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SCOPE AND SEQUENCE

|. PROGRAM ORGANIZATION

Thelntegrated English Program or IEP is a two-year English language learning gram for
freshmen and sophomore students of the Bm@epartment. It i®rganized into 4 semester
length integrated Engliscourses: IE Levels I, II, Ill; each level had a course in combined skills
(IE Core), listening (E Active Listening), and Writing(IE Writing ). The final semester of the

IEP consists of a studeselected eminar(lE Seminar) on a specialized area of content.

The courses are integrated in the sense that the IE Core course integrates the fll giade
courses|E Core, IE Witing, andlE Active Listening sharehemesand attendant vocabulary.
There arecurrently 3@ freshmen and an almost equal number of sophomores in the program.
based thehlP,orh e i

Studentsaré st r eamedo i nto
Institutional Testing Program, a simplified version of the TOEFL test avatilatdaghthe
Educational Testing ServicAccordingly, students argdaced inlevels 1, 1, and Il of the

program.

cl asses

IE Coreistaugh in a weekly 18@minute class. On ather daythere isthe 90-minutelE

Active Listening courseand a 98minutelE Writing course The grade for each student at the
end of the term is based on the following formula: 40% for IE Core; 30% fActive Listening

and 30% for IE Writing.

IE Core (180 min)

IE Writing (90 min)

IE Active Listening (90 min)

IE |

* Memories and
Childhood

* Urban Life

* Food

* Travel

IE Il

* Changing Times
* The Workplace
* Geography

* Autobiography

IE I

* Psychology

* Crosscultural
Values

* Environment

* The Media

IE Seminar

* Communications
* Linguistics

* Literature

Figurel: The IE Courses and the themes at each level.
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SCOPE AND SEQUENCE

There are two other IE courség;ademic Skills,andAcademic Writing which studentgake in
their sophomore yeaAcademic Skillsdevelogs t u d e n't sadd nbtetakingskills n g
through having them listen to several lectures by professors in the English Department.

IE Writing I, Il, Il coverwriting English paragraphs amnditing essaysvith quotations and a
short bibliographyAcademic writing teaches students how to conduct original research and to
write along paper

IE Writing | IE Writing 1l IE Writing 1lI Academic Writing

Writing 3 paragraphs| Introduction tothe Reviewthe Essay: The Research Essay
of 150 words MLA Style for quotes | of 1,500 words

R Essay2 essay®f _ )
1. Classificaibn 350 words andreferencesn 2 1. Creating a
2. Comparison 1. Comparison essay®f 350 words bibliography
Contrast Contrast 1. Classification 2. Citing references
3. Persuasive 2. Analysis 2. Persuasre in theMLA style

Figure 2: IE Writing and the Academic Writing course

ThelE courses are taught by apgpimately 3full-time faculty,35 part-time native speakers, and
17 parttime Japanese teachers. At the end of each semester, students evaleathéns

ll. APROGRAM SNAPSHOT

1 A student who enters at level | and completedEfawill
participate in som86 small group discussions and lead about 9 of them.

1 The same student will read 6 novels, write an analysis of each one, and
describe each novel to other students in a small group.

1 He or she will learn a variety of reading strategies and be inteddacvarious
genres of literature.

1 He or she will draft, revise, and complete 4 essays of about 350 words, and
upon finishing Academic Writing, one of 1,500 words.

1 The same student will have many hours of guided listening and received
instruction in listening strategies.

Published research on the Academic Skills program suggests that students show significant
improvement in their comprehension and Atieng abilities.
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SCOPE AND SEQUENCE

Likewise, experimental datan the discussions in the IE Core classeswvs significant increases
in communication and confidence in using English, and significant increases in vocabulary.

lll. PROFESSIONAL RESOURCES

The teacher resource afean a small room besida the English Department offic@F,

Goucher Building03-34098111) There are teachersd maioff boxes,
professional texts available f@arweekloan, a collection of themed DVDs and videos (also
availabl e for | oanlperchanfgeinterehangelBandistedactiend2 t i ons o
additional copies of the student booklets, and course book CD roms, and a DVD player and a CV
player, both for previewing materials for cladslditional materials for Academic Skills and IE
Active Listening may be mf6ruGouwtheibnildindheay CALL t ea
videotapes and DVDs are in the Foreign Language Lab media library, Building 9, 1F.

In the main English Department area, there are journals and newspapers which you may read.

None of them can be taken from the room, howeuee. dopier cannot be used in this area

because of accounting procedures that require you to use the copierkanghiehikae shitsar
teacherbBBdi rdiomgs 8 and 1, 1F. PCoomputesvghe t eac he
Internet accesand shelvefor teachers to store their materials.

You may arrange with the Language Laborat@gucher Building, 6For your students to
borrowcamera andto usevideo editingequipmentBe aware that prior booking is needed for
this and for use of their editirfgcilities.

There are praervice orientations for new teachers, an annual program symposium and

orientation in April, as well as lunchtime meetings at the end of each semester and as required.
Adjunct faculty al so ar e to@@odgedsrotuptorpeograme | ect r on
information and upcoming vacancies for teaching classes.

Some 3,500 graded readers for studentassdess, and to be used for Core book reports, can be
found on the first floor of the librafyuilding. They are to the rig of theentrance turnstiles.

Teachers arall issued achool ID cardvhich allows you to open the AV equipment cabinets in
each classroom, artd enter the university libraryleachers may also publish in the department
journal, Thought Currentsafte joining the English Literary sociefgr a nominal fee (2,000

yen). Limited p@rking spaces for cars and bicycles are availabl@ompus.

I1l.(2) ONLINE RESOURCES

In addition to the books that you can borrow on your library card, you also will hassadoce
journal articles through the AGU Library database of electronic resources. Feel free to use the
database for your private research and please familiarize yourself with it.



SCOPE AND SEQUENCE

To use the database, follow these steps:

aGo to AGU Li br &tp:/fwing.aghinanygmaaa.jglelick on
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Figure 3: AGU Library Homepage

b) You will see a screen like that reprodudedrigure 4 Click on any of the letters of the

alphabetundesr = i h Oz e J .Then, an alphabetical listing of all the available
databases will appear.
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11 HODENERENTOET (£ 2 2P B 1e-2)  1-10 fEERZFHR IN-UB ~ | &R
NEXT >>
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Figure 4: List of Journals
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SCOPE AND SEQUENCE

c)Youodl !l find the following ones especially us

* Academic Research Library (ProQuest)

* Communication & Mass Media CompleteRECOhost)

* EBSCOhost

* Linguistics and Language Behavior Abstracts

* OED online

* TESOL Quatrterly (only available at the Shibuya Campus)
[With the exception of thEESOL Quarterlythe journals are available from your home
computer]

d) After youclick ona journa) you will be prompted for your user ID and password. Your user
name is your faculty ID number precededtb® 0 é

EBSCOhost

ID: t00997
PASSWORD: eeccce

Login

Figure 5: Log in
The journals all have dialogue boxes into which yaust type search terms.

The one folEBSCOIlooks like this:

) 123 : Academic Search Premier | 5 —A&~—#R

, [ i R B s TdGEes % | )7 K
AnD [=] | |tBme 20—k | Dr— L EDsER (TvaY)

anp [+ | | BT B0k |- EORR AT g e ]

EARFE | HHEFE  CVATIER | BREEE

Figure 6: Search Parameters

Using fAando and specifying a time period for
narrowing your searciChe more specific and focused your searcimidhe better your search
results will be.

e) Some dthe articles are available in their entirety. If the entire article can be accessed, you
will sees PDF 9 Org HTML o under it. Clicking on those links will allow you to
download the complete text of the article.
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SCOPE AND SEQUENCE

Students will use a variety of online refaces for their research essays, so please teach them
how to distinguish between reliable and less trustworthy sources.

V. GRADING STUDENTS

Because students receive a final IE grade comprised of their scores from the |EE @ateje
Listening and IEWFriting sections, the instructor for each section must provide a numerical score
rather than a letter grade for each student. Because of the importance of thgosicdreuld

record itas precisely as possible. For example, you should assign a s@@8 oather than

rounding the figure to 70%.

The weight for each of the IE courses is as follows: 40% for IE Core; 30Hb fastive
Listening and 30% for IE Writing. We owe our students as efficient and as an accurate grading
as possible, so please ukeonlinegradingwebsite Engrade.com.

Finally, it should be possible for students to achieve a score of 90% or higherdouasgof
thelEP.However, very few students in any class should be awarded such a high mark. Students
attaining such distinin should have made effort and achievements superior to thakeast

every other studemh the class. Conversely, yashould alwayhavea fewstudents that achieve

an AA score of 90% or higher, even in an IE | Core or IE | Writiogrse

IV.(a) POLICY ON ATTENDANCE AND GRADING

In the first class, students should be warned about regularly attending classes. Obtain contact
telephone numbers and email addresses from the students in yours classes. Warn students early if

they start missing classes. Ingttors must use their discretion when presented with student
excuses. Serious 1l | nes s eetatedumatieh such asdadunerad, aré s
acceptable reasons for absence. Otherwise, students should forfeit points from their final grade

Absences Maximum Grade
1 *No effect on Grade
2 Final grade cannot be above 89%
3 Final grade cannot be above 79%
4 Final grade cannot be above 69%
5 or more Fail

Figure 7 Policy on Absences and Grades

With this polcy, teachers calculate final grade=foretaking absences into account. If a

student's final grade comes oufi@bo but the student had 3 absences, her grade would be
reduced tagi7’901l f t hat same student who othe gadeavduld3 c |
not be affected by the absences at all.

8
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SCOPE AND SEQUENCE

IV.(b) STUDENT PLAGIARISM

A number of years agstudent plagiarisnof IE Core book reportsecane a problemTypically,

a fewstudents wait until the last moment to read a béaked with an impossiblgeadlinethey

are tempted to copy another studentds work or
written for another IE class.

We have addressdte problem while trying to minimize the demands on your time through a
newbook report formOn it, whereby students analy the literary terms as before. However,

they alscanswer a series of comprehension questions instead of doing summaries and opinions
about their books.

At the beginning of each term, wastudentghat plagiaism of an assignménvill lead t© afall

on that assignmenh@ rewrite3. If they are caught with a second plagiariginey will fail the
entire IE Core classin addition, demonstrate to your students how easy it is to catch student
plagiarism through Google searchasdinappropriate word choice.

In terms of teacher administration, please try to get your students to choo4& ek by the

third class in the semester, at the very latest. When your students bring their books to class, have
them write down their choé&s on a paper that you circulate in class. Please file the paper. Ask
them to choose theind book and bring it class while you are collecting their first reports.

A student who is unable to produce the book that he or she is going to read, or suslidemds s
books for the written report will be a red f|I
force students to start reading their books earlier, so there will be less temptation to cheat.

Further activities in class such as requiring studenising their books to class to read from

them for ten or fifteen minutes, and then discuss what they have read will encourage students to
work on their book report over several weeks, and prevent any last minute cheating.

V. LANGUAGE LEARNING TASKS

Researchers in Second Language Acquisition have propbs¢drammatical or functional
language teaching syllabusescomemore taskbased. We have identified several key language
learning tasks at each level of theP: (a)small goup work, (b)writing a journal, (c)reading 2
novels, (d)analyzing the 2 novels, (e)reporting on them to a small group. These tasks involve
small group workso for maximum effectiveness at each of the three levels, teachers must ensure
that students padipate in all discussions in English. Again, research has shown the
effectiveness of small group work.

But it must be managed in English with teacher supervision and student incentives in terms of
extra marks, small fines, student learning contracts saneh. Additional tasks are found at the
IE Il and IE Il levelsSamples are printed in the IE Core and Writing student booklet.
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Differences between the performances of IE I, Il, Il small group discussion groups are shown on
the IEP DVD. Similar differences should be noted between thdtten summaries and
evaluations at each of the three levels of the program.

Small Group Work

1. Use English to participate in pair and small group activities in speaking,
listening, reading, writing.

2. Learn how to read and listen to authentic audio and video materials.

Write a Journal
3. Maintain a weekly journal in a notebook, blog, or message board.
4. Communicate with (a) partner(s).
5. Describe feelings, plain ideas and narrate events to another person.

Read2 Novels

Learn to read fluently.

Acquire new vocabulary.

Develop analytical skills through applying literary terms.

© N o

Report on the 2 Novels

9. Using the MLA style, netthe author, title, place of publication, publisher, and the year

10. Describe the book using the literary terms: setting, point of view, conflict, climax, sym
irony, theme.

11. Summarize the events.

12. Express an opinion about the book.

13. Draw upon your personal experiences to respond to the book

14.Give an oral report to classmates.

Figure 8:Common IE Tasks

10
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A. Presentation B. Making a PSA or Commercial

Use athemeto develop apresentation based
on asurvey, or a fieldtrip.

1. List potential products and services
Brainstorm survey items 2. Choose the product
Determine subjects 3. Plan the commercial using storyboards ang
Ask survey questions. shooting script
Collate the answers 4. Depict different characters and create reali
Negotiate duties of group memhbers dialogue.

Prepare an outline and create graphs and ch 5. Use persuasive language to promote prodtu

or services

Develop and film aPSA or commercial.
Alternately, create a photo storyboard.

Figure 9 IE Ill Tasks

»

© o U

Discussion LeaddPreparation for a Media Discussion

l.
1. Fing an English news item from a newspaper eithrint or online.

2.

3. Deessome notdaking on it: an analysis of it, notinghat when where who,

Notes the author, and publisher in the MLA style format.

why, and how.
Usea these notes to write the summafw6ids copying from the orignal
newsarticle).
Writes a statement of opinion.
Records key vocabulary which is new to the student.
Preparethree discussion questions.

NookrwhE

In Class Small Group Discussion

Introducs self; learn/ use the names of others.

Makes eye contact and use gestures to communicate.

Paraphrasd¢he news story to your partners without reading your paper.
Solicis opinions and agree or disagree and give reasons.

Interrups others politely.

Asls clarification, provwde follow-up questions.

Summarizehis/herpar t ner s6 points, noting
rest of theclass.

Figure 10 IE CoreClasses: Language Learning Tasks

11




SCOPE AND SEQUENCE

* Forming student groups of 3 instead of 4 cutstiitme needed for discussions and book reports
It alsoencourages greater student participation.

VI. KEEPING A JOURNAL

We require IE Core teachers to use written journals, taped jounnélegs with their classes as
theifree writi ng tCoreSeptionnJeurnatsedor stutldmte to describe their
feelings, experiences, and ideas. Research on emerging student writing indicates how useful his
task can be in improving writing.

The chief objection instructors have toward journal writindné it takes too much of their time

to respond to students. Our solution to this problem is to ask you to use "secret friends" or

penpals in your class. Rather than the teacher responding to each student, the students in a class
exchange journals with oramother Over the term, pairs of students write to each other using
Asecret names. 0 These secrets and the student
excitement and even more immediacy to exchange of journals. The stulesrtstheir

idertities to one other in the last class.

Of course, you must give your students a clear explanation of what you expect of them in journal
writing and provide them with model&n early, effective way to do this is take in all their

journals after the firstveek, responding to them all with comments and in the following class,

sharing the best of these journals with the rest of the class, by showing the page on the OHC and
reading aloud to your students, then commenting on what made the writing s®lg@eel keep

the identities of the students fisecreto howev

| f students are writing paper journals, then
36 entries and about the same number of pages, roughly I8hertjournal, and another 18 in a

par t ner &enerpllp we asksstudents to write the equivaleBtddublespaced pages

each week.

Over the term,htey should have written about 8Btries or pagesver 13 weeks of the course
Half of these entes will be in their notebook and the other half in their partner's. Make it clear
to students that, eventually, you will be reading the notebooks and their entries will figure in
their final marks.

In thefirst classwith your students, you might introde journal writing by giving them 10

minutes to write their first journal entries of the semester. This is a good opportunity to
emphasize that the point of this activity is to impréwear writing fluency and not to attain
grammatical accuracy. Some stk will have great difficulty concentrating on their writing for

the whole ten minutes and in writing more than 50 words as well. Yaudshoite during this

time, too.That you have a benchmark of what you can do and what you might reasonably expect
from students writing for ten minutes.

12
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In the same class, you might show the class a simple word count formula where you count the
words in the first 3 lines of a journal entry, and divide by 3 to get the average number of words
per line. Multiplying thisfigure by the number of lines in the journal entry, you will arrive at a

word count far more quickly than by counting each word as students do. List student scores on
the board as well as your own in order to emphasize this point. There probably witifgea

from 40 to 240 words. Putting the scores on the board encourages students to concentrate more
and to write faster.

The students should finish the other two journal entries at home during the followingnveek.

the second weelgou shouldcollectall the journals to see how the students are doing, assign

them an inital rank of High, Medium, or Low. Aen, &cording to their interests and
personalities, match "secret friends" togethe
entries toét the class know your expectations. Then, askigh s ecr et fri ends. 0

You maintain the secrecy of the students' partners and increase student excitement by requiring
everyone in your class to purchase the same style and colour of notebook. Prefesagiypuld

be an inexpensive one such as th& #ze (250cm x 18cngampumotebook available in the

school bookstore for about 100 yen. You should bring a notebook to the first class to show the
students exactly what to purchase.

Each student choosesecret nameThe studentvritesthat secret namen the inside cover of
his/her bookY ou should find out each student's secret name and record it on a journal checklist.

An easy way to manage the exchange of the journals and to keep their anonyriitgilsbag."

At the beginning of class, students put their journals into the bag. At some point in class, the
teacher checkihem off on the class checklist. Then the teaplasses the bag a student in
classwho looks forhis/herpartner's journal ithe bag. From that student, the mail bag circulates
to the other students.

With this approach, you only read the students' journals afteethe first week of classes. You

do thisto set your standards for the activiys mentioned earlier, readoudsome of the better
entries (carefull y c¢ onmndhe secondwgektahdeshtdeem andhent s 6 i
OHC. Through theest of thaerm, students wilteceiveregular, detailed responses to their

writing from their secret partners.

Typically, a number of students will hand in journals that are a few lines less than the 3 page
doublespaced, or 1.5 page singdpaced requirement. It is very important that catch them on
thisvery early.Point outto themthat their entries are short atiht heymight have got a higher
mark if they had been of the right lengthlonger

Thencollect allthe journalsagainon the secontb-last classThis will allow you to return the
journals tathe studentand emble them to read your comments.

13



SCOPE AND SEQUENCE

They canalsomeet and talk with their secret partners before the end afabhsesOtherwise, if
you leave the journals to be picked up after clasadssomestudentdorget topick them up.

When you take in the journalsply also provide a detailed writteesponse oat least ongpage
You should describehat you liked readingYou might grade their work with three simple
categories: unsatisfactory, satisfactory, outstanding (rghask, check, cheeilus signs).

Vi.(a) EMAIL EXCHANGE

As an alternativéo exchanging notebook journals, you may wish to set up an email exchange
between students in your class, or with students in another class. This would be very effective in
IE 11l, where students will have already done journals in IE | and IE II. Thergdeas of the

activity would be very similar to those for journals. Students would be required to make about
three entries each weekhey might use "pen names" to add interest to the activity.

To monitor initial student efforts, you could ask each stutesend you a message. Alternately,
you could require them to print out their first exchanged enaaiticollect these.

To assess their efforts, at the end of the term you should ask each student to either email you a
copy of the correspondence, oriwe you a print out of it. (Note: Earlier, in this assignment,
you must remind students to archive their correspondence.)

VI1.(b) ONLINE JOURNALS (BLOGGING )

These daysa number of IE teachers use a blog for their class journals. Blogs are onlineidiaries
which the blogger can be anonymous or reveal
each othersod6 blogs after reading them. It i s
expectations and to provide students with examples of desiraelnt r i es and O6comme
Blogger.com (maintained by Google)awverypopular blog and has a straightforward interface.

This approach encourages greater computer literacy and a stronger identification of the class as a
group. Blogs also provide a separmanet and public forum for writingAll of these aspects
promotepurposeful student communication through writiRgnally, bloggingimparts an

interesting twist on journal writingespeciallyfor IE 111 Core studentsnany of whom may have

used a papgournal in their IE | and IE Il Core classes.

VIl. READING 2 NOVELS

Students read two books over the term to develop their fluency and their ability to analyze
literature. Afterward, they will writeraanalysiof the use of literary ternmia each booka
response to the novelnd asummaryof the action

14



SCOPE AND SEQUENCE

Additional activities might includeach studennaintaining &ireading journal of

commentarieshat héshemakeson the chapterthe student hasad, writinga letterto the

author,or keeping a wcabulary journal. In small groupstudentsnight make oral presentations,
debate issues that arise from a story, or dramatize a scene from a novel. Several students might
do a group presentation or a panel discussion based on novels with a shared theme.

The English Department has purchased over 3,500 books for student self Hoesssare going
to be placed in a special room at the Shiblipsary (1°'F, turn right after entering the turnstile).

In the Spring semestef,you are teaching an IE LeMeor Il class, or if you are teachirag
freshman IE 1l clasyut your students have never had an IE course before, you should take
themto the graded readens the last part of the first class.

All of the booksaredesignated as Stagé¥ellow) of about 100 pages$tage li(Red) of

between 100 200 pages, or Stage IIl of 200 pages or more (Bkejers. Each book has a
controlled vocabulary of 1,000 words or less, 1,000 to 2,000 words, and 2,000 words to about
3,500 words. Many of the Stage | adthge Il books are abridged versions of English classics
such aA Room With a VieyDr. Zhivagq andMiddlemarch There are books associated with
contemporary films or with thrillers such &ke Clientf Rear WindowThe Poseidon Adventuyre
andThe Day othe Condor

There aralsonorntfiction accounts of famous persons suclGasdhj Malcolm X, Bruce
SpringsteenandMarilyn Monroe But students shouldot chooséhese for their book reports as
they are required to read and analyze nowvetsder to aalyze literary termsStudents should
be able to find something that suits their taste and level of ability.

Many students are unaware of their level of vocabulary, and hence find it difficult to select
appropriate books. You should have them do a camckeasy vocabulary selfsessment at
http://www.er.ugam.ca/nobel/r21270/levels/

If you are teaching students who took an IE course previously, then you should get them to list
the books theyleeady have read in tHEP. This can better ensure that they are reading new
books,as well as challenginipemselves by reading books at higher Stages. In addition, the
Book Report form in the student guide includes a blank for students to indicatentbernof

pages in their books.

VIl .(a) READING FLUENCY AND SSR

Japanese students are skilled at decoding individual words. Houvetrezir English language
classesthey rarely read for fluency or the main idea. Some students constantly refer to their
dictionary while reading. The purpose of the Self Access component liRhe to emphasize
fluent recreational reading his isin addition to teaching the reading skills described earlier.
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SCOPE AND SEQUENCE

You can introduce reading fluency as well as encourage studestieose their first book early

in the semesteiYou can do thidy setting aside abodd minutes of class time in the first few

lessons of the program f&SR (Sustained Silent Readirg)this strictly controlled activity,

students read silently fohe entirelO minutesvithout using their dictionary or stumbling over

unknown wordsln fact, several teachers have maintained this reading period throughout the
semester, modelling reading themselves for theniifute periodYou might follow up on this

SSR with a Bminute pair share. Put a question on the blackboard before the reading, for example,
AWhat would you do differently if you were th
story different than your otfi md vuadred t sl asdaea? @A fwth
read with each othday describing their answers to the question

This ongoing reading period can be a very effective way to miniplagarism, too. Students
will have to bring their books to class regulafligey will ge into the habit of reading a little
every week instead of trying to finish reading a book and reporting on it at the last moment.

VIll. TEACHING LITERARY TERMS

There are two main reasons why we teach literary terms in the IE Core courspaeFistis

to providestudentswith the basis for understanding literary analysis and criticésrd the tools

to develop their owmanalysis. Secondly, the terrage meant to be used as stedens Gesponse

to the graded readers in our program. Rather than giasging students to write comments

about books, something that can be easily plagiarized from the internet, we ask them to analyze
their reading.

In 2009, ve conducted a twierm lesson study of how we teach the literary terms in IE Core. It
consisted bclassroom observations, the journals kept by three teachers, videotapes of other
classrooms, and comments and contributions of other teachers in the program.

1. Definingthe LiteraryTerms:To startwe providestudents with a definition of each term
in both English and Japanese the critical literature, there is sordsagreement about
symbols and ironyso although our definitions are simplified, we hope that you can work
with them.

2. Pretests and Pogests: We can allteach thditerary terms moreeffectively by
determining which termarethe most diffcult for students to comprehenihis is
particularlyhelpful for IE 1l and IE 11l Core teachers whostidenthave alreadyeen
introduced to thenm earlier IE Core course®ur pretests and padests consisted of
Aesopobs f abl ersalreadyifamihar tvstudemin Japanese.
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SCOPE AND SEQUENCE
3. Introductory/Remedial Exercised/e have a series afctivitiesfor each leveto teach

point of view, irony, and theme in the student booklet so that therkel\lweunaterials for
each level of IE Core.

4. Overview of the Lesson&enerally speaking, teachers followed a practice ofgatng
the students, then introducing the literary terms to them. Following that, teachers would
give them short stories to anaéy and first in small groups, then as a large class, students
would check their notes.

5. Further Resource¥Ve have identified a number of websites that teachers may wish to
use to supplement their materials for teaching the literary terms.

Glossary ofliterary terms
http://www.uncp.edu/home/canada/work/allam/general/glossary.htm

Fableson line

http://www.2020site.org&sop/story6.htin

http://bartleby.com/17/1/3.him
http://www.umass.edu/aesop/content.php?n=16&v+2
http://us.penguingroup.com/static/packages/us/yreaders/aesop/index.html

Online Lesson Plans To Teach Literary Terms

Lesson plans available #ittp://www.readwritethink.org/lessons/lesson_view.asp?id=833
For an ntroduction tditeraryterms see2004 Colorado Summer Writing Instituae
http://www .ckcolorado.org/units/6th_grade/6_introductiontoliteraryterms.pdf

Selective useful sites anduggestions

Writing about theme: http://www.schoollink.org/csd/pages/engl/lesson5.html

Irony: usethe Alanis Morissettesonglronic. Thelyrics can be takefrom the CD or from UTUBE
Point of View: Use the filnfrather of the Brideand discuss from multiple points of view
Symbols: Use real objects that have symbolic meanings such as a weddgfiiag and
institutions that have symbols attached such agioelj the royal family, schools and certain
professions.

Figure 12 Websites for Literary Terms
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SCOPE AND SEQUENCE

1) Setting ( haike) is the time and location of a story or novel.

2) Point of View ( ] kamten/shiten is the perspective
( / kannten/shitenof the narrator ( 7/ katarite) telling the story.
(a) First Person ( daiichi ninshoy: sympatheticunreliable uses t he
(b) Third Person ( daisanninshoy: Through the eyes @ character

(c) Omniscient ( - — Sanninsho zenchizennou no kami
shiter) tells the story withnsight into the minds and emotions of a numberhairacters.

3) Conflict ( tairitsu) a character is in conflict with him/herself or with another
being/force.
(a) Person vs. him/herself
(b) Person vs. person
(c) Person vs. societyature/the supernatural
(d) A group of people vs. another gqgw'one person

4) Climax (- -/ £ - ® kuraimakkusyThe tension between the two sides in a
conflict builds up to a climax when one side or the other wins the struggle.

1) Symbol( shouchou)s usuallyan object,but sometimes a person eventin thestory
which suggest another thing, a person, or an idea.

6) Irony is when something unexpected is presented to the reader, either
(a) an unexpected event/outcome istary that somehow is fitting;
or (b) a use of words in an opposite way lteit usual meaning hiniku).

7) Theme( shuda) is a central oreoccurring idea in a story, itsoral
( n doutokurinri) or a lesson( kyokur).

Figure 13: Bilingual list of the Literary Terms (reprinted from the IE Core and Writing booklet)

Vill.(a) REPORTING ON 2 BOOKS

Book report forms are included in the student guide book. The literary terms used to talk about
books and analyze their structure are described there as well. In their written reports, students
should note the bibliographic informaii about the book such as its author, title, publisher, and
place and date of publication.

18



SCOPE AND SEQUENCE

You should emphasize literary analysis with your students and see that they avoid plagiarism by
copying from the book jackedy from Cliffs Notes which has plotusnmaries and character

notes fttp://www.cliffsnotes.com/WileyCDA/Sectionlid6146.htm)l or other internet sites such

as Spark Notes (http://www.sparknotes.com/lit/). These sites have all of the classics up on them,
from Tom Sawyeto newer books lik&heColor Purple and the latter sitevenincludes notes

on characters, themes, and symbols.

Earlyin the term, class time should be spent going over the literary settnsg, point of view,
conflict, climax, plot, symbol, irony, andtheme A list of these terms and their definitions is
included in theE Core and Writing Guide.

This knowledge will help them if they elect to go into the English or American literature streams
in the English Departmentsing the terms when discussing books and writimyathem also
helps students to think about books analytically, in terms of their structure.

There are many possible activities for introducing the terms. In your first class, you might
introduce them (or review them for students who have taken an tEecbefore).

Second clasgive the students a list of terms to stddr a quiz the following week. You might
give thema simple matching quiz (See the studé&nh€ore and Writing Guide In this same
class, ask the students to analyze a very shortssimg the terms. Then discuss their results.

Setting could be introduced through showing students l-imirfute video clips of such films as
City of Joy, Back to the Futurer Iron and Silk Afterward, ask the students note details of the
setting sub as country, time period, and environment.

Point of viewis a complex literary term. You might introduce it in a class by a jigsaw reading
giving groups a short passage illustrating three literary points of firstyperson, third

person andomnisciert; and having them identify the respective points of view [Set&lI@ore

and Writingstudent booklet]Each group is given a different point of view to identify: groups 1

and 4 might have "first person,” groups 2 and 5 might have "third person," aps rand 6

might have omniscient. Then you make new groups made up of 1,2,3 and 4,5,6. Each student in
the new group reads the story with its point of view and the other students try to guess it.

The next stage of this activity would involve some writiStudents in their new groups would

work together to produce a first person, third person, or omniscient narrative using a film as the
basis for their writing. For IE 1l students, Unit 1, "Relationships" you might show the wedding
scene irFather of the Bide and aslone group to write a first person narrative from the father's
point of view, another from the bride's perspective. Possibly, for a large class with seven groups,
you might include another first person point of view, that of the groom. Theasfotwo groups

to write third person narratives, and two groups to write omniscient narratives.
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SCOPE AND SEQUENCE

After they havdinished writing, you ask them teturn to their original group3heyread their
new narratives and encourage the other students to tipegssint of view.

A good way to familiarize students with the use of symbols is to bring in some objects to class.
Then ask each student to choose one and to write a description. The description should be of how
the object could be used as a literary bgimAfterward, students in groups explain their

symbols to each other. For example, a pen could represent an idea, or a message; a padlock, a
secret. Another activity to introduce literary terms is to give students short summaries of popular
films or famaus stories and ask them to find the irony and themes. Samples are in the student
guide book.

VIIl.(b ) SIGNING UP FOR BOOK REPORTS

After reading a bookwe askeach studertb do an oral report onmis/herbook. This is to create
more of a reading cultuiia the classroom as students talk about books that interested them. It is
also a way of having their peers reinforce the fundamentals of literary analysis.

In the first class, you should circulate a signlist for book reports with dates set so that

students can plan for these. A sigp list like the one in Figurg4 created using Excel might

also include space for sedEsessment, so that by the third and fourth week of class, students will
see that they should have read a certain amount. If yon@mporating some SSR in class, then
immediately after the Thinute session and pair share would be a good time for students to
assess their progress in reading their books.

A B C D E F G H I J K L8 ] N (0]} B
. Mid-term: May 26th: 1st book report due, = T
1 Read 1st novel and In-class Reading Dates oral e e e Read 2nd novel Hand-in 2nd book report
STUDENT
2 3 5 ]
2 NAME 1 2 3 4 5 6 8 9 10 11 12 GRADES

TITLE OF 1ST NOVEL Page | Page | Page | Page | g TITLE OF 2ND NOVEL Page | Page | Page | Page | g |Report | Report) oy

No. [ No. [ No. No. No. [ No. [ No. No. 1
Mari Aoyama | David Copperfield (206) 1 16 56 | 203 Y |Pride and Prejudice (220) 10 46 126 | 187 Y 17 15 32

3
4
5
6
7
g

9
10
11
12
13
14
15
16
17
18
19
20

Figurel4: Book Report Sign up
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SCOPE AND SEQUENCE

The paper could be circulated in class aravijole you and your students with an assessment of

their progress in reading their books. Columns 2, 3, 4, 5 could be used for students to record how
many pages they have read. Again, this is an effective way to modify student reading behaviour,
encouraginghem to read steadily over class time, and of course in their own time in order to
finish their book within a few weeks.

VIll. (c) BOOK REPORT FORMS

In the past we had@oblem with students plagiarizing book reports from the internet as so
many book reiews can be found there. So, we developed very specific questions for students.
The idea is that in your class you ask each student to do a different pair of them.

These questions are fouatk inthe student bookletnd reprinted as follows
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SCOPE AND SEQUENCE
l1l.(h) BOOK REPORT FORM

BOOK REPORT NAME

1) MLA CITATION
Author (family name, given name)
Book Title:
City of Publication:
Publisher: Date: Number of Pages:

2) RESPONDING TO THE PLOT: (2 paragraphs: Answer one of these questions)
a) If you were a character in the story, whatuld you have done differently?
b) If you were the author, what would you change in the book?
c) Was there a character especially inspiring, depressing or even frightening? Explain why.
d) Choose a quotation from a character in the bowitude the page nhumber, and

describe the situation in which the character makes the remark. Explain why you chose it.
e) Which incidents in the novel did you find wonderful, surprising, comical, or even shocking?
f) Were there anparts of the plot that you found too predictable or unbelievable? Why?
g) How did what you expect to happen in the book compare with what actually happened?

3) ANALYZING 7 LITERARY TERMS: (Describe each term except plot #¥8 Zentences)

4) REFLECTING ON THE STORY: (2 Paragraphs: Answer one of these questions)

ayHow does the characterés | ife compare to

b) How does the environment in the story compare to that in your own country?

c¢) If the book has been mad#o a film, how would you compare the film with the book?

d)If you have read another of the authoroés

e) How does this book compare to books with a similar theme?

f) Try to find out something abouttheda hor 6s | i fe. What do you
or her to write the book?

ggbDo you agree or disagree with the authoro

h) What is something you learned from the story?

i) Have you changed your ideas about anything after reading this book?

Table 15 Book Report Form

IE Il Literary Terms on the Book Report with Quotations

A number of teachers have suggested that we ask our third year students to provide a
guotation from the story and page reference as a proof or example of each of the seven
literary terms. There are several reasons for doing this.
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SCOPE AND SEQUENCE

One is that using a quotation in IE Core class will help support the writing that we are
asking students to do in IE 1ll Writing where they must use quotations.

Secondly, it provides an added complexity for IE Ill versus IE | and Il and differentiates
between the requirements of these courses

The Spring of 2013, we are asking IE Il teachers to try this with their studentsWe will
call the IE 1l teachers together at the end of the term and evaluate this additional task for
IE Il students.

|X. LEADING A DISCUSSION

Teaching discussion skills begins in IE | Core. These same skills will be used in IE Il and in IE
[l but you should expect the students to read and summarize and comment upon longer, more
difficult articles, and to write at greater length than in IE | Core.

You also need to teach students the fundamentals of leading an effective group discussion
These incldeusing names when addressing other group members, incorporating appropriate
turntaking language and questioning, including foHoprquestions, and integrating such f©on
verbal communication into the discussion as making eye contact while speakingirand u
gestures. In addition, students need to acquire certain idiomatic phrases to solicit opinions, to
take turns while speaking, to agree and disagree with one another, to ask for clarification and to
make additional points.

At all three levels, studemtare to summarize news and use a proper MLA citation for their
summaries. These summaries then become the focus for the discussions in class. The summary
writing is very important because it will accustom students to using the MLA style, which they
will be using later in their studies, particularly in Academic Writing. The summary writing is

also a good opportunity to teach the students how to avoid plagiarism. The students may submit
Japanese articles; however, if they are writing about an English neavsptple, then they must
attach the original newspaper to their summaries. A quick scan of an article after reading the
summary will indicate to you any portions that have been plagiarized.

IX.(a) INTRODUCING THE TASK

In the first class, give the stuas a shorhigh-interest newspaper article with a captioned

photograph, (the photograph and the caption are features that make it easier to comprehend). The
students read it individually, find the key information, and compare this information with a

partrer. Individually, students prepare written summaries of about 10 sentences, and compare
these in a small group, choosing the best one.
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SCOPE AND SEQUENCE

These are shared with the class and evaluated by the teacher. In groups, students discuss their
opinions and generatpiestions. This is the outline of the small group task.

After students understand the task, you should ask each student to sign up as a discussion leader
for three times over the term. Use this list, circulated in class, as both a student contracg and a
basis for rotating the group leaders.

One important difference between the newspaper discussion in the first class and in subsequent
classes is that each discussion group leader will circuldtede or foudifferent groups. This is

an essential gt of the task. The repetitions make it easier for the discussion leaders to describe
their articles without reading from notes.

One final aspect of the task is that the discussion group leader should be recording some new
vocabulary from the article drteaching it tdhis/hergroup. The leaders should be encouraged to
choose about 10 key vocabulary words. These should be recorded on the paper handed in to the
teacher and also maintained in a vocabulary journal, to be assessed at the end of the course.

For the newspaper discussion, students are supposed to use English newspapers and to
summarize them. But they may also paraphrase a Japanese news source and translate and
summarize it. You should insist that students attach a photocopy of the origirial arta print

out of online news with their summary. In this way, you can evaluate whether or not they
plagiarized any part of it. Gradually, we hope to improve student awareness of the proper use of
references and their ability to effectively summapzenary sources, a skill that they will use in

IE Writing |1, 11l, and Academic Writing.

IX.(b) TEACHER AS CHEER LEA DER

In preparing students to participate in a discussion and to serve as discussion group leaders, there
are a number of steps to take. Yaust preteach the turitaking and questioning language, and

you need to show the students the sample discussions on DVD, and to get them to rate the
discussion leaders that they see, so that they can internalize the performance standards.

During the dscussion activity, you should circulate among the discussion groups correcting their
language use. While encouraging students to speak, you should also correct their language use
through recasts in which you correct the word or phrase and say it to threxctlgpuse prompts

in which you draw their attention to a mistake and they try to correct it, or in which you make
explicit corrections of their grammar. You might comment on some of the things they say,
modeling the kind of contributions you would likéher students in the discussion group to make,
and also showing that you can understand their points well enough to discuss them.
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SCOPE AND SEQUENCE

\walksrfrom S

T)up to greu

Figure 16 Stills from the IE Core Dlscu55|on DVD

IX.(c) INTERRUPTING, CLARIFYING

Numerous classroom activitiesrcde undertaken. An example of one of them is a game to
practice interrupting and asking for clarification:

1. The teacher or a student volunteer starts talking on any subject.

2. Anyone in the class can interrupt and disagree with the speaker or ask for
clarification if they use the right expressions.

3. The speaker quickly answers the person who interrupted or provides
clarification and resumes talking about the subject.

4. Everyone else keeps trying to interrupt or ask for clarificationtes as
possible and in as many ways as possible to sidetrack the speaker.

IX.(d) GIVING A REASON

Another is to practice adding reasons:

1. Get a small group of students to write down the names of different jobs on
pieces of paper and then foldes their papers so they remain unseen.

2. A group member draws a paper and reads it as if it were about the student
sitting on the right: "I think you would be a great singer because..."

3. The first group member passes the paper to the left angearson adds
a different reason: "Furthermore..."

4. Humorous or arbitrary reasons are acceptable, too.
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SCOPE AND SEQUENCE

5. When the paper has gone around, a new group member draws a second paper.

ASKING OPINIONS AGREEING DISAGREEING

What do you think? | agree. | disagree.

Wh a t a@rsopinjon? | have the same opinion. I canodt belie
What 6s your i]lfeelthesame way. | have a different opinion.
What do you have to say? | Yes, this is what I think. | have another idea.

How do you feel about it? Likewise fa me. | feel differently.

Could you tell me...? Certainly, thl donét think
Il 6d |i ke t o a|lMetoo. I canodot agree
| 6d | i ke t o Kk|Likewise.

|l Om i ntereste

Figure 17 Turn-taking Languag®art 1

Once in groups, students brsiorm topics and determine the order in which each group member
will serve as a discussion leader. The discussion leader is responsible for making some points
about the subject of the discussion, asking other group members questions, and promoting
discusson.

INTERRUPTING CLARIFICATION GIVING REASONS
Excuse me for interrupting, Would you mind repeating that] The main reason is...
but... |l di dndét cat c h|Because..

May | say something? Sorly I dondt f (Seeingashow...
Pardon me. What was that? This is the reason why...
Sorry, but... |l didndét get t|{Thatdés why.
Wait a minute! Furthermore...

| might add here... And another thing...

Il 6d | i ke to s3g

Figure 18 Turn-taking Language Part 2

1X.(€) ROUND ROBIN

In this edercise, a topic goes around the circle or small group and students either agree or
disagree and offer a reason. Their reasons can be outrageous ones.
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SCOPE AND SEQUENCE

1. The world is really flat.

2. Santa Claus is a real person.

3. In fact, there is a rabbit makingoch on the moon.

4. The number four is unlucky.

5. All married men should stay at home and become homemakers.
6. Your entire life has been a dream.

Figure 19: List of Outrageous Propositions

IX.(f) THE SMALL GROUP DISCUSSION TASK

Introduce the weekly tasof the small group discussion taskthe first class of the semester
(See Introducing the Task, IXaBegin with (1) an explanation of the task parts, (2) showing
your students the DVD samples of student discussions, (3) rating and discussing the sample
with students, (4) doing a sample newspaper discussion in class.

Parts of the Discussion Task

1. Students find articles in the library from English newspaperd lieeJapan Times
or The Daily Yomiurior magazines such @agneor Newsweekor use online sources which
particularly in IE I, OE I, Il, and CE classes offer even the potential for imeltia

2. Students submit a photocopy or piantt (for online newspapers) with their summary.

3. Teach them how to note their source ofinfation as completely as possible (writer,
title of the article, name of the newspaper or magazine, and date) according to the
MLA Style. They must cite the source using MLA style, as in these examples:

a) articles in a magazine or newspaper:
Right, Peter. "Portents for Future Learningithe51 Sept 2004: 42.

b) programs on radio or TV:
Native AmericansNarr. Hugh Morning. Writ. and prod. Archie Crag.
NBC News Special. KNBC, Los Angeles. 1 Mar 2003.

c) article from aronline newspaper:
Di vi ne, Li sa. 0 BigWdveMaggazine28 August@@h i ma . o
23 April 2005. $ttp://www.Bigwavemagazine.com/2001/gettingthe big one/sufing
(*More example®sf the MLA Style are in the IE Core and Writing, studgumte.)
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SCOPE AND SEQUENCE
4. In point form, have students indicatbo, what where when why, how.

5. They should also record difficult vocabulary on the paper and later explain tie towdhe
students in their groups. These words should also be recorded in a personal vocabula

6. Each student should express an opinion ("l thought that..." or "l felt that..."). Particularl
the advanced levels, IE I, and IE Hihese opinions should be at least a paragraph of ab
10 sentences.

7. Next, the students should prepare three questions for their group discussion.

Figure D: Parts of the Discussion Task

From the 2nd week, you should have your students peatiititaking phrases in groups of

three and four. When the class starts, you should have your students form into their groups and
discuss their topics. Afterward, the discussion leader of each group briefly summarizes the topic
and the opinions of his/hgroup for the class, taking about 5 minutes.

» 9

A b ‘»"‘ o = S

4 *

Figure 2.: Still Photos on Turrdaking Language from the IE Core DVD
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SCOPE AND SEQUENCE

Discussion Teaching Activities

1. As a class, students form a circle and ple

Awi nk murder . o
2. Students learn how to usesgees by
saying a word and doing the gesture.

3. Using a check sheet, students count how
many times they use a particular speech

4. While engaged in small group discussior
students are rewarded with a counter or
poker chip edttime they take a turn. The
winner has the most chips at the end.

5. To sensitize themselves to eye contact,
students participating in a discussion dra|
slips of paper identifying them as high or
low eye contact. Afterward, studentsve
to guess who drew which slip.

6. In a similarlydesigned activity, students
find themselves designated as a high or |
user of gestures, or a noser. Also, a
designated student could count the numk
of times that the dis@sion leader makes
eye contact, or uses gestures, or follqov
guestions.

7. Another activity might be for students to
prepare record the discussion and then
transcribe it at home. By reading and
making comments, students willdies on
the grammatical forms.

. As they improve their abilities in
subsequent classes, ask students in the
discussion groups to take turns
shadowing the discussion leader. The
leader speaks for a few minutes, then a
student ks to paraphrase what he or she
just said.

. Another useful variation is to have the
discussion group leader paraphrase his
her partnersoé resp
After the discussion, the leader summariz
these in front bthe class.

Figure 2: Discussion Teaching Activities
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SCOPE AND SEQUENCE

foll

y Ny

Figure 3B: A follow-up question from the Group Leader

The instructor should comment on the groups®o
with debatable topics, focused onlyone point, involved a significant issue, etc. Each student
evaluates his/her own performance using a-eefuation form (SeeE Core and Writing

student guide). The teacher collects the-se#luation forms, comments on them, and returns

them in thenext class.

Teaching discussion skills should be an ongoing activity in class. Each week, you should focus
on a different aspect of it. The preceding table shows different-{jlaenactivities that

emphasize effective discussion behaviours such as etactqrarticipation, and the use of

gestures. It also includes extensions to the task to increase its complexity once students become
accustomed to participating in small group discussions.

IX.(g) ONLINE RESOURCES

As we all become more accustomed to biogdghe internet for our news and using podcasts in
class, we will be asking our students to access an increasing number of news websites. The
following websites are unique in that they offer news that can be read online, but also have a
multi-media compoent so that students can hear the same news article read to them, and in
some cases, watch a video as well, making the task an even richefFhismianakes them
especially suitable for IE | classes, Oral English | and Il, or Communicative English classes in
Night School.

And of course, there are many online versions of redhwn newspapersyhich can be accessed
throughOnline Newspapers Dot Com (dttp://www. onlinenewspapers.chm
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SCOPE AND SEQUENCE

(1) BBC Learning English

This site incides news articles and an addes on the articles as well as a very convenient
vocabulary list afterward. You can hear the story being read and also watch video content on it as
well. The website has many other useful features for English learners such as crossword puzzles,
exam skilk, interactive games and quizzes, grammar tips, and an online community of language
learnerqhttp://www.bbc.co.uk/worldservice/learningenglish/newsenglish/

I T
BRI LEARNING ENGLISH

Help | Text only

= - = =

News | Sport | Radio | TV | Weather Languages‘

B|8|d Go forward one page

Learning English You are in: Learning English > News English > Words in the News

NewsEngli=h| | oarning English - Words in the News

Words in th 3 :
Newsll 09 April, 2008 - Published 13:12 GMT

Archives
2007 Germany auto restaurant

2005 2006

2003 2004 -

2001 2002 If the one thlng that puts you

3900 2000 ©Off eating outis the thought of {8

surly waiters, then help is at

hand. A restaurant in

Business English Nuremberg, Germany, has

Watch and Listen come up with a hi-tech
Grammar and Solution to bad service - it's

Vocabulary got rid of the waiters and

Communicate created an automated eatery.
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Figure 21: Screenshot oBBC Learning English

(2) Literacy Works

A very special project by Literacyworks, the Western/Pacific Literacy Network and CNN
(http://literacynet.org/cnnsf/instructor.htinbffer botha newspaper article, and audio and video
feeds. The website also includes an instructor page, and an outline of the article, and in some
cases, cloze exercises, too.

Most of the articles date from 2005 and there a limited number of them, so a tearengs
the website for class newspapers would have to keep track of which articles had been used in
class.
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SCOPE AND SEQUENCE

LEARNING RESOURCES
Superfoods: Protect Your Body by Eating Right

From a news story by
San Francisco CBS 5 Dr. Kim Mulvihill

October 2005

In North Beach in San Francisco, where some pretty super food gets served every night.
“Absolutely very super food! * *l really like the taste” are comments by two diners.

But we're not just talking about taste. Research now shows some foods, including tomatoes, onions, garlic, and olive oil -- are among the superfoods.
Superfoods are packed with powerful chemicals that may offer your body great protection against chronic disease

“Including cancer, obesity, and heart disease.Vibrantly colored red yellow orange and green all gving you different types of phytochemicals!”

Figure 5: Screenshot of an article frobiteracy Works

(3)NHK

NHK offers a section on their websitett{://www.nhk.or.jp/daily/english/10_14.him|

which provides students with the text of a short video. In this case, students could watch the
video, read the script, and copy the script and hand this in with their newspaper aliscussi
materials. The news is up to date, and on video, making it very high interest, and yet the site still
offers a written text.

Figure &: Screenshot dNHK World English website
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