it diversifies.

The keynote address will be delivered by Mike
Levy from the School of Languages & Linguistics
at Griffith University, Australia. His talk is entitled
Climate Change in CALL: From Realigning the Goals
and Technological Options to Breaking the “Hype
Cycle.” The plenary speaker, Yasunari Harada, is
currently director of the Institute for Digital En-
hancement and Cognitive Development at Wase-
da. The title of his presentation is Decentralization
of Communication Channels in Class: Using Technol-
ogy to Facilitate Student Learning for Themselves, by
Themselves and/or Among Themselves.

Pre-conference workshops

Two levels of pre-conference workshops will

be offered on Friday, 1 June. Beginners will be
interested in a workshop aimed at taking the first
steps to incorporating CALL into their classes.
Teachers already using technology in the class-
room will be able to learn new skills in more
advanced workshops.

Conference attractions

Waseda University will provide state-of-the-art
computer labs and rooms for workshops and
presentations, and, as usual, free refreshments
will be available between sessions. Of course,
JALTCALL's legendary Networking Reception will
be held on Saturday evening. This year’s event

Al

will be held partially outdoors
(weather permitting) around
a café, and will include an all-
you-can-eat-and-drink plan.
Tickets are free for pre-regis-
trants, so be sure you don’t
miss out.

In addition, we are planning
a large and informative display
including commercial spon-
sors displaying and presenting
about the latest CALL materi-
als and language learning technologies. Other
JALT SIGs have been invited to participate, too,
with bridging sessions that highlight crossovers
between CALL and their own specialist areas. Or-
ganisations outside of JALT and Japan, including
IATEFL, will have a presence, too, making this a
truly wide-ranging and international conference.

Location

Waseda University is conveniently located near
Shinjuku, in Tokyo. Access to the conference

site is fast and simple by bus or taxi from Taka-
danobaba station on the Yamanote line. The site is
also near several hotels, details of which appear
on the conference page alongside comprehensive
travel and sightseeing information. As the first
weekend of June is a busy time, be sure to book
your hotel and tickets early.

Please visit <jaltcall.org/ conferences/ call2007>
for more information and updates about the con-
ference. Any questions regarding the conference
should be forwarded to <jc2007@jaltcall.org>. We
look forward to seeing you at JALTCALL2007!

On behalf of the conference committee
Paul Lewis & Tim Gutierrez
JALTCALL2007 Conference Chairs

The “contact
zone” called JALT:
JALT2006

Platt (1991) refers to how groups can learn from
each other in what she calls the contact zone:

We are looking for the pedagogical arts of the
contact zone. These will include, we are sure,
exercises in storytelling and in identifying with
the ideas, interests, histories, and attitudes of
others; experiments in transculturation and
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collaborative work and in the arts of critique,
parody, and comparison (including unseemly
comparisons between elite and vernacular cul-
tural forms) (p. 40).

The JALT conference
is a contact zone where
diverse communities
of teachers, students,
researchers, adminis-
trators, and publishers
can come together to
explore their identities
and motivations and
learn from each other.
JALT2006 in Kitakyshu
was a contact zone
gala for me! I didn’t
think I would enjoy it
so much—I was the
JALT2006 Chair and
as such was supposed to multitask much of the
time. The backstage semi-invisible community of
stagehands got us thinking about JALT2006 eons
before the event came up on the radar (before
JALT2005 even). When the conference happened,
it had already been in our minds so long that it
was not frightening. I even smiled and laughed
throughout the conference a good deal as well—
mainly due to the communities I was working
with in the contact zone.

The highlights of the JALT2006 convention for
me were 1) going to dinner with the early arriv-
ing plenary and featured speakers on Thursday
night and enjoying some special conversations in
the convention restaurant overlooking the water
(great sight/site), 2) listening to the inspiring
plenaries on Friday and Saturday and having
numerous people come up to say they really got
a lot out of them, 3) attending a sterling Do-
mestic Forum with views as wide as the sky on
(the problems with) testing in Japan and some
fascinating movement happening in the field, 4)
attending the Saturday evening 30th Anniversary
of the TLT Gala and talking to so many people
and listening to Donna Tatsuki sing beautiful
opera (we won’'t mention those strange people
dressed in shorts and tuxedos, the jugglers, and
the Floppy Frisbee players who invaded the
room), 5) then going to the post party to dance
and revel with new and old found friends, and 6)
finally on Sunday afternoon seeing the still smil-
ing volunteer students working to clean up and
pack things away (simply amazing).

A meta-highlight was discovering over the 12
months leading up to JALT2006 a rather hidden

community of special people that, like busy ants,
quietly plan, organize, negotiate, and coax the
miraculous into being. I won’t mention them all
to avoid this sounding like an academy awards
speech, but they are
people who deserve
more recognition
(names are in the back
of any TLT and see
Andrew’s report in
this column in March
of this year). Yes, they
volunteer and learn
things while doing
this work, and it does
have its small perks,
perhaps the best of
which is collaborating
with like-minded in-
dividuals who believe
that professional development opportunities for
all are crucial to the lifeblood of the profession.
Nevertheless, these people put in Herculean ef-
forts to allow regular members to enter a contact
zone that is extremely rich and rewarding. These
hardworking volunteers also have to be amaz-
ingly positive because there will be setbacks,
landslides, and speaker flops—but they just keep
marching on, producing the miraculous event as
we know it—workers with a Dale Carnegie/Leo
Buscaglia attitude!

While I am glad my term as JALT2006 Chair is
over, I must say I miss the regular mailings that
went on all year. Conference organizers plan
years in advance (thank goodness!), and they
push the envelope regularly with meetings and
dialogue. We, as conference attendees, see the
program, the presentations, the galas, and the
book exhibits, but we don’t realize the countless
hours spent producing them all through meet-
ings, emails, and phone calls. Truth be told, those
people don’t really know exactly what will hap-
pen either—they work on faith. Faith that if you
keep trying, something good will happen, and if
doesn’t work the first time, just keep trying, nego-
tiating, thinking, and communing in the contact
zone.

Tim Murphey
JALT2006 Conference Chair

Reference
Pratt, M. L. (1999). Arts of the Contact Zone. In D. Bar-

tholomae & A. Petroksky (Eds.), Ways of reading (5th
ed.). New York: Bedford /St. Martin’s Press.
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...with David McMurray

<outreach@jalt-publications.org>

Outreach is a place where teachers
from around the world can exchange
opinions and ideas about foreign lan-
guage learning and teaching. It pro-
vides outreach to classroom teachers
who would not otherwise readily
have access to a readership in Japan.
The column also seeks to provide a
vibrant voice for colleagues who
volunteer to improve language learn-
ing in areas that do not have teacher associations. Up to
[,000 word reports from teachers anywhere in the world
are welcomed. Contributors may also submit articles in
the form of interviews with teachers based overseas.

ARENTS IN Thailand expect

high school teachers of

English to coach students
to win in competitive university
entrance examinations, according
to Ubon Sanpatchayapong, an
associate professor at Mahidol
University. The coaching job,
however, conflicts with the
learner-centered methodologies
currently mandated by the
ministry of education. As chair
of the Secondary Teacher Educa-
tion Development Special Interest
Group (STED SIG) of Thailand
TESOL, Ubon is developing her
group into a forum where second-
ary school English teachers can ex-
change ideas to solve this dilemma
and improve their teaching.

Secondary
teacher
education

development
in Thailand

" || Having chaired the STED SIG for
i several years, there are a number
of interesting stories I would

like to share with readers of the

o

i

SR

Outreach column. There is one story in particular,
however, that I wish to share because its plot has
been a long-standing challenge for me to solve.

It is a mystery entitled The University English
Entrance Examination. My story, and most of the
information reported herein, is based on my own
teaching experience and volunteer work with
Thailand TESOL, and includes the significance
of the examination, the extent that our STED SIG
has helped teachers confront teaching problems
related to it, and teacher feedback.

B .4 3

Invited speakers at an annual conference in
Thailand hosted by the STED SIG

The University English entrance
examination in Thailand

Traditional university entrance examinations

in Thailand were replaced in 2001 by two new
types of entrance examinations referred to as the
O-NET (Ordinary National English Test) and the
A-NET (Advanced National English Test). The
new examinations each consist of 100 questions
divided into two sections. Part one tests the
understanding of dialogues (50 items), and part
two tests the understanding of reading passages
(50 items). The examination has a multiple-choice
format (four possible answers). It covers gram-
mar, discourse, vocabulary, expressions, and
reading comprehension.

The new university English examinations are
the major determinant of whether a student will
be able to enter a university of his/her choice.
Students, parents, and teachers believe that the
top-scorers on the examination, the winners, will
have a bright future ahead of them. Students
realize that they have to work hard to do well on
the examination, meaning almost all candidates
supplement regular studies with tutorial courses
that focus solely on entrance examination tech-
niques that train students "to tackle them" (Thai-
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land TESOL, 2002, p. 25). Parents and students
enlist teachers to serve as coaches who can help
them to overcome the competition. Assisting
students to succeed in the examination has been
assumed as a task, a real tough task by teachers in
Thailand. The students who fail the examination
often remark that they feel they hadn't learned
the proper test-taking techniques (Sanpatchay-
apong, 2003).

Apart from the coaching job, teachers have to
cope with the demands of Thailand's Education
Reform. The 2001 curriculum mandates learner-
centered approaches which are different from
coaching methodologies. English teachers face
the dilemma of whether to best serve the needs
of students or to comply with current educational
policy. What these teachers need are teaching
techniques (physical tools) and moral support
(spiritual tools). Teachers need someone to either
confirm that it is appropriate to train students
to pass the entrance examination, or to soothe
teachers by saying that they have done “no
wrong” to do so. Teachers in Thailand need to
know how to successfully blend the demands of
the family and the government.

Teachers fill the room at a seminar in Thailand
about university entrance examinations

The extent to which STED SIG helps
teachers

The STED SIG serves as a hub for senior high
school English teachers to exchange ideas and to
improve their teaching. The English teachers at
the senior high school and pre-university level
who join our group often conduct research based
on school requirements such as action research,
research on teacher development, teacher train-
ing, and learner needs. Each year STED SIG
arranges at least two seminars for these teachers
to share their findings. A major seminar is held
in Bangkok because of its size, and one or two

seminars are held in the provinces for teachers
unable to travel. The STED SIG also hosts an
annual conference with the American University
Alumni (AUA), an association for school teach-
ers. The theme of the conference usually focuses
on teaching methodology, classroom activities,
teacher training, and issues such as standards,
community learning, lifelong learning, or the
implementation of education reform policy.

At each seminar and the annual international
conference, the STED SIG encourages teachers
to learn how to use physical and spiritual tools.
The physical tools are the teaching techniques,
the approaches, and the classroom strategies
provided at workshops by invited speakers from
universities, the British Council, RELO (Regional
English Language Office), and the AUA. The
guest speakers encourage our members using
spiritual tools, suggestions on how to cope with
teaching and learning problems. During round-
up sessions at the seminars, teachers are invited
to ask questions. One of my favorite questions,
heard at every seminar, is: Is it better to coach
students on how to take the entrance exams, or to
teach students grammar and structures? The an-
swer is always "yes it is better to coach" as long as
teachers can provide students with the necessary
opportunities to use English for communication.
We hope that these tools will help our members
to improve their teaching as well as assist them
in guiding students how to tackle the university
English entrance examination.

Teacher feedback

Seminar evaluations and personal conversa-
tions with participants lead me to believe in the
concept and the effectiveness of physical and
spiritual tools. Our members say that they can
immediately apply what they obtain from the
seminars, and they feel more confident after
listening to speakers and colleagues whom they
meet at the seminar.

The benefit our STED SIG receives from
hosting regular seminars is the recruitment of
more members and volunteers. Our network
continues to expand, and we feel proud and
happy to know that some of the reasons why
language teachers in Thailand are gaining confi-
dence and devotion is inspired by our STED SIG.

Conclusion

Teachers in Japan and elsewhere in the Asia-
Pacific region share commonalities with our
situation in Thailand (Shannon & Nasman, 1998).
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English is a second or foreign language for our
students and we face a similar challenge: to help
students pass the entrance examination of the
university they most wish to attend. We have
been asked to implement approaches to make our
classrooms lively places of enjoyable learning,
however, in practice, helping students to pass the
entrance examination is the real goal stakeholders
expect from teachers.

We have to cope with the demands of several
stakeholders: parents, students, administrators,
and the education ministry as well as the commu-
nities to help students become successful users
of the English language at school and in the real
world. English teachers, similar to the language
they teach, are becoming globalized. That is, we
have to be ready to adapt to the changes from
around the world that we are continually con-
fronted with.

References

Sanpatchayapong, U. (2003). Entrance examination tips,
Bangkok: Bangkok Post.

Shannon, J. & Nasman, D. (1998). Teacher education
and Japanese English teachers, in J. C. Richards (Ed.),
Teaching in action (pp. 17-22). Virginia: TESOL, Inc.

Thailand TESOL. (2002). Secondary Teacher Education
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Thailand TESOL is a professional nonprofit and
nonpolitical organization under the patronage of
H. R. H. Princess Galyani Vadhana Krom Luang
Naradhiwas Rajanagarindra. Its purposes are

to strengthen English language education at all
levels, to undertake research in the teaching of
English to Speakers of Other Languages, to offer
scholarships, to disseminate information, and to
cooperate in appropriate ways with other groups
having similar aims and objectives. The STED SIG
is one of eight different Thailand TESOL SIGs:
Primary English Teaching, Testing, English for
Specific Purposes, Research, Self-Access Learn-
ing, Computer-Assisted Language Learning,

and Literature. Readers can find out more about
Thailand TESOL at <www.thaitesol.org>.
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...with James Hobbs
<sig-news@jalt-publications.org>

JALT currently has |6 Special
Interest Groups (SIGs) available
for members to join. This column
publishes announcements of

SIG events, mini-conferences,
publications, or calls for papers and
presenters. SIGs wishing to print
news or announcements should
contact the editor by the | 5th

of the month, 6 weeks prior to
publication.

SIGs at a glance

Key: [ ‘@ = keywords ][ Ed = publications ] [ @ =
other activities ] [ B = email list] [ @® = online forum]
Note: For contacts & URLs, please see the Contacts page.

Pan-SIG Conference 2007

The Pan-SIG Conference 2007 will be held Sat 12
May 9:30-18:10, and Sun 13 May 8:30-16:10, at
Tohoku Bunka Gakuen University, Sendai, with
the theme Second Language Acquisition: Theory and
Pedagogy, and with plenary and featured speakers
Trevor Bond, Marc Helgesen, Martina Gunske

von Koelln, Kazumi Sakai, Mayumi Usami, and
John Wiltshier. The conference will be co-hosted
by the Other Language Educators, Materials
Writers, Pragmatics, Teacher Education, and Test-
ing and Evaluation SIGs, and the Sendai JALT
Chapter. It will explore the relationship between
second language acquisition and the mechanics
of the second language classroom. The Special
Interest Groups sponsoring this event will deliver
colloquia and symposiums. See <www.jalt.org/
pansig /2007 / pansig07 />.

Bilingualism

[@ bilingualism, biculturality, international families, child-
raising, identity ] [ Bilingual Japan—4x year | [
monographs, forums ] [ ]

Our group has two broad aims: to support fami-
lies who regularly communicate in more than one
language and to further research on bilingualism
in Japanese contexts. See our website <www.bsig.
org> for more information.

UMRRIEREHETEET O2REBIVOHARIC
BIFLZNAUHY XLHEDOEEZANEL THE
T, EDTHR—LR—I D<www.bsigorg>%E ZTE T
Uy,
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Computer Assisted Language Learning

[ ‘@ technology, computer-assisted, wireless, online learn-
ing, self-access ] [ JALT CALL Journal Newsletter—3x
year ] [ €& Annual SIG conference, national conference,
regional workshops, publications ][ % 1l a®]

The JALTCALL Conference 2007 CALL: Integra-
tion or Disintegration? is scheduled for 1-3 Jun
and will offer the opportunity to attend several
excellent exciting and innovative presentations.
The featured speaker is Mike Levy from Grif-
fith University. Our plenary speaker is Yasunari
Harada, of Waseda University, Director of the
Institute for Digital Enhancement and Cognitive
Development, and member of the Research and
Development Team of the Japanese PhonePass®
Automated Speaking Test. More at <jaltcall.org>,
or see the Grassroots column in this issue of TLT.

College and University Educators

[“@ tertiary education, interdisciplinary collaboration, profes-
sional development, classroom research, innovative teach-
ing][ On CUE —3x year ][ % Annual SIG conference,
national conference, regional workshops, publications ]

Information about what is going on in CUE can
be found at <allagash.miyazaki-mu.ac.jp/CUE/>.
Check for regular updates on the 15th of each
month.

Gender Awareness in Language
Education

The GALE SIG, in collaboration with other JALT
SIGs and the Osaka Chapter, will hold a mini-con-
ference 6-7 Oct. The plenary lecture is Gender and
Leadership: Some Socio-Pragmatic Considerations,
by Janet Holmes, Victoria University of Welling-
ton, followed by a discussion on 6 Oct 18:00-20:00
at TUJ-Osaka campus. On 7 Oct, there will be pa-
per presentations 10:00-17:00 at Kansai University
and a panel presentation with Janet Holmes as the
discussant. For more information check <www.
tokyoprogressive.org.uk/ gale/events.html>.

Global Issues in Language Education

Language Education SIG. We produce an exciting
quarterly newsletter packed with news, articles,
and book reviews; organize presentations for lo-
cal, national, and international conferences; and
network with groups such as UNESCO, Amnesty
International, and Educators for Social Respon-
sibility. Join us in teaching for a better world!

Our website is <www.jalt.org/global/sig/>. For
further information, contact Kip Cates <kcates@
fed.tottori-u.ac.jp>.

Japanese as a Second Language

[ @ Japanese as a second language ] [ BAZEHE
Za1—2RX L% — Japanese as a Second Language Newslet-
ter—A4x year | [ W Annual general meeting at the JALT
conference ][ B4 ]

TEAGE/NNT YU v 7 A —F 27 ORIREER (5
BNEICONT) o« ZOT—=r2ayTIEE2FHEL
TOHAFZHA TS, HHVIEFFELTNWDAL
50720 DHDT, )NT Vw7 AE—F 2T OHREN
FR(FENELBEOVSHDOTHLINERT D &
ZHRETHHDOTY, FISCPHHIMZRLBDNS,
PR S EFPHENDAE—TFNERITEREI NS T
Lid. =23y 7OBNETZADDEMP, A
E—FZ2BEVICREENWRBTEL LI, 5L
TLES W, MOAREREOBIE, F ik, Bl
ICOWTHEEEINET, 200745 H12 H (£) Fk1
8HF3 073-2 0/ 3 0 HiEBAEHE L4 —204
FE, AERT ST R KRR IFERT 4 — 1 3,

Announcing an upcoming workshop: Effec-
tive Methods for Japanese as a Second Language
Public Speaking. This workshop, for Japanese
teachers and learners, will identify effective
public speaking methods. Using examples, actual
speeches may be composed. Participants are
invited to bring teaching materials or speeches to
share. Other JSL teaching and learning techniques
will be discussed. Sat 12 May 2007 18:30-20:30,
Kyoto Kyoiku Bunka Center, Room 204, 4-13 Ka-
wahara-cho Shogo-in Sakyo-ku, Kyoto City.

Junior and Senior High School

[@ curriculum, native speaker, JET programme, ] TE, ALT, inter-
nationalization ][ 24 The School House—3 -4xyear][ W teacher
development workshops & seminars, networking, open mics ]
[ ]

[ @ global issues, global education, content-based lan-
guage teaching, international understanding, world citizen-
ship ][ Global Issues in Language Education Newslet-
ter—a4x year ] [ ¥ Sponsor of Peace as a Global Language

(PGL) conference 1 [ B4 1[ @® ]

Are you interested in promoting global aware-
ness and international understanding through
your teaching? Then join the Global Issues in

The JSH SIG is operating at a time of considerable
change in secondary EFL education. Therefore,
we are concerned with language learning theory,
teaching materials, and methods. We are also in-
tensely interested in curriculum innovation. The
large-scale employment of native speaker instruc-
tors is a recent innovation yet to be thoroughly
studied or evaluated. JALT members involved
with junior or senior high school EFL are cordial-
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ly invited to join us for dialogue and professional
development opportunities.

Learner Development

[@ autonomy, learning, reflections, collaboration, develop-

ment ] [ Learning Learning, 2x year; LD-Wired, quarterly

electronic newsletter ] [ ®¢ Forum at the JALT national con-

ference, annual mini-conference/retreat, printed anthology
. . N/

of Japan-based action research projects ][ k4 ]

Learner Development SIG members are commit-
ted to learner and teacher autonomy in language
education. This year, we are working on coop-
erative approaches to professional development
through regional gatherings of SIG members. For
the latest news and more information, please see
our web site <ld-sig.org> where you can read
back issues of our bilingual newsletter, Learning
Learning, online and much more.

Materials Writers

[ @ materials development, textbook writing, publishers
and publishing, self-publication, technology ][ Between
the Keys—3x year ] [ ¢ JALT national conference events ]

(B4 ][ g®]

The MW SIG shares information on ways to cre-
ate better language learning materials, covering

a wide range of issues from practical advice on
style to copyright law and publishing practices,
including self-publication. On certain condi-
tions we also provide free ISBNs. Our newsletter
Between the Keys is published three to four times a
year and we have a discussion forum and mailing
list at <groups.yahoo.com/group/jaltmwsig/>.
Our website is <uk.geocities.com /materialwriter-
sig/>. To contact us, email <mw®@jalt.org>.

Other Language Educators

[ @ FLL beyond mother tongue, L3, multilingualism, sec-
ond foreign language ] [ OLE Newsletter—4-5x year ]
[ ¥ Network with other FL groups, presence at con-
ventions, provide information to companies, support job
searches and research ]

Pragmatics

[ ‘@ appropriate communication, co-construction of mean-
ing, interaction, pragmatic strategies, social context ] [
Pragmatic Matters (B EE) —3x year ] [ ¥ Pan-SIG
and JALT conferences, Temple University Applied Linguis-
tics Colloquium, seminars on pragmatics-related topics,
other publications ][ % ]

The sixth Annual JALT Pan-SIG Conference will
be 12-13 May 2007 at Tohoku Bunka Gakuen Uni-

versity, Sendai. The theme is Second Language
Acquisition: Theory and Pedagogy. Mayumi
Usami will deliver the Pragmatics plenary enti-
tled Discourse Politeness Theory as a Theory of
Interpersonal Communication. The Pragmatics
colloquium will be Discourse in Japanese Lan-
guage Classrooms, and the workshop will be
Communication Apprehension and L2 Willing-
ness to Communicate. Don’t miss this annual
event! See <www.pansig2007@yahoo.co.uk>.

Professionalism, Administration, and
Leadership in Education

The PALE SIG welcomes new members, officers,
volunteers, and submissions of articles for our
journal or newsletter. To read current and past is-
sues of our journal, visit <www.debito.org/PALE>.
Also, anyone may join our listserv <groups.yahoo.
com/group/PALE_Group/>. For information on
events, visit <wwwjalt.org/groups/PALE>.

Teacher Education

[ @ action research, peer support, reflection and teacher de-
velopment] [ Explorations in Teacher Education—A4x year ]
[ L 3 library, annual retreat or mini-conference, Pan-SIG spon-
sorship,sponsorshipofspeakerattheJALT nationalconference ]

[BA ][ g®]

Teaching Children

[ ‘@ children, elementary school, kindergarten, early
childhood, play ] [ Teachers Learning with Chil-
dren, bilingual—4x year 1 [ ¥ JALT Junior at nation-
al conference, regional bilingual |-day conferences ]

(B4 [ @g®]

The Teaching Children SIG is for all teachers of
children. We publish a bilingual newsletter four
times a year, with columns by leading teachers

in our field. There is a mailing list for teachers

of children who want to share teaching ideas or
questions at <groups.yahoo.com/group/ tcsig/>.
We are always looking for new people to keep the
SIG dynamic. With our bilingual newsletter, we
particularly hope to appeal to Japanese teachers.
We hope you can join us for one of our upcoming
events. For more information, visit <www.tcsig.
jalt.org>.

WEHEFH2 I T EBITHRE GEE) 28X 5
ETOHEMZ MBI LIZMETT. YH2TE. 20
DHTEALRGEMMEYT 235 L2002 REF 4
FEFETLTEBOERT., £, TEDITHFEZFEET S
TATTPRMESLMTHHELTA-Y 2T U X b
<groups.yahoo.com/group/tcsig/>% & L TWE T, iF
FIREREHER L TH<ZOICOHRB2HWICHEL
TBOET., IWMEZAEFELAAFTRUEL TBOAEE
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Teaching Older Learners

[ @ lifelong learning, older adult learners, fulfill-
ment ] [ Told You Sol—3x year (online) ] [ ¥ Pan-

SIG,  teaching contest, national & mini-conferences ]

(B4 ][ g®]

The TOL and Pragmatics SIGs, the Tokyo and
West Tokyo Chapters, and the Graduate College
of Education at Temple University are pleased to
co-sponsor a mini-conference entitled Authentic

English and Elderly Learners: A Day of Sharing The-
ory and Practice, to be held on 24 Jun 09:00-17:00
at Temple University in Tokyo. For more details,
contact Megumi Kawate-Mierzejewska <mierze@
tuj.ac.jp> or Eric M. Skier <skier@ps.toyaku.
ac.jp>.

Testing & Evaluation

[ @ research, information, database on testing ]
[ ) Shiken—3x year ] [ ¥ Pan-SIG, JALT National ]

(B[ g®]
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COLUMN ¢ CHAPTER EVENTS

...with Aleda Krause

<chap-events@jalt-publications.org>

Each of JALT’s 36 active chapters
sponsors from 5 to |2 events every
year. All JALT members may attend
events at any chapter at member
rates—usually free. Chapters, don't
forget to add your event to the JALT
calendar or send the details to the
editor by email or t/f: 048-787-3342.

CHAPTER EVENTS ONLINE

You can access all of JALT’s
events online at:
<www jalt.org/calendar>.

If you have a QRcode-capable
mobile phone, use the image
on the left.

all over Japan this month. There must be

one near you. If your local chapter isn't list-
ed, or for further details, go to the online calendar.
There may be newly added events and updates.

T HERE ARE lots interesting events at chapters

Chiba—"Kids’ Pier”: A Space for Children and
Teachers by Yuco Kikuchi and Naoko McLellan.
Unlike most teacher training programs, Kids” Pier
offers on-the-job training through team teaching
and observing experienced teachers’ lessons. For
children, Kids’ Pier is an anchorage, a place to
promote positive attitudes toward learning and
to raise self-esteem using English as a tool. In this
presentation, the presenters will share the whole

picture of Kids’ Pier program. Sun 13 May 14:00-
16:30; SATY Bunka Hall, Room 1, 4F (1 min. walk
from Inage Station east exit on JR Sobu Line); one-day
members ¥500.

East Shikoku—Task-Based Teaching: Sorting

out the Misunderstandings by Rod Ellis, Univer-
sity of Auckland. The first part will consider the
design of task-based courses and the methodol-
ogy for implementing tasks. The second part will
present a rationale for task-based language teach-
ing (TBLT). The third part will examine some
theoretical objections against TBLT and argue that
these are based on fundamental misunderstand-
ings of its principles and methodology. The fourth
part will address more substantial problems with
implementing TBLT, especially in foreign lan-
guage contexts, and suggest possible solutions.
Wed 23 May 19:00-20:30; Kochi University Asakura
Campus, Room 211; one-day members ¥500.

Fukuoka--Two Presentations by Terry Fellner by
Terry Fellner, Saga University. Presentation 1)
Developing Writing Fluency Through Blogs.
Fellner will examine the use of student blogs to
improve writing fluency among Japanese stu-
dents with low English proficiency and low moti-
vation, studying English at a Japanese university.
Presentation 2) Outdoor Language Learning:
Taking Learning Beyond The Classroom. Fellner
will discuss a new methodology he calls Outdoor
Language Learning (OLL), a useful and beneficial
way of enhancing English language learning in
both ESL and EFL situations. Sat 26 May 18:30-
20:30; Fukuoka Jo Gakuin Tenjin Satellite Campus

9F, Tenjin 2-8-38, Chuo-ku, Fukuoka-shi; one-day
members ¥1000.
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Gifu—The Ins and Outs of Getting Published
by Steve Cornwell, Osaka Jogakuin College,
JALT Journal editor. Many of us live in a publish-
or-perish world or want to publish in order to
engage with our colleagues about our work. This
presentation will help writers understand the
publishing process. It will discuss what review-
ers look for, show samples of feedback authors
receive, and provide advice on what to do if you
don’t agree with the editor. It will describe spe-
cific publishing opportunities available through
JALT. Saturday May 19, 19:00-21:00; Heartful Square
(southeast section of Gifu JR Station), Gifu City; one-
day members ¥500.

Gunma—More Community and Motivation
Through Coloring by Miori Shimada. The pre-
senter will discuss and demonstrate activities

to strengthen the sense of community of a small
group of low-level students and enhance their
motivation, based on their reading textbook of
English anecdotes. The main activities consist of
coloring the monochrome illustration of each sto-
ry at the end of the class and exchanging impres-
sions of these pictures colored by students. Sun
27 May 14:00-16:30; Maebashi Kyoai Gakuen College,
1154-4 Koyahara-machi, Maebashi (t: 027-266-7575);
one-day members ¥1000.

Hokkaido—The “Too Easy” Guide to Self-Pub-
lishing by Paul Gemmell (12:30-14:30). Gem-
mell will outline the steps in publishing material
using a self-publishing site on the Internet. A
live demonstration will be performed and time
will be given to address participants’” questions.
Gemmell will also discuss the pros and cons of
this type of self-publishing. Going “Multimodal”
in the Writing Classroom by Bob Palmer (15:00-
16:00). Palmer will introduce several examples of
multimodal writing produced in his classes with
special focus on a WebQuest project he designed
and implemented in a writing class at Hokkai
Gakuen University. Sun 27 May 12:30-16:00;
Hokkai Gakuen University, Subway Building 6, 3F;
one-day members ¥500.

Kagoshima—TPR-S Storybook Fun by Melinda
Kawahara. Even the best teachers sometimes

run out of ideas for their next class. Especially
when teaching young learners, lessons must be
well prepared and full of fun. In this workshop
the presenter will demonstrate how to use TPR-S
storybooks for children through games and ac-
tivities. In this hands-on session, a detailed lesson
plan will be outlined and everyone will be given

the opportunity to write their own personalized
story. Sun 27 May 15:00-17:00; Seminar Room 117,
1F, Kousha Biru, Shinyashiki (opposite the Shinyashiki
tram stop); one-day members ¥1000.

Kitakyushu—Incorporating Thinking Skills and
ESD in the FL Classroom by Judith Johnson.
Linking foreign language learning and thinking
skills to the world outside of school is a practical
and holistic approach to education. In this ses-
sion, we will discuss language education within
the broader context of Education for Sustainable
Development (ESD), focusing on the use of think-
ing skills in the classroom. Generic thinking and
learning processes will be applied to language
learning and ESD. Bring your favorite textbook!
Sat 12 May 19:00-21:00; Kitakyushu International
Conference Center, Room 31 (a 5-minute walk from
Kokura station); one-day members ¥1000.

Kobe—Japanese Public Elementary School Life
and International School Life: How Do They
Compare? by Amanda Gillis-Furutaka. Parents
with children approaching school age face many
important decisions about their children’s educa-
tion. The first of these is often whether to send
their child to the local Japanese school or to an
international school. The speaker has children in
both kinds of schools and will discuss the daily
life and explain differences in the teaching ap-
proach and curriculum content. After the presen-
tation, there will be a barbecue. The BBQ is ¥2000
per person. Contact David Heywood <heywood@
smile.ocn.ne.jp> if you want to join the BBQ.
Bring your kids—they can play during the meet-
ing (we will provide supervision). Sun 20 May
14:30-16:30; Kobe Regatta and Athletic Club <www.
krac.org>, 1-20, 2-chome, Hachiman-dori, Chuo-ku,
651-0085; free for all.

Kyoto—Effective Methods for Japanese as a Sec-
ond Language Public Speaking by Peter Sakura,
coordinator of the Japanese as a Second Lan-
guage SIG. This workshop, intended for people
who are either teaching or learning JSL, aims to
identify effective methods for public speaking.
Using examples and templates, actual speeches
may be composed for use in future situations.
Workshop participants are invited to bring their
own teaching materials or speeches to share.
Other JSL teaching and learning techniques will
be discussed. Sat 12 May 18:30-20:30; Kyoto Kyoiku
Bunka Center, Room 204 (see <kyotojalt.org> for
directions); one-day members ¥1000.
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Matsuyama—Entry Level L2 Critical Thinking:
Clear Communication by Lawrie Hunter, Ko-
chi University of Technology. Second language
learners need certain linguistic background
knowledge and a number of foundation lan-
guage skills before they can embark on the study
of critical thinking. In this presentation Hunter
will explain the structured content and graphical
activity-based materials that he has developed for
foundation critical thinking at Kochi University
of Technology. Participants will come away with
a set of thinking tools for their own teaching and
materials writing. Sun 13 May 13 14:15-16:20; Shi-
nonome High School Kinenkan, 4F; one-day members
¥1000.

Nagasaki—Using Graded Readers in an Ex-
tensive Reading Program by Steven Donald,
Nagasaki Junshin Catholic University. Donald
will begin with an explanation of what graded
readers are and their relationship to extensive
reading, followed by how the two work together
to form a reading program. He will conclude with
some simple activities that help students’ reading
comprehension and fluency and also encourage
students to form a habit of reading. Sat 26 May
14:00-16:00; Dejima Koryu Kaikan, 4F (the large
white building next to Dejima Wharf and Nagasaki
Prefectural Art Museum; take #5 streetcar to Shimin-
byoinmae or take #1 streetcar to Dejima); free for all.

Nagoya—Increase Students’ Interest and Motiva-
tion by Drawing More by Ray Goerig. Vision is
the strongest sense, especially in Japanese cul-
ture. Truly, a picture is worth a thousand words.
Goerig will show how to spice up your teaching
by using your drawing skills, including tips on
how to draw. Several example lessons which you
will be able to use immediately will be provided.
No matter what your ability, you will leave with
more confidence to use on-the-spot drawings in
the classroom. Bring a pencil! Sun 20 May 13:30-
16:00; Nagoya International Center, 3F, Lecture Room
2; one-day members ¥1,000.

Okayama—ELT Teaching: A Disadvantaged Pro-
fession in Japanese Tertiary Education? by Peter
Burden, Okayama Shoka University (16:00-17:00).
This study sought insight from two classes of
university freshmen into their beliefs about how
English should be taught, and how these beliefs
impacted on responses to end-of-semester stu-
dent evaluation of teaching surveys (SETs). What
You See Is What You Get? Learner Preconcep-
tions of Native-Speaker-Taught University EFL

by Paul Hullah, University of Miyazaki (16:00-
17:00). Hullah will discuss research about how
Japanese university freshmen form the shared
preconceived ideas they hold regarding native
speaker (NS) tertiary EFL teachers and classes. Sat
19 May 19 15:00-17:00; Sankaku A Bldg., 2F (near
Omotecho in Okayama); one-day members ¥500.

Omiya—Indispensable . . . But How Do You

Do It? by Daniel Stewart, Kaisei Academy, and
Richard Ascough, Wayo University. Extensive
reading (ER) is becoming more and more popu-
lar in Japan. ER Guru Rob Waring calls ER “a
completely indispensable part of any language
program, if not all language programs.” The
speakers agree. This presentation will start with a
brief introduction to ER before showing how ER
is done at Kaisei Academy in Tokyo. The presen-
tation will then go on to show the nuts and bolts
of setting up a program and how to get the most
out of existing programs. Sun 13 May 14:00-17:00;
Sakuragi Kominkan 5F (near Omiya Station, west
exit); one-day members ¥1000.

Osaka—From a Silk Cocoon: Viewing the
Award-Winning Film With Its Co-Writer and
Director by Satsuki Ina, California State Univer-
sity, Sacramento. Ina is a cross-cultural psycho-
therapist who was born in a US internment camp
during World War II. The Emmy award-winning
docudrama is about her family’s heartbreaking
story of incarceration. Although the events hap-
pened over 60 years ago, the issues of loyalty,
nationality, racial profiling, and personal liberties
during times of war remain with us today. Osaka
JALT is proud to co-sponsor this event with The
Nikkei Gathering and SIETAR Kansai. Sat 19
May 17:00-20:00; Sogo Shimin Koryu Center (by JR
Tnkatsuki Station); members ¥500, one-day members
¥1000.

Sendai—Pan-SIG Conference 2007 including
Marc Helgesen and Martina Gunske von Koe-
lIn. The Second Language Acquisition: Theory
and Pedagogy conference will be co-hosted by
JALT’S Other Language Educators SIG, Materi-
als Writers SIG, Pragmatics SIG, Teacher Educa-
tion SIG, and Testing and Evaluation SIG. It will
explore the relationship between second language
acquisition and the mechanics of the second
language classroom. Details are available at the
Pan-SIG website <www.jalt.org/ pansig/2007 /
pansig07/>. Sat 12 May-Sun 13 May; Tohoku Bunka
Gakuen University; one-day members TBA.
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Shinshu—18th Annual Suwako Charity Walk.
Check the Event Calendar later for start and fin-
ish times. Thu 3 May, Time TBA;Place TBA; free for
all.

Toyohashi—Annual Picnic & Barbecue. Toyo-
hashi will hold its annual May barbecue and pic-
nic at the usual place, in Takashi Ryokuchi Park.
Everyone is welcome—guests and visitors—and
we ask you to bring something to eat and drink.
In the case of bad weather, the picnic may be
postponed until the following Sunday. Sun 20
May 11:00-14:00; Toyohashi Ryokuchi Koen (Takashi
station, Atsumi Line); free for all.

Yamagata—Egypt in Terms of Its History, Cul-
ture, Education, and Language by Doaa Moham-
ed. The speaker, who is a researcher at Yamagata
University, will share her insights into her life

in Egypt and how it relates to teaching English
in Japan. Sat 12 May 13:30-15:30; Yamagata Kajo

Kominkan Sogo Gakushu Center, Shironishi-machi
2-chome, 2-15, (t: 0236-45-6163); one-day members
¥800.

Yokohama—Brazilian or Japanese: Choosing
the Best Education by Toshiko Sugino, National
Defense Academy. According to a 2004 Immigra-
tion Office survey, Nikkei-Brazilians account for
nearly 300,000 of the 2 million registered foreign
nationals in Japan. Why do some Nikkei-Brazil-
ian parents choose Portuguese-mediated Brazil-
ian schools over Japanese public schools for their
children’s education? Are there issues of identity
shift and identity crisis involved? Sugino will
share her investigation of factors that affect these
children’s language learning from historical,
socio-political, and socio-economic perspectives.
Sun 13 May 14:00-16:30; Ginou Bunka Kaikan, Skills
& Culture Center, (near R Kannai & Yokohama Sub-
way Isezakichojamachi); one-day members ¥1000.
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...with Heather Sparrow
<chap-reports@jalt-publications.org>

The Chapter Reports column is a
forum for sharing with the TLT read-
ership synopses of presentations
held at JALT chapters around Japan.
For more information on these
speakers, please contact the chapter
officers in the JALT Contacts section
of this issue. For guidelines on con-
tributions, see the Submissions page
at the back of each issue.

Gifu: February—Tools of the Trade: Utilizing
the Video-iPod to Deliver Engaging EFL Content
by Bill Pellowe. Pellowe’s presentation took us
through the features and relatively untapped
potential of the Video iPod. Apart from the obvi-
ous music/audio function, high potential for the
classroom are in the iPod video, photo/slideshow
features. Ipods are simple to set up, instantly on,
and easily connected to a PC projector or even
the classroom TV. A large memory and widely
available software make it possible to take almost
any audio or visual media and then copy it onto
the iPod for instant class presentation. Videos,
photos, or written documents, even flashcards
can also be projected on the screen with the slide-

show function. Pellowe demonstrated how the
iPod is an extremely portable multi-media device
rivaling the laptop as the preferred media for any
classroom presentation.

Reported by Jon Catanzariti

Hamamatsu: February—A New Textbook by Jane
Nakagawa. Nakagawa explained how attention
to multiple intelligence theory and the Myers-
Briggs typology informs her textbook content and
lesson materials. Due to questions and exchanges
with the audience, Nakagawa was unable to give
a lot of specific activities to use, however the free
textbooks were appreciated.

Reported by David Elmes

Hiroshima: February—Poetics for Autonomous
Learning and Teaching by Hugh Nicoll. Nicoll
presented the challenges of poetics to learners
and educators as threefold in a classroom: how to
use them to raise awareness of language, moti-
vate students and teachers, and deepen a feel for
the myriad qualities of a language.

These three challenges, Nicoll intimated, would
lead to poetry being used as an honest bridge for
communication. If poetry speaks true from the
heart then it could make us comfortable with the
uncomfortable, and let us simply talk more. If we let
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ourselves be so conditioned then we could become
more autonomous as learners. Autonomy was
defined as “a capacity for detachment, critical reflec-
tion, decision-making and independent action.”

Nicoll emphasised that authenticity and auton-
omy go hand-in-hand. Teachers who are extreme-
ly honest about the authenticity of their own
awareness and motivation were likely to produce
students who possess a higher capacity of detach-
ment, reflection, decision-making, and independ-
ent action. Constant and sincere re-invention of
ourselves as teachers, and the promotion of this
to our learners, would let us grow as individuals,
Nicoll proposed. Perhaps even “letting our souls
grow deep like the rivers.”

Reported by Ewen Ferquson

Hokkaido: January—Teaching Speech Acts

Can Enrich Our Students’ Learning by Jeremie
Bouchard. Bouchard started the presentation
with a set of questions to probe the audience’s
knowledge of pragmatics and to foster conversa-
tion about its usefulness in the classroom. He
then moved on to explain the concept of speech
acts and the course he has designed that is based
on developing understanding of speech acts in
the EFL classroom. Speech acts are understood
as attempts by language users to perform spe-
cific actions, in particular interpersonal functions
such as compliments, apologies, requests, or
complaints. We discussed activities that might be
used to exercise the different speech acts that he
introduced. He made an interesting point by cit-
ing the book, The Virtues Project, by Linda Kavel
in Popov, which provides a set of speech acts that
students would benefit in learning. Overall the
presentation was full of good information and
provided lots of food for thought about what is
important to teach in the EFL classroom and what
might help motivate students to study.

Reported by B. Bricklin Zeff

Kitakyushu: February—Dialogue and Vocabu-
lary Journals by Hudson Murrell. For vocabu-
lary journals, Murrell asks his students to find 10
new words per week (citing source, definition,
and type) and every 2 weeks write 10 sentences
with two different words in each. They also each
contribute three words (with details) to a master
list which is used by the instructor as a source for
testing. (It was mentioned by an audience mem-
ber that the software “Moodle” features a glos-
sary that can be added to—to facilitate the whole
class accessing the same list of words.)

Dialogue or peer journals are done by pairs
of students, starting with self-introductions and
exchange of personal information and continuing,
like a conversation, into areas of mutual interest.
At the beginning of each class journals are quickly
checked for new entries and stamped. The journals
are not corrected, graded, nor usually read by the
teacher, the aim being to motivate students rather
than evaluate them. They are also encouraged to
formulate short- and long-term goals, reporting
on progress to the instructor for feedback. Another
means of rewarding effort as well as inspiring
both competition and cooperation is a language tree
diagram of functional language skills, stamped by
the instructor as they are mastered.

Reported by Dave Pite

Nagasaki: February—A Practical Workshop on
Using Your iPod in the Classroom by Bill Pellowe.
Pellowe gave a hands-on presentation on how to
use iPods in the classrooms. Bill patiently demon-
strated and guided us on how to transfer audio CD
into iPods, create slide shows to show on iPods,
and transfer MP3s and videos in the iPods.

Reported by Maria Luisa Garcia

Nagoya: February—Versatile Video iPods as
Classroom Tools by Bill Pellowe. Pellowe dem-
onstrated with his iPod how to: get software to
organize photos; get iTunes; how to create slide-
shows; put images from textbooks, keitai (mobile
phone) cameras, or slideshows into a TV screen
or a projector; find images and video resources
online; put a DVD or a CD to an iPod; find Pod-
casts on the Internet; make Podcasts; and put
iTunes into a CD or a DVD. Classroom materials
are divided into three smaller groups: content,
stimulus, and object. Content involves students
studying the language, using vocabulary and
dialogues. Pictures or music related to the content
will stimulate students” interest. Students react to
an object such as a video and talk about it. Pellowe
showed various pictures, some videos, and how
to make flashcards with his iPod to use effectively
in class. One of them was to stop a scene, make
predictions, and later show its unexpected result.
To get Pellowe’s handout explaining his use of this
technology, contact him <billp@gol.com>.

Reported by Kayoko Kato

Omiya: February—Understanding and Adapting
to Changes to the TOEIC by Grant Trew. Trew
summarized the new test format of the TOEIC
(Listening and Reading), introducing the main
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changes: the listening sections now use a variety
of native speaker accents—Canadian, British, and
Australian; most conversations are longer and
comprised of natural language; and the read-

ing component is longer with double passages
employed.

The implications for teaching are that students
need extensive and intensive listening practice;
exposure to daily conversation; and to be taught
specific test taking skills—predicting, skim-
ming, and scanning. For reading, teachers should
provide students with various articles to teach
the aforementioned skills in a written context.
Additionally, students need to learn how to time
themselves.

Trew suggested that in a perfect TOEIC course,
students should: 1) be taught test-taking strate-
gies, 2) build linguistic knowledge, 3) develop
practical listening / reading skills, 4) practice a
variety of questions, 5) use materials suitable for
a range of abilities, 6) engage in interesting activi-
ties, and 7) be urged to study independently.
Trew concluded by presenting examples of new
tasks included on the speaking and writing test.

Reported by Masa Tsuneyasu

Shinshu: February—Iroirona Hanashi: Using
Stories with Younger Learners by Trevor Ralph
and Kazue Taniguchi. Ralph and Taniguchi
explained that a story is the art of conveying
events in words, images, and sounds in the form
of a folktale, fairytale, or fable. In general, stories
have a predictable plot that follows a pattern of
introducing the characters, setting, time, problem
(external or internal), solution (external or inter-
nal), conclusion, and ending.

Stories are told for three reasons: to encourage
imagination, to pass on wisdom, and to gain ver-
bal skills. For pedagogical purposes, stories can
fit into the classroom to introduce new language,
practice structures and vocabulary, and consoli-
date new patterns. Teachers should first present
the story with either a storybook or visual aids if
possible, have the students practice by answering
prediction and / or concept questions, and finally
produce the story themselves as a song, flashcard
activity, or roleplay.

He suggested an appropriate story length, com-
plexity, and book size as well as a room that’s not
too bright. Finally, remember to “match voice to
the story” to create excitement and anticipation.

Reported by David Ockert
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For changes and additions, please contact the editor
<contacts@jalt-publications.org>. More extensive listings
can be found in the annual JALT Information & Directory.

National Officers

» President—Steve Brown; <prez@jalt.org>
» Vice President—Cynthia Keith; <vp@jalt.org>

» Director of Treasury—Kevin Ryan;
<treasury@jalt.org>

» Director of Membership—Ann Mayeda;
<membership@jalt.org>

» Director of Programs—Philip McCasland;
<programs@jalt.org>

» Director of Public Relations—Sayoko
Yamashita; <publicity@jalt.org>

» Director of Records—Donna Tatsuki;
<records@jalt.org>

» Auditor—Tadashi Ishida; <auditor@jalt.org>

Appointed Officers

» Business Manager—Andrew Zitzmann;
<business@jalt.org>

» Central Office Supervisor—Junko Fujio;
<jco@jalt.org>

» Chapter Representative Liaison—Steve
Quasha; <chaprep@jalt.org>

» SIG Representative Liaison—Megumi Kawate-
Mierzejewska; <sigrep@jalt.org>

» JALT2007 Conference Chair—Yuriko Kite;
<ykite@ipcku.kansai-u.ac.jp>

» JALT2007 Programme Chair—Aleda Krause;
<aleda@tba.t-com.ne.jp>

» JET Liaison—Marcos Benevides; <jet-liaison@
jalt.org>

Publications Officers

» Publications Board Chair—Kim Bradford-
Watts; <pubchair@jalt.org>

» JALT Journal Editor—Steve Cornwell;
<jj-editor@jalt-publications.org>

» TLT Staff—See the back of this issue

» Conference Proceedings Editor—Kim
Bradford-Watts;
<proc_editor@jalt-publications.org>
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» Akita—Takeshi Suzuki; t: 018-422-1562;
<takeshis@mail.edinet.ne.jp>;
<www.edinet.ne.jp/ ~takeshis /jalt. htm>
Chiba—Fiona MacGregor; t: 047-555-8827;
<fjmacgregor@yahoo.ca>;
<jalt.org/groups/Chiba>

East Shikoku—Lawrie Hunter;
<lawrie_hunter@kochi-tech.ac.jp>;
<jalt.org/groups/East_Shikoku>
Fukui—Takako Watanabe; t/f: 0776-34-8334;
<wtakako@vesta.ocn.ne.jp>;

<jalt.org/ groups/Fukui>

Fukuoka—Jack Brajcich;
<jackb@jcom.home.ne.jp>;

<jalt.org/ groups/Fukuoka>

Gifu—Steve Quasha; t: 052-781-4734;
<quasha@yahoo.com>; <jalt.org/groups/Gifu>
Gunma—DMichele Steele; <sjmr1990@ybb.
ne.jp>; <www.harahara.net/JALT/>
Hamamatsu—Greg O’'Dowd; <gvg75@hotmail.
com>; Gregg McNabb; <mcnabb@ns.sist.ac.jp>;
<hamamatsujalt.org>

Himeji—William Balsamo;

t: 0792-54-5711; <balsamo@kenmei.ac.jp>;
<www.geocities.com / yamataro670/ Himeji-
JALT htm>

Hiroshima—Caroline Lloyd; t: 082-228-2269;
<cajan3@yahoo.co.uk>; <hiroshimajalt.org/>
Hokkaido—Ken Hartmann; t/f: 011-584-7588;
<office@jalthokkaido.net>;
<www.jalthokkaido.net>

Ibaraki—Martin Pauly; t: 0298-58-9523;

f: 0298-58-9529; <pauly@k.tsukuba-tech.ac.jp>;
<www.kasei.acjp/JALT/>

Iwate—Mary Burkitt; t/f: 019-663-3132;
<iwatejalt@hotmail.com>;
<jalt.org/groups/Iwate>

Kagoshima—Sue Kawahara; t: 099-216-8800;
f: 099-216-8801; <jalt@jellybeansed.com>;
<www.jalt-kagoshima.org>

Kitakyushu—L. Dennis Woolbright

t: 093-583-9997 (h); t/f: 093-583-5526(w);
<woolbright@seinan-jo.ac.jp>;
<www,jalt.org/chapters/kq/>

Kobe—David Heywood;
heywood@smile.ocn.ne.jp;
kobejalt.bravehost.com

Kyoto—Heidi Evans; <kyoto.jalt@gmail.com>;
<www.kyotojalt.org>

Matsuyama—Kiyoshi Shioiri;
<kshioiri@shinonome.ac.jp>;
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<MatsuyamaJALT.50megs.com />

Miyazaki—Paul Hullah; 0985-58-7449 (w);
<hullah@cc.miyazaki-u.ac.jp>;
<allagash.miyazaki-mu.ac.jp/MiyaJALT />
Nagasaki—Michele Ruhl;
<michele@net.nagasaki-u.ac.jp>;
<www.kyushuelt.com/jalt/nagasaki.html>
Nagoya—Katsumi Ito; t: 070-5642-3339;

f: 0569-34-2489; <itokatsumi@h5.dion.ne.jp>;
<jaltnagoya.homestead.com>

Nara—Steven Nishida;
<steven.nishida@gmail.com>; t/f 0742-51-1702;
<groups.yahoo.com/group/Nara_JALT/>
Okayama—Gavin Thomas; <gavin_chiaki_
thomas@ybb.ne.jp>; t: 086-277-2995;
<jalt.org/groups/Okayama>
Okinawa—Caroline C. Latham;

t: 090-1945-5224 <kamadutoo@yahoo.com>;
<www.okinawateacher.com>

Omiya—Roberto Rabbini; <rabbini@sa2.so-net.
ne.jp>; <www.jalt.org/chapters/omiya/>
Osaka—Robert Sanderson; <sanderson808@
gol.com>; <www.osakajalt.org>

Sendai—Thomas Warren-Price;
<tomprice6@hotmail.com>;
<www.geocities.com/jaltsendai>

Shinshu—Fred Carruth; t: 0263-36-3356;
<fredcarruth@hotmail.com>; Mary Aruga;

t: 0266-27-3894; <mmaruga@aol.com>; <jalt.
org/groups/Shinshu>

Shizuoka—Masahiko Goshi; <goshimms@ybb.
ne.jp>; <jalt.org/groups/Shizuoka>
Tokyo—Stan Pederson; <spjalt@yahoo.com>;
<www.jalt.org/groups/tokyo>
Toyohashi—Laura Kusaka; t: 0532-47-4111;
<kusaka@vega.aichi-u.ac.jp>;
<www.kokusai.aichi-edu.ac.jp/jalttoyohashi/
entry.html>

West Tokyo—Alan Stoke; <ams-tut@gol.com>;
<www.geocities.com/jaltwesttokyo>
Yamagata—Fumio Sugawara; t /f: 0238-85-2468;
<chricofu@sgic.jp>;
<jalt.org/groups/Yamagata>
Yokohama—Renata Suzuki; t: 045-759-4136;
<renate@zaa.att.ne.jp>;

<jalt.org/groups/ Yokohama>

SIG Contacts

»

Bilingualism—Bernadette Luyckx;
t: 046-872-3416; <luyckx@cool.email.ne.jp>;
<www.bsig.org>
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College and University Educators—Philip
McCasland (Coordinator); t: 024-548-8384 (w);
024-522-3121(h); <mccaslandpl@rocketmail.
com>; <allagash.miyazaki-mu.ac.jp/ CUE/>

Computer-Assisted Language Learning—
Paul Daniels (Coordinator); <sig-coordinator@
jaltcall.org>; Journal editorial team <sig-
newsletter@jaltcall.org>; <jaltcall.org>

Gender Awareness in Language Education—
Salem Hicks; <salemhicks2@yahoo.com>;
<www.tokyoprogressive.org.uk/gale/>
Global Issues in Language Education—

Kip A. Cates; t/f: 0857-31-5148 (w);
<kcates@fed.tottori-u.ac.jp>;
<www.jalt.org/global/sig/>

Japanese as a Second Language—Hiroko Sato;
t: 0475-23-8501; <hirokosato36@ybb.ne.jp>;
<jalt.org/groups/JSL>

Junior and Senior High School—William
Matheny; t: 052-624-3493; <willheny@nifty.

ne jp>; <www,juniorseniorhighsig.org>
Learner Development—Hugh Nicoll;
<hnicoll@gmail.com>; <ld-sig.jalt.org/>

» Materials Writers—Jim Smiley;
t. 022 233 3542; <mw@jalt.org>;
<uk.geocities.com/ materialwritersig />

» Other Language Educators—Rudolf Reinelt;
t/f: 089-927-6293(h); t/ f: 089-927-9359(w);
<reinelt@iec.ehime-u.ac.jp>

» PALE—Robert Aspinall; <aspinall@biwako.
shiga-u.ac.jp>; <www.debito.org/PALE/>

» Pragmatics—Megumi Kawate-Mierzejewska;
<mierze@tuj.ac.jp>;
<groups.yahoo.com/group/jaltpragsig>

» Teacher Education—Paul Beaufait;
<pab@pu-kumamoto.ac.jp>

» Teaching Children—Naoko McLellan;
<popripop@hotmail.com>;
<www.tcsigjalt.org />

» Teaching Older Learners—Eric M. Skier;
<skier@ps.toyaku.ac.jp>;
<www.eigosenmon.com / tolsig />

» Testing and Evaluation—]Jeff Hubbell;

<01jhubbell@jcom.home.ne.jp>;
<www.jalt.org/test>
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...with Derek DiMatteo
<job-info@jalt-publications.org>

To list a position in The Language
Teacher, please submit online at
<jalt-publications.org/lt/jobs/>
or email Derek DiMatteo, Job
Information Center Editor, <job-
info@jalt-publications.org>.
Online submission is preferred.
Please place your ad in the body
of the email. The notice should

be received before the | 5th of
=S the month, 2 months before
publication, and should contain the
following information: location, name of institution, title of
position, whether full- or part-time, qualifications, duties, sal-
ary and benefits, application materials, deadline, and contact
information. Be sure to refer to TLT's policy on discrimina-
tion. Any job advertisement that discriminates on the basis of
gender, race, age, or nationality must be modified or will not
be included in the JIC column. All advertisements may be
edited for length or content.

Job Information Center Online

Recent job listings and links to other job-related websites can
be viewed at <jalt-publications.org/lt/jobs/>

The cover letter
Mark Zeid, Central Texas College

The first step in getting
invited to a job interview is
not the résumé; rather it is the
cover letter for the résumé.
The cover letter is much more
than a courtesy. It is the first
opportunity a job applicant
has to impress an employer
with his or her professional-
ism, and is one of the best
ways to convince the employ- :
er that the applicant is the best person for the job.
Here are some tips for writing the five basic parts
of a cover letter, and sending it via email.

The first part of the cover letter is the return
address and the applicant’s personal information,
including name, address, phone number, and
email address. Many would say this is common
sense. However, based on personal experience
from reviewing many job applications, it's obvious
that “common sense ain’t so common.” For exam-
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ple, one year, almost 20 percent of the applications
I reviewed were missing personal information
(most notably the applicant’s telephone number).
Double check your email address, too! No matter
how qualified an applicant is, if that person cannot
be contacted, that person will not get the job.

The second part is the introduction of the let-
ter. Here it is best to begin with what job you are
applying for and where you found out about the
job. Applicants who came across the job through
professional organizations or contacts are often
given extra consideration. The idea is to get your
résumé special recognition and not just glanced
at and then set aside. Also, most schools post all
of their position openings at the same time, or
within a few weeks of each other. If the employer
does not know which position you are applying
for, then the application won’t be considered.

The third part is probably the most important.
In every job ad, there is a list of qualifications the
employer is looking for in an applicant. Usually
the job ad states something like “TESOL certifica-
tion, experience teaching in Japan, MA required,
and Japanese language ability preferred.” These
are known as knowledge, skills, and abilities; also
called KSA. The key here is for the applicant to
clearly state how he or she meets each of these
qualifications. For example, if the employer asks
for certification, then the applicant should state
exactly where and when he or she earned the
certification and level of proficiency. Remember
that the employer will check all qualifications, so
don't lie or embellish these.

The fourth part of the cover letter is where the
applicant should prove that he or she is the best
candidate for the job. This is done by listing ad-
ditional KSA’s, computer skills, foreign language
skills, and job experience. While all of this will be
in the resume, remember that the idea is for the
cover letter to get the employer to read the appli-
cant’s résumé. Often, those with short cover letters
stating the applicant has only met the require-
ments are given little or no consideration since
there are those who do exceed the minimum ex-
pectations. This is an opportunity to sell yourself.

The fifth part of the letter is the closing. Here
you should let the employer know that you will
contact him in case there are any questions or ad-
ditional information needed. The last part should
also include a line or two thanking the employer
for taking time to consider the applicant. In Ja-
pan, good manners are almost as important as job
qualifications, so don’t be afraid to use them.

Finally, remember that a cover letter is a stand-
ard business letter, even if sent by email. There-

fore, get rid of casual email abbreviations such

as BTW and LOL, and be certain to include the
date, an inside address, and a salutation. To avoid
deletion, you should put the job position in the
email’s subject heading. Furthermore, place the
cover letter in the body of the email message, not
as an attachment.

Job Openings

The Job Information Center lists only brief sum-
maries of open positions in TLT. Full details of
each position are available on the JALT website.
Please visit <www.jalt-publications.org/ tlt/
jobs/> to view the full listings.

Location: Nagano-ken
School: Nagano Prefectural (2-year) College

Position: Associate professor or assistant profes-
sor

Start Date: 1 Oct 2007
Deadline: 14 May 2007 (postmark)

Location: Niigata-ken

School: International University of Japan
Position: English language instructors, summer
Start Date: Jul 2007

Deadline: Ongoing, until filled

Location: Tokyo-to, Shinagawa-ku

School: Seisen University

Position: Tenured (associate) professor of English
linguistics

Start Date: 1 Apr 2008

Deadline: 12 May 2007

Location: Tokyo-to, Shinagawa-ku
School: Seisen University

Position: Tenured professor or associate / assistant
professor in English-Japanese translation studies

Start Date: 1 Apr 2008
Deadline: 12 May 2007

Location: Tokyo-to

School: Lado International College of Japan
Position: CELTA trainer

Start Date: Jun 2007

Deadline: 31 May 2007
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...with Alan Stoke

<conferences@jalt-publications.org>

New listings are welcome. Please
email information to the column
editor by the |5th of the month, at
least 3 months before a confer-

an overseas conference. Thus, |5
.| May is the deadline for an August

| conference in Japan or a Septem-
\l ber conference overseas. Feedback
or suggestions on the usefulness of
the column are also very welcome.

Upcoming Conferences

12-13 May 2007—Sixth Annual JALT Pan-SIG
Conference 2007: Second Language Acquisition:
Theory and Pedagogy, at Tohoku Bunka Gakuen
U., Sendai. To explore the relationship between
L2 acquisition and the mechanics of the L2 class-
room. Co-hosted by the Materials Writers, Other
Language Educators, Pragmatics, Teacher Educa-
tion, and Testing and Evaluation SIGs, and Sendai
JALT Chapter. Contact: <www.jalt.org/pan-

sig /2007 / pansig07 />

19 May 2007—ACT] and Canada Project in
Kyushu Conference: Canadian Teachers, at the
International U. of Kagoshima. To highlight con-
tributions by Canadians in immersion learning;
bilingualism; Nikkei integration and multicul-
turalism; literature and translation; and human
security and peace initiatives. Contact: <www.
iuk.ac.jp> <www.actj.org> <mcmurray@int.iuk.
ac.jp>

26 May 2007—Third Asian EFL Journal Con-
ference: English as an International Language

— Setting the Global Standards, at Korea U., Seoul.
Contact: <www.asian-efl-journal.com/index.php>

28 May - 6 Jun 2007—2007 NFLRC Summer
Institute: Developing Useful Evaluation Prac-
tices in College Foreign Language Programs, at U.
of Hawai'i. Contact: <nflrc.hawaii.edu/prodev/
si07d />

30 May - 1 Jun 2007—Second CELC Symposium
for English Language Teachers: Learning Land-
scape: Continuity, Innovation and Diversity, in
Singapore. Contact: <www.nus.edu.sg/ celc/sym-
posium/>

31 May - 2 Jun 2007—Fifth International Confer-
ence on Language Teacher Education: Bridging
Contexts, Making Connections, in Minneapolis.

Contact: <www.carla.umn.edu/conferences/
LTE2007 /index.html>

1-3 Jun 2007—JALT CALL SIG Annual Confer-
ence 2007: CALL: Integration or Disintegration?
at Waseda U., Tokyo. To address the current
fragmentation of CALL and its reintegration into
more traditional disciplines and the widening
scope of CALL, e.g., into wireless learning and
electronic dictionaries. The featured speaker will
be Mike Levy from Griffith U., Australia. Contact:
<jaltcall.org>

4-7 Jun 2007—25th Summer School for Applied
Language Studies: Multilingual Literacies in the
21st Century, at U. of Jyviskyld, Finland. Contact:
<www,jyu.fi/summerschool2007>

8-10 Jun 2007—Fifth Asia TEFL Interna-
tional Conference: Empowering Asia: New
Paradigms in English Language Education, in
Kuala Lumpur. Contact: <www.asiatefl.org/
2007conference / conference2.html>

9-11 Jun 2007—29th Language Testing Research
Colloquium of the International Language
Testing Association: Exploring Diverse Meth-
odologies and Conceptualizations in Language
Testing Research, in Barcelona. Contact: <www.
iltaonline.com/1trc07 / index.htm>

11-12 Jun 2007—Identity and Power in the Lan-
guage Classroom, at Umea U., Sweden. Contact:
<www.mos.umu.se/IPLC/>

14-16 Jun 2007—Second Biennial International
Conference on Teaching and Learning of
English in Asia: Exploring New Frontiers, in
Langkawi, Malaysia. Contact: <staf.uum.edu.
my/tleia2 /index.html>

15-16 Jun 2007—Third Biennial Conference on
Intercultural Rhetoric and Discourse: Multiple
Literacies Across Cultures, at Ohio State Univer-
sity. Contact: <www.iupui.edu/ ~icic/IRconfer-
ence.htm>
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18-21 Jun 2007—Third Conference of the Inter-
national Society for Gesture Studies: Integrating
Gestures, at Northwestern U., Illinois. Contact:
<www.gesturestudies.com />

20-21 Jun 2007—Discourse and Disciplinarity in
Educational Research, at U. of Leeds, UK. Con-
tact: <www.education.leeds.ac.uk/research>

22-23 Jun 2007—Cutting Edges 2007: Classroom
Approaches in the Spotlight, at Canterbury Christ
Church U., UK. Contact: <www.canterbury.
ac.uk/arts-humanities/language-studies/ confer-
ence.asp>

23-24 Jun 2007—JALT CUE SIG Mini-Confer-
ence 2007: Promoting Lifelong Learning, at Sugi-
yama Jogakuen U., Nagoya. To discuss student
and teacher motivation; curricula that promote
lifelong learning; student self-assessment; and
critical thinking in the university classroom.
Contact: <allagash.miyazaki-mu.ac.jp/CUE/>
<CUE_2007_Sugiyama@yahoo.com>

29-30 Jun 2007—Applied Linguistics Seminar &
Conference on Japanese Language Learning and
Acquisition, at Cardiff U., UK. Contact: <www.
cardiff.ac.uk/ carbs/ cjsc/index.html>

1-3 Jul 2007—32nd Annual Congress of the Ap-
plied Linguistics Association of Australia: Mak-
ing a Difference: Challenges for Applied Linguis-
tics, at U. of Wollongong. Contact: <www.uow.
edu.au/conferences/ ALAA /home.html>

2-3 Jul 2007—BAAL Language Learning and
Teaching SIG Third Annual Conference: To-
wards A Researched Pedagogy, at Lancaster U.,
UK. Contact: <www.baal.org.uk/sigs_learnteach.
htm>

5 Jul 2007—Second Lancaster University Post-
graduate Conference in Linguistics and Lan-
guage Teaching, UK. Contact: <www.lancs.
ac.uk/fass/events/laelpgconference/index.htm>

7-8 Jul 2007—]Japanese Society for Language Sci-
ences Ninth Annual International Conference,
in Sendai. Contact: <aimee.gsid.nagoya-u.ac.
jp/js1s2007 / wiki.cgi?page=English>

8-13 Jul 2007—10th International Pragmat-

ics Conference: Language Data, Corpora, and
Computational Pragmatics, in Goteborg, Swe-
den. Contact: <ipra.ua.ac.be/main.aspx?c="CON
FERENCE2006&n=1295&ct=1168&e=1511>

27-30 Jul 2007—Third Corpus Linguistics
Conference, at the U. of Birmingham, UK. Con-
tact: <www.corpus.bham.ac.uk/conference2007 /
index.htm>

3-5 Sep 2007—Fifth International Conference on
Third Language Acquisition and Multilingual-
ism, at U. of Stirling, Scotland. Contact: <www.
ioe.stir.ac.uk/L3conference/>

6-8 Sep 2007—40th British Association for Ap-
plied Linguistics Annual Conference: Technol-
ogy, Ideology and Practice in Applied Linguis-
tics, at U. of Edinburgh. Contact: <www.baal.org.
uk/>

11-14 Sep 2007—17th Annual Conference of the
European Second Language Association: Inter-
faces in Second Language Acquisition Research,

at Newcastle U., UK. Contact: <www.ncl.ac.uk/

niassh/euroslal7>

15-17 Sep 2007—Sixth Symposium on Second
Language Writing: Second Language Writing in
the Pacific Rim, at Nagoya Gakuin U. To pro-
vide an international forum for the discussion
of various issues of interest to L2 writing teach-
ers and researchers. Contact: <logos.unh.edu/
sslw /2007 />

20-22 Sep 2007—Second International Confer-
ence on Task-Based Language Teaching: TBLT:
Putting Principles to Work, at U. of Hawai'i.
Contact: <www.tb1t2007.org>

5-8 Oct 2007—Third International Conference
of the Independent Learning Association: Ex-
ploring Theory, Enhancing Practice: Autonomy
Across the Disciplines, at Kanda U. of Inter-
national Studies, Chiba. Leading scholars will
present, including Henri Holec, James Lantolf,
Klaus Schwienhorst, and Kathleen Graves. Con-
tact: <www.independentlearning.org>
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11-14 Oct 2007—30th Annual Second Language
Research Forum: Second Language Acquisition

and Research: Focus on Form and Function, at U.

of Illinois. Contact: <slrf-2007@uiuc.edu>

13-14 Oct 2007—First Annual Japan Writers
Conference, at Ochanomizu U., Tokyo. Contact:
<www.viversimples.ezhoster.com /writerconfer-
ence.html>

21-24 Nov 2007—Second International Confer-
ence on Language, Education and Diversity, at
U. of Waikato, NZ. Contact: <www.led.ac.nz>

22-25 Nov 2007—JALT2007 Interna-
tional Conference: Challenging As-

sumptions: CHALLENGING
Lookzn In, Look-
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ASSUMPTIONS

24-29 Aug 2008—15th World Congress of Ap-
plied Linguistics: Multilingualism: Challenges
and Opportunities, in Essen, Germany. Contact:
<www.aila2008.org>

Calls for Papers or Posters

Deadline: 31 May 2007 (for 21-26 Jul 2008)—18th

International Congress of Linguists, at Korea

U., Seoul. Contact: <cil18.org> <bspolsky@gmail.

com>

Deadline: 15 Jun 2007 (for 6-7 Oct 2007)—A mini-

conference sponsored by the Gender Awareness
in Language Education (GALE) SIG with other
JALT SIGs and the Osaka Chapter, at Temple
U., Osaka (6 Oct, 18:00-20:00) and Kansai U. (7
Oct, 10:00-18:00). Janet Holmes (Victoria U. of
Wellington, NZ) will present the opening lec-
ture, Gender and Leadership: Some Socio-Pragmatic
Considerations, and will also lead a closing panel

discussion. Contact: <www.tokyoprogressive.org.

uk/gale/events.html> <www.osakajalt.org>

Deadline: 1 Jul 2007 (for 2-7 Nov 2007)—GLo-
CALL 2007: Globalization and Localization in
CALL, at Hanoi U. (2-4 Nov) and Ho Chi Minh
City (5-7 Nov). Contact: <glocall.org>

Deadline: 31 Jul 2007 (for 12-14 Dec 2007)—12th
English in South-East Asia Conference: Trends
and Directions, at King Mongkut’s U. of Technol-
ogy, Bangkok. Contact: <arts.kmutt.ac.th/sola/
esea>

Deadline: 20 Aug 2007 (for 1-3 Nov 2007)—
Language Planning: The Need or the Desire to
Standardize? at Agder U. College, Kristiansand,
Norway. Contact: <www.hia.no/hum/nordisk/
norm/engelsk-ind.htm>

Deadline: 30 Nov 2007 (for 26-29 Jun 2008)—9th
International Conference of the Association for
Language Awareness: Engaging with Language,
at U. of Hong Kong. To address language aware-
ness in the learning and teaching of languages
and, more generally, in literature and education.
Contact: <www.hku.hk/clear/ala>

JALT Journal

is a refereed research
journal of the Japan
Association for
Language Teaching

ZEFEFHEYR).

It invites practical and
theoretical articles
and research reports
on second/foreign
language teaching and
learning in Japanese
and Asian contexts.

For more information
and submission
guidelines see <www.
jalt.org/jj/>

‘ THE LANGUAGE TEACHER 31.5 ¢ MAY 2007




54

THE LANGUAGE TEACHER ¢ SUBMISSIONS

The editors welcome submissions of materials concerned with all aspects of language education, é)articularly with

relevance to Japan. If accepted, the editors reserve the ri%ht to edit all copy for length, style, an
prior notification to authors. Materials in English should

clarity, without
e sent in Rich Text Format by either email (preferred) or

post. Postal submissions must include a clearly labeled ﬂop%y 3‘lisk or CD-ROM and one printed copy. Manuscripts
A

should follow the American Psychological Association

(APA) style as it appears in The Language Teacher. Please

submit materials to the contact editor indicated for each column. Deadlines are indicated below.

AAEN TOREFHE I DA RREBEBLTOWET, TELRFETFAINUI) v F - TFAN T4 =<y bORK 7 7 1)V Thik
DRIV, BEOH AT, 709 E—T4 A7 MCD-ROMIZTRIVEIRD, 7)Y 7T LS DE—IZBRED FE W, F3TAUH
DIEHRAPA AT )NHDE, 259 TUAM—VICH HEDTLOMEEE THOVIVICARL T ILTZ S0, fEilizh

FHDIOEELUIREFI LU T ZEITRD T,

Feature Articles

Departments

English Features. Submissions should be well-written,
well-documented, and researched articles. Analysis
and data can be quantitative or qualitative (or both).
Manuscripts are typically screened and evaluated
anonymously by members of The Lun[guage Teacher Edi-
torial Advisory Board. They are evaluated for degree
of scholarly research, relevance, originality of conclu-
sions, etc. Submissions should:
¢ be up to 3,000 words (not including appendices)
¢ have pages numbered, paragraphs separated by
double carriage returns (not tabbed), and sub-
headings (boldfaced or italic) used throughout
for the convenience of readers
¢ have the article’s title, the author’s name, affili-
ation, contact details, and word count at the top
of the first page
¢ be accompanied by an English abstract of up to
150 words (translated into Japanese, if possible,
and submitted as a separate file)
* be accompanied by a 100-word biographical
background
¢ include a list of up to 8 keywords for indexing
¢ have tables, figures, appendices, etc. attached as
separate files.
Send as an email attachment to the co-editors.
HASRRSC : AL BH WL L2k E T, B, FHREMA
(BBWEIH) CBEINMTCT—FZkoE T, FFH, &
HOTLTOAGRERICED, BFFEKUE, B, f57n EOMANE
TaHiE NS, 8,0003 (EEHIFRS) LINT, A—IH/S5EATL
Bk iz 2f7h 0, BIRILOSCFENAY) v 7R &R TR
W, BHDR—DO—F LITEA, FHA, TR, HE B IO
FEEPEEFI0, L, ST TI003E O, 300:5DEHIIE
BRI T I, % K, HEOIRETY, EFRREEE THETA—
VDT T 7 OV TBED FEW,
Readers’ Forum articles are thoughtful essays on top-
ics related to language teaching and learning in Japan.
Submissions should:
¢ be of relevance to language teachers in Japan
e contain up to 2,500 words
¢ include English and Japanese abstracts, as per
Features above
¢ include a list of up to 8 keywords for indexing
¢ include a short bio and a Japanese title.
Send as an email attachment to the co-editors.
BT A =T L HATOEHEEE, ROEH PRI T2 EE
Ty tA 25 ELTOE T, HATORFEABHL T
T, 6.000FLAN T, 83 RIXOEE, HORESLOAAHEDSY
AMVERZATFEWD, KAREEETEFA-NVORMAT 7 1)V
THBEDFEWN,

Interviews. If you are interested in interviewing a well-
known professional in the field of language teaching
in and around Japan, please consult the editors first.
Lengths range from 1,500-2,500 words. Send as an
email attachment to the co-editors.

A2 HEa—: BAENITEHRREODETO (472 HMEK
1A 2HEa—LIeWBER, fEHICRIICERZBRATS
V), 3600742 56,000/FDEE TY, LFAFEEETEFA-LO
M7 71V TBED T,

Conference Reports. If you have attended a conference
on a topic of interest to language teachers in Asia, write
a 1,500-word report summarizing the main events.
Send as an email attachment to the co-editors.

FRBE RFAMICBLOB D Ny J ORI NS
A1, 4000B-IZICERIL T, MirH £ HN TS, SRS
HEETETANOFNT 7 OV TBED T,

My Share. Submissions should be original teaching
techniques or a lesson plan you have used. Readers
should be able to replicate your technique or lesson
plan. Submissions should:

* be up to 1,000 words

¢ have the article title, the author name, affiliation,
email address, and word count at the top of the
first page
include a Quick Guide to the lesson plan or
teaching technique
follow My Share formatting
have tables, figures, appendices, etc. attached as
separate files

¢ include copyright warnings, if appropriate.
Send as an email attachment to the My Share editor.
XA 2T EREHICETAEENBTA T 7ITOWT, 77
ZyIREEEGEDEFATELL AN TLHOTT,
LO00FLUAN TRAID =I5 ML, #54, g, BT A—))
TRVAEXFREBEE TS, & K, fHREEDFDDHIE
MTEETA, FEEHECIBLREDT F I, My Share 4R
HICETANVORMNT 7 AV TBED TSN,

Book Reviews. We invite reviews of books and other
educational materials. Contact the Publishers’ Review
Copies Liaison <pub-review@jalt-publications.org> for
material listed in the Recently Received column, and
the Book Reviews editor if you wish to review unlisted

& material, including websites or other online resources.

Review articles treating several related titles are particu-
larly welcome. Submissions should:

¢ show a thorough understanding of the material
reviewed in under 750 words
reflect actual classroom usage in the case of
classroom materials

¢ be thoroughly checked and proofread before

submission.

Send as an email attachment to the Book Reviews editor.
WA APEMOEIT T, HIFMHEE<pub-review@jalt-
publications.org>IZ DR, FAHIRE N2 A MRS BEDN
72N BLlwebTH M EDUAMIBWEAITII HHRES &
HHE AL ST IN, BHOB#ET 551 NV ERS bOERHE
WU, FI, KONEI BEEBCEME L TORAEIC
il IR E E TEFANOENT 7OV TBED F I,
JALT Focus. Submissions should be directly related to re-
cent or upcoming developments within JALT, preferably
on an organization-wide scale. Submissions should:

¢ be no more than 750 words

¢ be relevant to the JALT membership as whole

* encourage readers to participate more actively

in JALT on both a micro and macro level.

Deadline: 15" of the month, 1'/, months prior to pub-
lication. Send as an email attachment to the JALT Focus
editor.
JALT 74— A JALTHNOEE 2 2 BEOERICBEATLH0
TY. EOJALTREIZH SAIDLUWNAT, JALTIC, LDIEHIY
EBMT2EHENTHHOTT, 1,600 T, HAI5H
ETITBRED FEW, B 1 AFRITRDET, JALT74+—HA
MEEZTETANORN T 7OV TBED FEN,

JALT Notices. Submissions should be of general rele-
vance to language learners and teachers in Japan. JALT
Notices can be accessed at <www.jalt-publications.
org/tlt/focus/>. Calls for papers or research projects
will be accepted; however, announcements of confer-
ences, colloquia, or seminars should be submitted to
the Conference Calendar. Submissions:
¢ should be no more than 150 words
¢ should be submitted as far in advance as is pos-
sible
¢ will be removed from the website when the an-
nouncement becomes outdated.

Submissions can be sent through the JALT Notices on-
line submissions form.
R BAR TORSCEECHIETEL, 4> T1 P <wwwijalt-
publications.org/tlt/focus/>CHA T EMTEET, TEDLZFHTH-
THRIRWZLE AN # RS HRWELET, RtiA> 712>
YT 3y a BRI, 0FUNTREELTRE W, 335,
2%, £ —13 Conference Calendar THWET,
SIG News. JALT’s Special Interest Groups may use this
column to report on news or events happening within
their group. This might include mini-conferences, pre-
sentations, publications, calls for papers or presenters,
or general SIG information. Deadline: 15" of month, 6
weeks prior to publication. Send as an email attach-
ment to the SIG News editor.
SIGZa—A: SIGIE = 2 =A% AR b OWEIT DI T LZAHH
TEEY, @il T LT —Tal, W, WGk SR
FHREDFHRELAT S, FDOY0IHRO2ARIO15HE
TIZ, SIGERRICE T AN DR 7 7 AV TRESTIEE Y,

Chapter Events. Chapters are invited to submit up-
coming events. Submussions should follow the precise
format used in every issue of TLT (topic, speaker, date,
time, place, fee, and other information in order, fol-
lowed by a 60-word description of the event).
Meetings scheduled for early in the month should be
ublished in the previous month’s issue. Maps of new
ocations can be printed upon consultation with the
column editor. Deadline: 15 of the month, 2 months
prior to publication. Send as an email attachment to the
Chapter Events editor.
FIARY B HEDWTVREIIOA XY ORI TS, hE
v, FERE. Al L 5T B8 ZOIEF TR LE
I DIV, BAAT 2 ARTE T, STBAN > Mtk #
BT AV OERMAT 71V TBED TS,

Chapter Reports. This column is a forum for sharing syn-
opses of presentations given at JALT chatﬁters around Ja-
pan. Submissions must therefore reflect the nature of the
column and be written clearly and concisely. Chapters are
limited to one report per month. Submissions should:
® De interesting and not contain extraneous infor-
mation
be in well-written, concise, informative prose
be made by email only - faxed and/ or postal
submissions are not acceptable
® be approximately 200 words in order to explore
the content in sufficient detail
be structured as follows: Chapter name; Event
date; Event title; Name of presenter(s); Synopsis;
Reporter’s name.
Send as an email attachment to the Chapter Reports editor.
SEERREG | JALTHUS S R OB R ME T, Aasafime
AR IV, 6003 FRYE TRIBAICBZE TSV, ST, HI, A
NN EER, BE REELE, COEF TBEE TS,
S RMEREE £ TETANORR T 7 OV TBED FEN,
779 ARBEIZENLEFAOT, TER TSN,
Job Information Center. TLT encourages all prospective
emj)loyers to use this free service to locate the most quali-
fied language teachers in Japan. The notice should:
e contain the following information:
City and prefecture, Name of institution, Title of
position, Whether full- or part-time, Qualifica-
tions, Duties, Salary & benefits, Application
materials, Deadline, Contact information
¢ not be positions wanted. (It is JALT policy that
they will not be printed.)
Deadline: 15th of month, 2 months prior to publication.
Send as an email attachment to the JIC editor.
SR 3B FHHE ORAFEREZ BT —EARBLET, R&
#itidh, BB, W, FEDIERED ORI, 2. N,
R REOYID DR EETEIT2 4 HATDISHE TICBRISE T
S0, FRIOERZHV LA, JICHLHTHEZITET AV OR
IOV TBREDFEN,
Conference Calendar. Announcements of conferences
and their calls for papers as well as for colloquia,
symposiums, and seminars may be posted in this col-
umn. The announcement should be up to 150 words.
Deadline: 15th of month, at least 3 months prior to the
conference date for conferences in Japan and 4 months
prior for overseas conferences. Send within an email
message to the Conference Calendar editor.
L IOFTL, VORI TL, EIF—, REOBHSELE, @
WHHEDRNTT, Conference Calendarfftf &IT400FEFLETH
TAVOENT 7OV TBEDTEV, #DOYI0IEAIAT,
HA. BEOMO RT3 Al £ TOMIREERKLE T,
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JALT « MEMBERSHIP INFORMATION

The Japan Association for Language

Teaching (JALT)

* a professional organization formed in 1976
19764 ICROL S N F R

e working to improve language learning and
teaching, particularly in a Japanese context
SHEDFEEBFEOM EEZKS I EEZHNEL
TWET

e over 3,000 members in Japan and overseas
-ERSLTHI 3,000 DR BENNET

Annual international conference FKIEFF K2
¢ 1,500 to 2,000 participants
4R 1,50044700 52,0004 B ML 9
* hundreds of workshops and presentations
EBROT—U a3y TORRBHDET
e publishers’ exhibition

-tHARFEIC K B B RN D D £T

¢ Job Information Centre
-G > — R SN ET

JALT publications include:

 The Language Teacher—our monthly publica-
tion - ZHHREITLXT

e JALT Journal—biannual research journal
- AT LET

e Annual Conference Proceedings

- FEREPERZOBIFERERMBREZ AT L ET

e SIG and chapter newsletters, anthologies,
and conference proceedings
- BRI R LM 2w, T aT—,
MR LCRELZHITL T

Meetings and conferences sponsored by lo-

cal chapters and special interest groups (SIGs)

are held throughout Japan. Presentation and

research areas include:

e Bilingualism

o CALL

¢ College and university education

¢ Cooperative learning

¢ Gender awareness in language education

e Global issues in language education

* Japanese as a second language

* Learner autonomy

* Pragmatics, pronunciation, second language
acquisition

e Teaching children

¢ Teaching older learners

* Testing and evaluation

* Materials development

RO ERIPIERRIC & B HIAHE AL A A
EHTHRES N, LT OB CORRPHFR D
FEDNET. N1 U AU XL, CALL, KR
HE, KFEE, Dy —LHEEE, JO—N
VIR, FARESE, EEEY, R - R -
CEIEEA, WEEEAE. LRI

=, R CRHAR. BB R

JALT cooperates with domestic and interna-

tional partners, including [JALTIZEAF O E NS D

FRIEHELTVEIT]:

e JATEFL—International Association of Teach-
ers of English as a Foreign Language

® JACET—The Japan Association for Teachers
of English

e PAC—the Pan Asian Conference consortium

e TESOL—Teaching of English to Speakers of
Other Languages

Membership Categories ZH & &%

All members receive annual subscriptions to

The Language Teacher and JALT Journal, and

member discounts for meetings and confer-

ences. & B3 The Language Teachers> JALT Journal

DOk & Bk, PR RRITHEG it T

SR E T,

* Regular —fk= H: ¥10,000

* Student rate (undergraduate/graduate in
Japan) FAERE (HERICH DK, KEBEDH
) 1 ¥6,000

e Joint—for two persons sharing a mailing
address, one set of publications 3 > b
=B (ACERTERT DEA2HZRREL,
JALTHIf#Z24412 1) : ¥17,000

* Group (5 or more) ¥6,500/ person—one set of
publications for each five members Hl{&A2x 5

(AL EZEMREL, JALTHRIIZSHIZDE

1#F) @ 1446,500MH

For more information please consult our web-
site <jalt.org>, ask an officer at any JALT event,
or contact JALT Central Office.

JALT Central Office

Urban Edge Building, 5th Floor, 1-37-9 Taito,
Taito- ku, Tokyo 110-0016 JAPAN

JALTEH )5 © T 110-0016 5 5LH# 5 R IX 5 H1-37-9
7=N2ITyTEISF

t: 03-3837-1630; f: 03-3837-1631; <jco@jalt.org>
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Pan-SIG Conference

Second Language Acquisition:

Theory and Pedagogy

The conference explores the relationship between second
language acquisition and the mechanics of the second
language classroom. Plenary Speakers are: Trevor Bond;
Martina Gunske von Koelln; Marc Helgesen; Mayumi
Usami; and John Wiltshier

May 12 - 13, 2007
Tohoku Bunka Gakuen University, Sendai

<www.jalt.org/pansig/2007/pansig07 />

JALTCALL 2007

CALL: Integration
or Disintegration?

Keynote Speaker: Mike Levy
Plenary Speaker: Yasunari Harada

June 1 — 3, 2007

Waseda University,
Tokyo, Japan

More information:

<jaltcall.org/conferences/call2007/>

CHALLENGING
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ASSUMPTIONS

JALT2007

Challenging Assumptions:
Looking In, Looking Out

The Japan Association for Language Teaching

33rd Annual International Conference on Language
Teaching and Learning & Educational Materials
Exposition

November 22 — 25, 2007
National Olympics Memorial Youth Center,

Tokyo, Japan
<conferences.jalt.org/2007/>
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Extensive Reading in the Japanese high
school setting

Atsuko Takase
Kansai University and Baika High School

Appendix B.
Extensive Reading Questionnaire (English translation)

I would like to ask you about your experience or opinion concerning extensive reading. Please answer
the following questions.

Name ( )
Affiliation ( )

public junior high school

private junior high school

public senior high school

private senior high school

technical college

national/ public university

private university /junior college
others ( )

® N PN

1. Are you interested in extensive reading?
(1-strongly agree 2-agree 3-undecided 4-disagree 5-strongly disagree)

2. Areyou already practicing an ER program?
(Yes/No)

If you answered Yes in Question 2 please complete the following questions.
3-1. How many ER students do you have?
(1) less than 50 (2) 51-100 (3)101-150 (4) more than 150

3-2. How long have you been practicing an ER program in your class?
(1) Less than 1 year  (2) More than 1 and less than 3 years
(3) More than 3 and less than 5 years (4) More than 5 years

3-3. How long have your students been involved in ER?
(1) Less than 1 year  (2) More than 1 and less than 3 years
(3) More than 3 and less than 5 years (4) More than 5 years

3-4. Who does book management?

(1) librarian (2) teacher(s) (3) other(s),please indicate ( )
3-5. Where are the books kept?
(1) library  (2) teachers’ room/office (3) classroom (4) other, please indicate ( )

3-6. What are the problems you are facing in the ER program?
(You may choose more than one answer)
a. limited class time, no time to include in the present curriculum
b. cost; no budget for ER materials
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3-7.

c. no support from colleagues

d. the difficulty of the different role of the teacher

e. time-consuming work (book management included)

f. no time for the teacher to read

g. students” low proficiency level for ER (reluctant students included)

h. no evidence of effectiveness (no improvement of students’ English proficiency)
i. others

What were the positive effects of an ER program? (You may choose more than one answer)
a. Students enjoyed reading.

b. Students' English proficiency has improved. (decrease of Englishphobia)

c. Students became confident in English.

d. Communication between students and the teachers increased.

e. Library books were checked out in quantity.

f. Teachers read a lot of books.

g. Students began to read books in Japanese.

h. Others

If you answered No in Question 2 please complete the following questions.

5.

6.

4-1.

Do you want to implement ER in your English class?
(1-strongly agree 2-agree 3-undecided 4-disagree 5-strongly disagree)

4-2. What would be problems in implementing ER in the curriculum?

(You may choose more than one answer)

a. limited class time

b. cost; no budget for ER materials

c. no support from colleagues

d. the difficulty of the different role of the teacher (difficulty in getting information)
e. time-consuming work

f. no time for the teacher to read

g. students’ low proficiency level for ER (reluctant students included)

h. no evidence of effectiveness

i. others

Do you want to know more about ER?
(1-strongly agree 2-agree 3-disagree 4-strongly disagree)

Do you want to read books extensively by yourself?
(1-strongly agree 2-agree 3-disagree 4-strongly disagree 5-already doing)

7. Do you want to borrow books for your ER program, if available?
(1-strongly agree 2-agree 3-disagree 4-strongly disagree 5-already doing)

Thank you for your cooperation.
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Reading circles: Moving great stories
from the periphery of the language
classroom to its centre

Mar Furr
ELT materials writer and editor

Appendix A. Reading circle role sheets

Reading Circle Role Sheets
In Reading Circles, each student has their own role. The six roles are usually
Discussion Leader, Summarizer, Connector, Word Master, Passage Person, Culture Collector.
These role sheets will help you prepare for your Reading Circle discussions in the classroom.

Discussion Leader

Story:

Name:

The Discussion Leader’s jobisto...

e read the story twice, and prepare at least five
general questions about it.

e ask one or two questions to start the Reading
Circle discussion.

* make sure that everyone has a chance to speak
and joins in the discussion.

e call on each member to present their prepared
role information.

e guide the discussion and keep it going.

Usually the best discussion questions come
from your own thoughts, feelings, and ques-
tions as you read. (What surprised you, made
you smile, made you feel sad?) Write down your
questions as soon as you have finished reading.
It is best to use your own questions, but you can
also use some of the ideas at the bottom of this

page.

My questions:
1

Other general ideas:

e Questions about the characters (like/not like
them, true to life/not true to life . . .?)

* Questions about the theme (friendship, romance,
parents/children, ghosts . . .?)

* Questions about the ending (surprising, expect-
ed, liked it/did not like it . . .?)

* Questions about what will happen next. (These
can also be used for a longer story.)
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Reading Circle Role Sheets
In Reading Circles, each student has their own role. The six roles are usually
Discussion Leader, Summarizer, Connector, Word Master, Passage Person, Culture Collector.
These role sheets will help you prepare for your Reading Circle discussions in the classroom.

Summarizer

Story:
Name:

The Summarizer’s jobisto...

e read the story and make notes about the char-
acters, events, and ideas.

e find the key points that everyone must know to
understand and remember the story.

e retell the story in a short summary (one or two
minutes) in your own words.

e talk about your summary to the group, using
your writing to help you.

Your reading circle will find your summary
very useful, because it will help to remind them
of the plot and the characters in the story. You
may need to read the story more than once to
make a good summary, and you may need to
repeat it to the group a second time.

My key points:

Main events:

Characters:

My summary:
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Reading Circle Role Sheets
In Reading Circles, each student has their own role. The six roles are usually
Discussion Leader, Summarizer, Connector, Word Master, Passage Person, Culture Collector.
These role sheets will help you prepare for your Reading Circle discussions in the classroom.

Connector My connections:
1

Story:

Name:

The Connector’s jobisto...

e read the story twice, and look for connections
between the story and the world outside.

* make notes about at least two possible con-
nections to your own experiences, or to the
experiences of friends and family, or to real-life
events.

e tell the group about the connections and ask
for their comments or questions.

e ask the group if they can think of any connec-
tions themselves.

These questions will help you think about con-
nections while you are reading.

* Events: Has anything similar ever happened to
you, or to someone you know? Does anything
in the story remind you of events in the real
world? For example, events you have read
about in newspapers, or heard about on televi-
sion news programmes.

* Characters: Do any of them remind you of
people you know? How? Why? Have you ever
had the same thoughts or feelings as these
characters have? Do you know anybody who
thinks, feels, behaves like that?
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Reading Circle Role Sheets
In Reading Circles, each student has their own role. The six roles are usually
Discussion Leader, Summarizer, Connector, Word Master, Passage Person, Culture Collector.
These role sheets will help you prepare for your Reading Circle discussions in the classroom.

Word Master

Story:
Name:

The Word Master’s jobis to...

e read the story, and look for words or short
phrases that are new or difficult to understand,
or that are important in the story.

e choose five words (only five) that you think are
important for this story.

explain the meanings of these five words in
simple English to the group.

tell the group why these words are important
for understanding this story.

Your five words do not have to be new or un-

known words. Look for words in the story that
really stand out in some way. These may be:

words that are repeated often
words used in an unusual way

words that are important to the meaning of the
story.

My words Meaning of the word Reason for choosing the word
page __ line
page __ line
page __ line

page __ line

page __ line_
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Reading Circle Role Sheets
In Reading Circles, each student has their own role. The six roles are usually
Discussion Leader, Summarizer, Connector, Word Master, Passage Person, Culture Collector.
These role sheets will help you prepare for your Reading Circle discussions in the classroom.

Passage Person

Story:

Name:

The Passage Person’s jobisto...
e read the story, and find important, interesting,
or difficult passages.

* make notes about at least three passages that
are important for the plot, or that explain the
characters, or that have very interesting or
powerful language.

My passages:

e read each passage to the group, or ask another
group member to read it.

e ask the group one or two questions about each
passage.

A passage is usually one paragraph, but some-
times it can be just one or two sentences, or
perhaps a piece of dialogue. You might choose a
passage to discuss because it is:

* important e surprising e confusing

* informative e funny e well-written

Reasons for choosing the passage

Questions about the passage

page

lines

page

lines

page

lines
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Reading Circle Role Sheets
In Reading Circles, each student has their own role. The six roles are usually

Discussion Leader, Summarizer, Connector, Word Master, Passage Person, Culture Collector.

These role sheets will help you prepare for your Reading Circle discussions in the classroom.

Culture Collector

Story:

Name:

The Culture Collector’s jobis to...

read the story, and look for both differences
and similarities between your own culture and
the culture found in the story.

make notes about two or three passages that
show these cultural points.

read each passage to the group, or ask another
group member to read it.

ask the group some questions about these, and
any other cultural points in the story.

Here are some questions to help you think about
cultural differences.

Theme: What is the theme of this story (for
example, getting married, meeting a ghost,
murder, unhappy children)? Is this an impor-
tant theme in your own culture? Do people
think about this theme in the same way, or
differently?

People: Do characters in this story say or do
things that people never say or do in your
culture? Do they say or do some things that
everybody in the world says or does?

My cultural collection
(differences and similarities):

1[page __lines __ ]

2 [page __lines __]

My cultural questions:
1
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A good story in 50 words?

Mathew White

Nanzan University <mathew@nanzan-u.ac.jp>

Appendix A. Extremely Short Story
Competition examples
An Extremely Short Story competition is held

each year in Japan, with prizes for the best stories.

I find this new genre very enjoyable and think
you might, too. What are extremely short stories?
Extremely short stories must be exactly 50 words
(not including the title).

What is the topic? People can write about what-
ever they want. I'm including some examples
below that were written by Japanese university
students in the past. Please read each story. Rank
them from 1 to 5 (1-the one you like the most,
5-the one you like the least). Would you like
to try writing one? Would you like to enter the
contest?

Christmas Season (Misako Aoki)

When Christmas comes around, streets have brilliant
illuminations and we have Christmas spirit. We enjoy
the Christmas shopping season. The show windows
are dressed with Christmas decorations and the stores
display Christmas goods. I watched the news about

a “butsudan shop” with a Christmas sale! I wonder
what religion is.

Your Ranking:

My Baseball Team (Yuko Ogawa)

There are only nine players on my baseball team. We
have no good runners. We have no good batters. We
have no good pitchers. We have no good catchers. You
must think our team is weak. The answer is no. We
have very strong teamwork. It leads us to victory.

Your Ranking:

Leaving (Yuka Sugai)

I finally decided to leave home to find out what was
important in my life. I packed my things and I was
ready to see the world. My parents said, “We will
always be here for you.” I shed tears and realized what
mattered most were the people I loved.

Your Ranking;:

A Crush (Ann Fukushi)

I have a crush on someone. I like him so much, the way
he talks, the way he laughs, and the way he looks into
my eyes. Being with him brightens up my day and 1
wish upon a star that one day he will also feel the same
way.

Your Ranking;:

Tests (Midori Yokota)

Everybody has gone through a test once. Some people
think it is good because it reflects their daily efforts.
On the other hand, other people think it is bad because
they have to study for it. I think it is good. What do
you think about tests? Pressure or pleasure?

Your Ranking:

The selections were provided by Berendt and tak-
en from the panel discussion: Honna, N., Okaura,
Y., Berendt, E., Tsuda, S., Lafaye, B., Tonks, B., &
Tokuchi, S. (2006, July). The ESSC (Extremely Short
Story Competition): It's theory and practice. Paper
presented at the 19th National Conference of the
Japanese Association for Asian Englishes [Nihon
Asia Eigo Gakkai- Dai juukyuu kai zenkoku
taikai], Aoyama, Japan.

Appendix B. Bookworms series blurbs

These are blurbs from the backs of the Oxford Uni-
versity Press Bookworms Series. Rank them from 1
to 5 according to how interested you are in reading
them (1-the one you would like to read the most,
5-the one you would like to read the least).

A) The Elephant Man Author: Tim Vicary
Level 1

He is not beautiful. His mother does not want him,
children run away from him. People laugh at him, and
call him "The Elephant Man'.

Then someone speaks to him -- and listens to him! At
the age of twenty-seven, Joseph Merrick finds a friend
for the first time in his life. This is a true and tragic
story. It is also a famous film.

Your Ranking:
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B) Ned Kelly: A True Story Author:
Christine Lindop Level 1

When he was a boy, he was poor and hungry. When he
was a young man, he was still poor and hungry. He
learnt how to steal horses, he learnt how to fight, he
learnt how to live -- outside the law. Australia in the
1870s was a hard, wild place. Rich people had land,
poor people didn’t. So the rich ot richer, and the poor
stayed poor. Some say Ned Kelly was a bad man. Some
say he was a good man but the law was bad. This is the
true story of Australia’s most famous outlaw.

Your Ranking;:

C) Sherlock Holmes and the Sport of Kings
Author: Sir Conan Doyle Retold by
Jennifer Basset Level 1

Horseracing is the sport of kings, perhaps because
racehorses are expensive animals. But when they win
races, they can make a lot of money too -- money for
the owners, for the trainers, and for the people who put
bets on them to win. Silver Blaze is a young horse, but
already the winner of many races. One night he disap-
pears from his stables, and someone kills his trainer.
The police want the killer, and the owner wants his
horse, but they can’t find them. So what do they do?
They write to 221B Baker Street, of course -- to ask for
the help of the great detective, Sherlock Holmes.

Your Ranking:

D) The Love of a King Author: Peter
Dainty Level 2

All he wanted to do was to marry the woman he loved.
But his country said “No!” He was Edward V1II, King
of Great Britain, King of India, King of Australia,

and King of thirty-nine other countries. And he loved
the wrong woman. She was beautiful and she loved
him -- but she was already married to another man. It
was a love story that shook the world. The King had

to choose: to be King, or to have love . . . and leave his
country, never to return.

Your Ranking;:

E) The Piano Author: Rosemary Border
Level 2

One day, a farmer tells a farm boy to take everything
out of an old building and throw it away. 'It’s all rub-
bish,” he says. In the middle of all the rubbish, the boy
finds a beautiful old piano. He has never played before,
but now, when his fingers touch the piano, he begins
to play. He closes his eyes and the music comes to him
-- and the music moves his fingers. When he opens his
eyes again, he knows that his life is changed forever . . .

Your Ranking;:
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