2  Central tools and techniques

Discourse analysis, whether within or across speech events, involves systematic
investigation of signs that pardicipants use to accomplish social action. If signs
had univocal functions, discourse analysis would be easy—the analyst could
simply consult a key that identifies what cach type of sign means. But in fact any
sign could signal many different types of social action. Signs only come to have
clear meanings as relevant context emerges, and this happens as indexical signs
come consistently to Presuppose aspects of the context. Participants and analysts
engage in a back-and-forth process of identifying the context that key signs index
and adopting an interpretation of voicing, evaluation, Positioning and social
action that fits with this relevant context. Across an interaction or a pathway,
relevant context and an interpretation of social action come to fit together such
that participants and analysts can presuppose how participants are being positioned
and what type of social action they are engaged in.

In Tyisha’s case, as we saw in the last chapter, teachers and students use
various signs that contribute to socially identifying her. Early in the interaction,
for example, Tyisha says “my goal is to win in Nintendo.” At the moment of
utterance this could have meant several things: that Tyisha is trying to win an
academic argument with the teacher by describing one of her activities, that
she is just joking that video games are one of her primary interests, that she is
interested in video games to the exclusion of other activities like schoolwork,
or various other possibilities, Participants and analysts select from among these
interpretations as other signs in the discursive interaction signal relevant context
for interpreting the utterance about Nintendo, As described above, by the time
the teacher says “so you are like an animal,” it has become presupposed that
Tyisha is more like her cat and less like other students who plan their activities
systematically and pursue long-range goals. By the end of the interaction, it
becomes clear that teachers and students have identified her as less diligent,
as a disruptive and unpromising student. At this point indexical signs and an
account of social action have come to reinforce each other and support a clear
interpretation of what is happening in the narrating event.

We can use discourse analysis to study various aspects of discursive interaction,
Halliday (1978) describes three “metafunctions,” general types of social action
that speakers accomplish. The “ideational” function eommunicates ideas, The
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Table 2.1 The phases and components of discourse analysis

Phase 1: Wh

MAPPING NARRATED
EVENTS

at characters, objects and events are referred
to and characterized as the narrated contents ol
the discursive interaction (or of the several eveniy
forming a pathway of discursive interactions)?

Phase 2/Component 1:

Attending particularly to the types of signs that
SELECTING INDEXICALS

often signal the social action accomplished
through discourse, which indexical signs become
salient and signal relevant context within (or
within and across) events?

Phase 2/Component 2:
CONSTRUING
INDEXICALS

Which accounts of voicing, evaluation, positioning
and social action do participants use, explicitly or
tacitly, to construe salient indexical signs and
interpret narrated and narrating events?

Phase 2/Component 3: How do salient indexical signs coalesce into stable

CONFIGURING configurations within (or within and across)
INDEXICALS events, such that relevant context and

recognizable types of social action are established?
Phase 3:

What account best explains the positioning and
INTERPRETING SOCIAL

social action occurring in the narrating event (or
ACTION IN NARRATING across the pathway of narrating events)?
EVENTS

configuration, the analyst can proceed to the third
about interactional positioning and inte
accomplished in the narrating event.

In this chapter we illustrate each of these phases with
next three chapters we use the a

phase, drawing conclusions
rpreting the social action being

an example, and in the
pproach to analyze six other examples. This
chapter first applies our approach to a discrete speech event, th
discourse analysis across event
phase.

en extends it to
s. Table 2.1 lists the questions addressed in each

In Phase 1 the discourse analyst describes the narr
content of the discursive interaction(s). In Phase 2/Component 1 the discourse
analyst identifies indexical signs that may be salient in the discursive interaction(s).
Almost any sign could turn out to be salient in a given case. But particular
types of signs are often important to accomplishing social action, and in this
chapter we describe the most important of these. Discourse analysts attend
to these types of signs in their initial pass through the data, because this often
provides important clues about salient indexicals and relevant context. In
Phase 2/Component 2 the discourse analyst construes the salient indexicals,
inferring madels of social action that may be signaled by key indexical signs.
In Phase 2/Component 3 the discourse analyst examines how configurations
of indexical signs come to presuppose each other, collectively establishing coher-
ence within a discursive interaction or across a pathway of linked interactions.

ated events that form the
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Segment 1: The sword of davkness

001 M. Bader: I- T definitely want to- s- send somebody (o the office 1o quiey
002 this crowd down, so, if- T see any twitches, or any, b- b- ..
003 defiant behavior, T will-

004 Hyo: send you to the office (just say it)

005 Mr. Bader: take you to the office personally

006 Hyo: no I will bring the hammer down

007 Mr. Bader: bring the hammer,

008 Luke: not- not bring-

009 Mr. Bader:  the hammer of Thor right coming down

010 Luke: no not the hammer of Thor, the sword of the sword of ligly
011 Mr. Bader- da- da- Damo- Diocles Diocl-

012 Luke: no the- no the sword of darkness

013 Mr. Bader: the sword of darkness i coming to those who act in a, in
014 antisocial behavior

015 Foo-eun: does that mean the sword is dark? [or does that mean-

016 Pete: [you wish you were a lietle-
017 boy again (don’t you)

018 Joo-eun: daes that mean the blade is black?

019 Mr. Bader: yes, this is black, this is- this is- carbon-
020 Pete: racist! ((embedded in a cough))
021 Mr. Bader:  carbon.- plated- steel. now, excuse me skateboard people, we are
022 recognizing the order of events Or steps on page eleven

In this segment the teacher and studens discuss how to eradicate disruptive

classroom behavior with hammers and swords, using metaphors to describe the
discipline the teacher threatens to impose. Then Pete cries “racist!” in line 020.
How do we make sense of this utterance? The tools and techniques that we
introduce in the following sections will help us analyze what i going on this
segment. The tools and techniques allow us to address the key discourse analytic
questions introduced in Chapter 1: What narrated events are described as the
content of this interaction? Which indexical signs should we Pay attention to?
How are salient indexicals construed, yielding an interpretation of the social

action occurring? How does a configuration of signs establish an account of the
social action occurring?

Phase 1: Mapping narrated events

In the first step, a discourse analyst maps the narrated content of the discursive
interaction, What narrated events do the participants describe as they speak to
each other? In the example of Tyisha and her cat, from Chapter 1, these events
included descriptions of Aristotle and his account of social ourcasts, descriptions
of what teachers and students were themselves doing in the narrating event, and
the example of how Tyisha and her cat behave. We saw how narrated events
can provide important resources that participants use to Position themselves
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Figure 2.1 Narrated events in the central example

iconically—like the representation of hierarchical social relations represented with
one character on top of another, or the representation of social relations or
processes with a solid line connecting ovals; potential conceptual connections
like [l}c possibility that Mr. Bader is racist, are also marked by solid lines; tha;
mapping of parallel relations across narrated and narrating events is rcpresc;l ed
with dashed lines, as in Figures 1.2 and 1.6. i

Phase 2/Component 1: Selecting indexicals

.In the first component of the second phase, a discourse analyst looks for index-
ical signs that often signal voicing, evaluation, pusitioning-and social ac!.io;'L
Although any sign can turn out to be pivotal in a given case, social action in m t
events wlill l?e signaled in part through a few recurring ty];es of indexical si Oi
By focusing initially on these types of signs, discourse analysts are likely 1o unc(il:::;
some of the indexicals that signal relevant context and support infcrlcnces about
social action. Other relevant signs will often be linked to instances of the hree
types of signs we present here. J N

‘:‘Vc.rccommend that discourse analysts initially look for three kinds of indexicals:
deu:ulcs, reported speech and evaluative indexicals, These are not muru;l] ,
exclusive categories, and a given sign or utterance can exemplify more than om)t
type. For example, reported speech typically contains deictics, and reported
speech can function as an evaluative indexical, It is nonetheless us’cf'ui to separate
the three types analytically, because it allows for systematic review of dati and
more efficient identification of potentially salient signs. In this section we define
each type and the kinds of discursive work each often accomplishes,
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Deictics

Deictics are denotational indexicals: they establish reference in the narrated event
Iy indexically presupposing or creating an aspect of the narrating context itself.
The grammatical structure of different deictics presupposes different aspects
of the narrating event, ranging from participants (/, you) to spatiotemporal
information (here, now) to discursive topics (this, thal). We cannot know what
deictics such as here, now and I refer to without information about where, when
and by whom they are spoken. The referent of a deictic term thus “shifts”
according to context (Jespersen, 1924; Silverstein, 1976). [ refers to a different
person when different people utter the word, now picks out a different time
depending on the moment of utterance, and #ey refers to an indefinitely large
group that does not include the speaker, a group that can only be identified
if one knows information from prior conversation.

For example, when Mr. Bader says you in line 005—“take you to the office
personally”—jyou likely refers to any one of the students who misbehaves. When
Pete says you in lines 016—017—"you wish you were a little boy again”—
you likely refers to Mr. Bader. English you can be used to refer both to plural
addressees (i.e., “students”) and to singular addresses (i.e., “Mr. Bader”). You can
also be used as an indefinite pronoun to refer to people in general. Thus you
can potentially refer to students, to Mr. Bader, or to any number of people or
things, depending on context. Only by considering instances of you in an actual
interaction can people begin to identify the referent of this deictic.

We will discuss four main types of deictics in this section: spatial, temporal,
person and discourse. Spatial deictics presuppose information about place
and location. They include words and phrases such as here, around the corner and
way over there. When a speaker says “my family lives around here,” we infer that
family members live in some area centered around the speaker, wherever s/he
is located at the moment of utterance. Like many deictics in English and other
languages, here and there are radial—they presuppose an unspecified boundary
around the speech event, with fere describing things inside the boundary and there
describing things outside. Exactly where that boundary is drawn varies from case
to case and must be inferred from context-specific information.

Temporal deictics are concerned with past, present and future time. They
include words and phrases such as now, then, last month and a faw years later. Like
spatial deictics, temporal deictics presuppose a radial geometry centered on the

speech event, with some boundary determining where now ends and then begins.
In lines 021022, Mr. Bader uses now in a somewhat complex way, stating “(this
is) carbon plated steel. now. excuse me skateboard people, we are recognizing
the order of events or steps on page eleven.” In this context now has the potential
to establish the boundaries of the current event, marking the end of one phase
of the activity and the beginning of another. This now may mark the start of
a new event (one starting “right now,” as it were), an event which will focus on
“page eleven.” In this context now marks the end of a previous narrated event
in which Mr. Bader was describing “carbon plated steel.”
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Person deictics refer to speakers and those spoken to and about. They include
words and phrases such as [, Jouy she and them right here two weeks ago, the lag
ol which combines three types of deictics: them (person), nght here (spatial) ang
fivo weeks ago (temporal). For example, in lines 021-022, Mr. Bader says e
in “excuse me skateboard people, we are recognizing the order of events.” It i
not immediately clear whom we refers to in this case. There are at least four
possibilities: an inclusive we, an exclusive we, a “royal we” and a “patronizing
we.” We might refer inclusively to Mr. Bader and all of the students in the room,
We might refer exclusively to Mr. Bader and only some of the students in the
room (for example, perhaps not the “skateboard people™). In its “royal” form,
we might refer to Mr. Bader alone, speaking about himself in the plural because
of his social status. In a “patronizing” form, we might function more like you and
not include the speaker (as in an interaction where a dactor asks a patient “how
are we feeling today?”), such that Mr. Bader would not be included with the
students who are “recognizing the order of events.”

Discourse deictics are words or expressions such as this or that which stand
in for prior or future discourse, or refer exophorically to objects in the context.
They are words used in place of other words or the topics referred to by other
words. For example, when Joo-eun says that in line 015, “does that mean the
sword is dark,” that might refer back to the prior phrase, the sword of darkness, in
lines 012 and 013. That may be a word standing in for the sword of darkness, thus
making “does that mean the sword is dark” equivalent to saying “does the sword
of darkness mean the sword is dark.” Discourse deictics are flexible, able to refer
to broad topics as well as specific utterances.

As discussed in Chapter 1, our approach to discourse analysis takes the distinc-
tion between narrated and narrating events as central. For discourse analysts to
study the social actions accomplished through speech, a crucial task is to infer
how participants’ descriptions of narrated events have implications for their
evaluations, positioning and social actions in the narrating event. Deictics are
often important because they link narrated and narrating events, because their
contributions to the narrated event (what they denote) depend on information
they presuppose about the narrating event. Thus analysts can infer crucial
information from deictics that may be relevant to understanding the positioning
of interlocutors in the narrating event. For example, the distinction between we
and they is often important to interpreting the relational functions of discourse,
Ifa speaker systematically separates us from them, s/he may be giving participants
and analysts crucial information about who is included in and who is excluded
from some relevant group that includes the speaker.

When Mr. Bader says 7 in line 001—*T definitely want to send somebody to
the office”—/ surely refers to Mr, Bader. But when Hyo says [ in line 006—
“I will bring the hammer down” —does 7 refer to Hyo himself in the narrating
event? It is more likely that Hyo is using reported speech and speaking as Mr,
Bader. This introduces a more complex configuration of roles in both narrated
and narrating events. We now have more than Mr. Bader the teacher interacting
with a group of students. We also have at least one student (Hyo) speaking as
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LT e isciplinari imagine other possibilities
i h disciplinarian. We can imag;
the teacher for being a hars i s
as well. The sections that follow elaborate the analysp to some cx[ent,. o
.nain purpose in this chapter is to use the example to illustrate thcﬂslgps inv g
: ) H 7 P 1
in our approach to discourse analysis. See Reyes (2011) for a fuller analy

this discursive interaction.

Reported speech 4
i i 1 er time.
Reported speech describes speech that is framed as occurring at I:,om‘(i’ot S
: « o
Reported speech typically occurred in the past (e.g., Irlold hl;‘n, r‘ri ﬂly[eli
ibe i i c e (e.g., “Iw
1 h that will occur in the future
but it can also describe speec ; P
im, ‘T’ sy’ ). By 7, discourse analysts can also study rep . :
him, ‘T'm busy’”). By analogy, y ¢ g .
repc:rtcd action or reports of any other performable dzsplay—h s%)e s .bum,d
{ 2 ;s at is attril
Lo id X,” where “X” can be any sign thz
“she thought X,” “she did X, S A
Z “she.” Reported speech marks a di tweer
to the actor referred to as “she. spe i iy
in di / : the speaker w
ing : ents in discursive interaction
the narrating and narrated ev : : k-
i i - vent, while the speaker
i ] located in the narrating event, e spe;
reporting the speech is . d - ik
1 ent, even if it is
i i ted is located in a narrated event, . :
iy i : h or action provides a
I i e ibing someone else’s speech o
biographical person. Descri . pechor agtion provig:
ity roice or characterize them in the narr t, a.nl
owerful opportunity to voice terize: the < : i
Epcakcrs often do this in ways that have implications for evaluation, posi angs,
ti 5 i ac n me;
and social action in the narrating event. Reported speech is also a commo
inki 2 eve thways.
of linking speech events across pa : ) e g
Reported speech is often divided into two main Lygca. d;rect :llr},d(nud.ldc ik,
; . . . . T4 . [ rcesty e n !
ere @ termediate forms like “indirec ™m
although there are in fact in ‘ s
1993). Consider the following ways that Mr. Bader could report to someo:

Pete said:

id, ‘y ish you were a little boy again’.”
“Pete said, ‘you wish you wer . ; gal
“Pete said that I want to be a little boy again.

In the firs report Mr. rted s ch directl
t Bader would be plLSC]lﬂng reporte . pee Ys
e ered. In the second sentence, 1 Ir. Bader l\OUEd
quotm the words that Pete uttered. t
P ; D Y, Pete’s utte: he
be pres & orted speec h indirectl summarizing
enting reporte tterance I
former claims to ICpl’CSEHt prCClSC]\ what Pete said: you w ish you were a little
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boy again.” The latter merely paraphrases what Pete said: “that I want to he 5
litde boy again.” Notice the shift in participant deictics used in the two cases,
You refiers 10 Mr. Bader when directly quoting Pete, and [ refers to M. Bader

when indirectly quoting Pete. In direct reported speech, deictics are used a5 ir

they were occurring in the narrated event (e, you/Mr. Bader who is narrate),
\ihircas in indirect reported speech deictics are centered in the narrating eveny
(i.c., //NIr. Bader who is narrating).

In practice it is not always clear when speech is reported. For example,
in line 004 Hyo says, “send you to the office,” and in line 006, he says, “ng
I will bring the hammer down.” Perhaps Hyo is reporting the (hypothetical
or anticipated) speech of Mr. Bader, even though both utterances lack a clear
framing (that is, Hyo does not explicitly say: “you should say, ‘I will bring
the hammer down’”), Hyo is apparently speaking as if he were Mr. Bader,
such that I refers to Mr. Bader (not Hyo) and you in line 004 refers to students
(perhaps including Hyo himself). Hyo is speaking as if he were Mr. Bader,
appropriating his voice and elaborating his utterance as Hyo playfully imagines
it should be,

Reported speech can be useful for discourse analysis in various ways. Reported
speech creates or elaborates narrated events, and these events can be resources
for performing social action. In Hyo’s case, two events are in play: Mr. Bader
describing what he might do to students and Hyo hypothetically describing
what Mr. Bader might do to students. Depending on how it is formulated,
Hyo’s reported speech could have implications both for interpreting the first
narrated event (perhaps implying that Mr. Bader would not actually do what he
is describing, for example) and for the narrating event (perhaps characterizing
Mr. Bader himself as harsh, or perhaps as lacking courage).

Reported speech also gives a speaker the opportunity to put words into the
mouth of the quoted speaker, which allows the speaker to characterize that
person. Reported speech often deploys metapragmatic verbs, “verbs of
speaking,” which are powerful ways of characterizing narrated speakers and
positioning people in the narrating event (Silverstein, 1976). Compare the follow-
ing ways that Mr. Bader could report what Pete said;

“Pete said, ‘you wish you were a little boy again’.”
“Pete insightfully remarked that I want to be a little boy again.”
“Pete rudely interrupted me,”

The metapragmatic verb that Mr. Bader chooses would position him with
respect to the narrated event and with respect to Pete. Said is the most neutral
of the three metapragmatic descriptions, while insightfully remarked and rudely
interrupted make more Presuppositions about the nature of the narrated event
(e.g., it was rude) and about Pete’s character. These characterizations also have
implications for the narrating event, For example, Pete may be an undisciplined
student who lacks academic promise. Metapragmatic verbs sometimes contrast
with the content of reported speech, creating ironic and other effects, The second
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i ot erson
rt above nr ig]]t have this r()lnl, 1 we presuppose that no reasonable P
1 - f ' ;
¥ lllld claim that Mr. Bader wants to be a bOy again.
ol

Evaluative indexicals

roz - igns: indexes that
By “evaluative indexical” we mean a very broad catLg;)w of signs m;i e |
! i ntially characterize an 2
i text in ways that potentially :
oint to relevant con ; af s
I: urated characters and narrating participants. llndthc cc!n(il al ug;] 1 po{)oj e
- r “quiet this crowd down” (lines —002), ins
it me . Bader to say “quiet this crow ' 5
i “quiet y *? The different formulations
of “quiet this class down™ or “quiet you down? et o e
esuppose different things about the group ol'studcn? alling .
g i f the crhaps as disorganized or 3
i > an evaluation of them, perhap . » Y
o i > selection of “hammer™ and “sword
i ¥ cample, consider the selectio a
-atening. As another example, o R
:'hrLl ﬁmoig all of the potential weapons that could have bl],l.!'.l r(;ferre(; s i
be & ‘ { in te f legends, colors a
icti - d swords in terms of legends,
3 ion of those hammers an :
il 1 rious other ways hammers and swords could have
blades, as opposed to the vari us otk e Ao swerds ¢
heen characterized. The following list sketches this prog
nee . ? 2
(underlined) and predication (bolded):

“the hammer” (line 006)

“the hammer of Thor” (line 009)
“the sword of light” (line 010)

“the sword of darkness” (line 012)
“the sword is dark” (line 015)

“the blade is black” (line 018)
“this is black” (line 019)

The types of people associated with t%n:sc chang_ing [EI‘IL;IS allow s;:;i::tsé;];(::ﬁizg
Mr. Bader in a distinctive way. When we 'rhscuss ¢ comp ool
;ndcxicals” below, we will see in more detail how at[cml-o;l [o. O]zcuir-ing z
of reference and predication can help us a.nalyzc Ll—lc Toclia'n“ai:r??mrms T
the speech event. For now, we cmphasllze SElTj.pl)’ that the fl c ot s et
describe these objects are associated with dlﬁcrc.nt types of people Activige
L“C‘“ ing to a sword as a “blade,” for example, is an expression that only CLrlalm
li:gsrz?gegplc would unselfconsciously use—fans of movies and books from the
7 genre, for instance. .
rnr;'[\:’llslngi:t"e;ring and predicating, speakerslnlm‘sl: ii;c&is::;ngzn%itz::iii;is:
in paradigmatic sets. This applies to names, u be Sanc g
what does it mean to refer to someone as an d[[O]I;)L} i ,] ]].Csu o
Both pick out the same group of proﬁ:ssmn]a}s, f‘ol:-[t]t]ozz }jcoplg s -
things about how much respect the lspeakcr -1fl$ = ([mc e b
chaser” is an alternative way ofrcfcn:mg to the same gr P, 0 e that e i
suppositions. Similarly, to describe someone as ‘asscrm e,” as ;?p
E;:’grifsive" or “bc]ligcrcnt,"’ presupposes dlffcrlcnt thzll\.gsra%c‘vflf‘;:l:;‘ih;:jszz;;
the referent and the evaluation being made by the speaker, Ev:
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arc any signs that Presuppose some evaluation of the people or objects bej
duscribed, of the speaker, audience and others in the narrating event, orJof rele::::f
context—any signs that associate - obje i : re i i
gl cva_{u;:: i people or objects with some recognizable socia|
. An emblem is a particular kind of evaluative indexical, a sign or gro i
signs that presupposes and characterizes a recognizable soci‘{l type (A hgr QL[I)%’]UI
Take, for example, the term “little boy,” which Pete uses in lines 016501,7 1 -)'
he says “you wish you were a litte boy again.” Various signs might be rec “t'lm
as cn?b]cms of a “little boy” persona. If this is a social type that plays a s igfr'u‘zc{l
_rolc in the social action occurring in the classroom, we would ex eit”:;“:u-
11’}(:[8,\'1C3£5 to presuppose it. It could be that Mr. Bader discussin‘ pha . ‘\U
(lines 007, (?09), Thor (line 009) and swords (Iine 013) also indica;esg“bo f'}‘:der?
to Petc—.gwcn widely circulating cultural associations between to w) o
mythological superheroes and gendered childhood play. If this is in fait Lbeapm-ls,
we 'would have the three required elements of an emblem: (‘1) a si o
of signs (“hammer,” “Thor,” “swords™); (2) a social type (“l.it[lc bov’§; OrdgrgUP
person for whom the sign is an emblem of the type (Pete and other s S
who are familiar with this emblem). e
Agha (2007) describes how emblems, and evaluative indexicals more broad|
fall on a continuum between enregistered and emerge;it An enre ?Oa- *Yll
emblem or 'indexical Presupposes an established link between a .siqn and igzttr'ul
presuppositions. “Skateboard people® at line 02] presupposes a recogni O;;Zf
largely male youth subculture that is associated with a constellation ot‘Fgmza k.
pCDp](.: who ride skateboards like to hang out, are laid back oppose tlf:mris-ﬁ
to mainstream culture in some ways, and so on. This set of’ass;iationsmsc ‘}Cf
voice indexed by the term “skateboard people,” has become enre 'st; 0; [fu
a large group of speakers in the U.S, Over several decades morcgjarzdre Or
people have come to associate the riding of skateboards witl’1 this social 'l“m‘L
An emergent emblem or indexical, on the other hand, has a more si[uat?:’.-
‘?PemﬁF meaning, with some important presuppositions h‘aving emerged rccentT'
In a gven group or interaction. When Tyisha became a “beast,” for exam, l-)r
‘t‘eac.hcrs”and students could subsequently presuppose that terms like “bca-st” f t'l,
zu_nma[ presupposed Tyisha herself. A comment like “some people behav. l'l;: -
Iammais," in that classroom after the example described in Cha L-r 1 a\fd ]bL
mtcrp.rcred as a comment about Tyisha to people who pam'cipatpcd in ,t}f;tu las 4
room interaction—but it would not indicate that to someone familiar with e
enrcgl‘stercd presuppositions but unfamiliar with that particular classroo, -
versation, Most discourse analyses rely more heavily on enregistcr‘c‘cl rln T
indexicals, but emergent meanings are often important as well i
y Emblems and other evaluative indexicals can be linguistic. or nonlinguist
signs. So f.arrwc have been concerned solely with linguistic signs, The %:fon;c
_hamm.er," _“ Thor” and “sword” might be emblems of the “little b;)v” e 5
Lval.uauve indexicals can go beyond individual words as well. The E 1“50?5’"
particular language, dialect or register can also be an emblem c;fa soci:? to ;
For example, speaking a certain kind of French in a certain kind of place gfi
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time might be recognized as an emblem of a cosmopolitan persona. In addition,
nonlinguistic signs, such as actions (e.g., gestures) or displays (e.g., clothing), can
be read as indexes and sometimes evaluations of social types. Chapter 5 presents
an analysis that focuses in significant part on nonlinguistic signs, when we discuss
work by Rymes (2014) on pathways of events in new media.

Iteratively selecting indexicals

Deictics, reported speech and evaluative indexicals play important roles in
discourse analysis that focuses on social action. We have sketched how each
type of sign can communicate information about narrated and narrating events,
about the types of social action occurring and about the social and interactional
positions of participants. These three types of signs do not always play a crucial
role in the social action accomplished through discourse, but we advise discourse
analysts to start with these three types of indexicals because they often com-
municate important information about social action. We thus recommend that
discourse analysts systematically identify the deictics, reported speech and
evaluative indexicals in a text, picking them out before proceeding to further
interpretation in components 2 and 3. Going systematically through a piece of
discourse and identifying these three types of signs also establishes somewhat
greater validity for the analysis, since systematic attention to all instances of these
types makes an analyst less likely to seize on one interpretation and ignore other
possibilities.

The three types of indexicals differ in one crucial respect. Deictics and reported
speech are tokens of grammatical categories that can be identified relatively
easily, without much dispute among analysts. Identifying evaluative indexicals
requires more extensive knowledge of social context and cultural models, and
different interpreters will sometimes disagree about what signs count as evaluative
indexicals, what social type an evaluative indexical is indexing, and/or what
evaluation is being made of that type. The class of evaluative indexicals is
indefinitely large, because any sign could conceivably count as an index of
a social type and an evaluation of that type, one that has implications for
interpreting the social action in a discursive interaction. It requires substantial
interpretation to identify an evaluative indexical, and multiple interpretations
may be plausible in any given case. Thus the discourse analyst must have extensive
experience with or ethnographic information about the relevant social group in
order to identify and interpret evaluative indexicals.

This means that a first pass through a text in Phase 2/Component 1, identifying
potentially relevant indexicals, will usually not capture all relevant evaluative
indexicals. It is best to note as many as possible, but discourse analysts should
not be overly concerned that some will be missed. As we have said, the process
of discourse analysis is iterative. The analyst attends to salient indexicals and to
the relevant context they index. By attending to deictics, reported speech and some
evaluative indexicals, analysts can make inferences about contextualization, about
aspects of the context that might be relevant to understanding the positioning
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and soci i ing. Tl i
cial action occurring. These inferences lead to provisional constru

of the types of social action that salient indexicals and relevant contexts 1‘J|\IS
make

lausible i i i
P a.USIbILI. Having construed social actions that might be occurring in the int
action y i c bty
» the analyst must then reconsider apparently salient indexicals probably
3 sy d '

g?_]?g;(:]l;gé }l:)l;{t so:ng are not s;) salient in this case and probably identifying
. : not been considered before, This latter gro il ike
include indexes that did not appear to be important b s i e
e gy ) efore a certain accoun
- a{;;}:::"art;zi]:\if;::s lzf}claegzrplllaumblc. }::\ﬁcr rc.in[crprc[ing salient indcxicals,l
or les.s llikr:ly to be the ones occurr]i{;lsgc ;::alh:: ::;::;L:;EES TR S
"This interpretive process often goes through several cycles, back and fi t
part to whole:. from particular salient indexicals to imcrpr;talion‘sn(f :}hr“ rm'm
i);tlon ?ccurrmg across the whole discursive interaction. As anal)-‘:i)s pchs(?;llal
thz{cﬂ:;][llub]c Opportum[l.t‘s for zm_alysts to notice relevant evaluative indexicalss.:
e gl : 1av;: been missed durx'ng the first pass. The first component in the
idemiﬁci:;:s (;fou;[zl[:{).;ﬁ:{ch (9 dlsc.oursc. analysis, then, invaolves the systemzu:'c.
e a D[:md sl )hsapcm indexicals. The analyst should idendfy all
S ;zh : pecch, and as many ex.'alualivc indexicals as s/he can
& that other signs might become salient in future iterations of the a.naIysis’

Phase 2/Component 2: Construing indexicals

::Eai}ztst 1 [il]e dlsc:ourse ana_lyst describes the narrated events, identifyin,
nalT‘—:N:jners r'm rInodLls that might serve as resources for social action in‘th
mportedgscp\:cr;; :nzh's\s;le/(_lo‘rnPoncr_n I the discc_jursc analyst locates deictics,
s il il [::luamit.‘ indexicals }hat r.mght signal the social action
i FUG ese ree types of indexicals because of their potential
whei?er : 'S(-}CX actions accomph'shr‘:d through discourse. But how do we know
i E st\-cx:];nan:arcd paftem is in fact a resource for social action in the
e alg_ event: ow do we know whether an indexical sign is in fact important
i ;gdnn mgl ‘.the sc?cml atctlon ocFu:'ring, .and how do we know what it mca;‘ls?
Hes only answer these questions by, in Phase 2/Component 2, attending to
e ;::;!ag:nauc processes (S!.lvers[cin, 1976, 1993). “Mcmp:‘agmaticé” refers tothc
sign processes that describe how language performs action. “Metal; i
;s‘rlz_lll.guagc; referring to and characterizing language. “Mcrascn;amicq‘:l‘ ‘i];ngurzif
amiliar i ing linguistic si : 9
b G e e, g g s o cpl oy
. % £
a less familiar type of metalanguage desel:;tg)?risulc' o lMe[angmaUCS” :
o ; B uage, g linguistic signs that sometimes
[hiugh)dcil:;?:tslz.lt more often implicitly organize the social action accomplished
[]];\I]Ie;i[;r;%ﬁiz;n;?ndil-s construe mdcxica'l signs: A given sign might have more
el et [;rl"f;uloifl for the soc-xal action occurring in the narrating
ot Nintend};" I(){n; ha the beast. in C.hap_tcr 1, her utterance “my goal
S could have had various implications. It could have pointed
Y relevant contexts that supported more than one metapragmatic
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model of the interaction. Perhaps Tyisha just said that while trying to win
an academic argument with the teacher, and it did not really matter whether or
not she plays video games. Perhaps she was joking when she suggested that video
games were one of her primary interests, and perhaps the teachers and students
knew that she was in fact a diligent student. Or perhaps she is actually interested
in video games to the exclusion of other activities like schoolwork. These are
three possible models for construing that utterance and the indexical signs in it.
As shown in Chapter 1, the evaluative indexical “Nintendo™ in fact came to
presuppose 2 model of intellectually deadening video game activities and students
like Tyisha who allegedly favor such activities over intellectually productive
activities.

In Phase 2/Component 2 the discourse analyst attends to salient indexicals
and the context that they make salient, then infers which metapragmatic models
might make sense of this context and describe the social action occurring in the
discursive interaction. In other words, the analyst develops provisional accounts
of the entextualization occurring in the discursive interaction. In this section
we describe how metapragmatic discourse can be explicit or implicit. Then
we describe two key processes for discourse analysts to focus on, as they identify
the metapragmatic construals that participants make of salient indexicals. We
introduced the first process in Chapter 1: through veicing, speakers identify
narrated characters as having identifiable social roles. Through evaluation,
speakers position themselves with respect to these voices, taking evaluative stances
on the voiced characters, on other features of the social world and on other

participants.

Explicit metapragmatic discourse

Metapragmatic discourse can be explicit. For example, if a speaker says “he
speaks Korean too much,” the speaker is explicitly characterizing someone’s use
of language. If a speaker says “you insulted me,” the speaker is explicitly labeling
prior discourse as an insult. Explicit metapragmatic discourse can be useful to a
discourse analyst interpreting an interaction. At its most explicit, metapragmatic
discourse can gloss the functions of specific talk—as in, “when I said ‘my goal is
to win in Nintendo,’ I was just joking.” If participants and analysts believe the
speaker in such a case, they have a plausible account of what is occurring at that
point in the discursive interaction, both the indexical signs that were salient and
an account of the social action that occurred. Of course, speakers may be lying
or they may be mistaken in their explicit metapragmatic accounts, so an analyst
must continue to gather information about alternative interpretations despite the
presence of such statements.

Explicitness is not a cleanly bounded category, and metapragmatic statements
range from maximally explicit to less so. In the central example, Pete cries
“racist” in line 020. Here the use of the word “racist” might overtly label prior
language as “racist.” But we do not yet know what language is being referred
to or what precisely is racist about it. Pete does not give a full and explicit
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metapragmatic account of what the prior discourse was doing and what type
people other participants are, so full analysis of this example will also TeqUire
examination of implicit metapragmatic processes, But through his use of tha one
explicit word, we do know that Pete i metapragmatically characterizing s0me
segment of immediately preceding speech and evaluating it as “racist.”

Implicit metapragmatic discourse

If a person says “he speaks Korean too much,” after someone speaks in Korean,
this explicitly characterizes the use of Korean negatively. But metapragmaljc
construal can also happen implicitly, Instead of saying “he speaks Korean (o
much,” the subsequent speaker could have said “P'm getting dizzy” or could have
rolled his or her eyes. These subsequent signs might tacitly construe the use of
Korean negatively. Such tacit commentary often has implications for socia|
action. For cxample, when Luke introduces “the sword of light” in line 010, we
do not yet know what significance (if any) this phrase will have for the interaction,
By looking for tacit metapragmatic commentary, we can begin to see how
participants are construing this term. Rather than ignore Luke’s contribution,
Mr. Bader mentions the Roman figures of Diocletian and Damocles, central
characters in stories that feature swords, Luke, although it is unclear whether he
understands Mr. Bader’s response, elaborates on his initial utterance by suggesting
instead “the sword of darkness” in line 0]2. Mr. Bader then repeats “the sword
of darkness” and continues by saying that it will be “coming to those who act in
antisocial behavior.” Joo-eun enters the discussion and asks if “the sword/blade
is black” (lines 015, 018), after which Mr. Bader confirms: “this is black.” Thus
three participants take up the term “sword,” making it increasingly central to
the discussion, and together they make the sword seem incrcasingly dark and
perhaps more menacing (going from “light” to “dark” to “black”). These are all
instances of implicit Mmetapragmatic commentary, which together make it more
and more likely that the sword, its character and color will be relevant to some
aspect of the discursive interaction, But its full implications are not yet clear.
Following the discussion about swords, Pete cries “racist” in line 020. Yet the
term “racist” is not metapragmatically construed in any explicit way. There is
76 metapragmatic discourse after Pete’s comment—such as “that’s preposterous”
or “stop calling Mr, Bader a racist”—no repetition or elaboration, such as “yes,
that’s obviously racist,” and no implicit acts of'acknowledgmcm, such as nervous
giggles, head turns or audible inhalations of shock. Instead, Mr. Bader uses the
deictic “now” to transition abruptly from the lengthy discussion about swords to
the curricular task at hand: “we are recognizing the order of events or steps on
Page eleven.” Is Mr. Bader's move in lines 021-022 implicit metapragmatic
commentary on Pete’s comment, or not? Was Mr. Bader’s abrupt transition
a response to Pete’s racist accusation—perhaps trying to close off the possibility
that something racist was said in their discussion—op was it a coincidence that
Mr. Bader transitioned to another topic at that moment? Looking only at the
segment provided above, we cannot answer with certainty.

S of
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dﬂgoz:thclcr:?;:rlal\l?:}:l spatial scales. The link between indm-cical mgx;:] a;;iu;

a i a soc

social type or voice has what Agha (2007) cai.ls a)socu.al‘ gllt;n;?;;lljomains w
within which this association ci(;‘Cullatcs a;defpjggg:;iil Cm.m‘aa. T ot
large to small, and they can e> : ( : :
i;'lgcglfs"f r:::l “l)ugrnouts” (Eckert, 1989) are soma.l. caicgc:jnr:s dmilq;:ic;g;:a;; \iv;d:ﬂz
in A ican high schools, perhaps reaching their brqa est sociz e
lmt‘\r:'e{;iicth cgcmurv Contemporary figures that mrculaQt;]l;\) n:?rﬁ :ef[}{eycs
ate tw V. ore. ’
i ight include “wiggers” (Buc]lolt? and Loll'ch, M e
gg:]r;;u}fng““gmodcl minorities,” whether Asxa.n Amerl:{an (L;:;igjfi)cci):lgliton-
(Wortlham, Mortimer and Allard, 2009). Volxcmg a.lso- cgrctrcln i
trasts (Agha, 2005). For example, .[he racist figure is i mc[;] eman
the “liberal” figure and the jock against the burnout, with ea

only as it is positioned relatve to other voices.
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As described in detail by Wortham (2001), after identifying central characie
in the narrated events discourse analysts should look for salient ind
voice those characters, Tyisha had “the same goal my cat had, to g0 1o sleep,
and get up and eat” and “to win in Nintendo.” These evaluative indexi(-a[s
presuppose a voice—the lazy, intellectually unengaged teenager—that in |
ends up being assigned to Tyisha in the narrated event. The discourse an
sketched in the last chapter (and described in detail in Wortham, 2006)
many more indexical cues that together established this voice
narrated character. In the central example

rs
exicals lh;u

act
alysis
Presents
for Tyisha (he
in this chapter, the teacher and
students explicitly describe and implicitly presuppose the voices of “little boy”

(lines 016-017), “racist” (line 020) and “skateboard people” (line 021). Pere
accuses Mr. Bader of wanting to be a “little boy,” for example, but in th
segment we have analyzed so far it is not vet clear whether this voice w
firmly established.

Once voices are established in the narrated event, th
for the narrating event. Tyisha the narrated ch
and then she herself is positioned as an outcast in the narrating event, as less
promising than the other students, In the example from this chapter, consider
how Pete accuses Mr. Bader of wanting to be a “little boy” then quickly cries
“racist.” The Jjuxtaposition of these two voices—the former potentially lighy-
hearted, the latter potentially dangerous—might have implications for social
action in the narrating event. The playful teasing through which the “little boy”
accusation emerges might suggest that the “racist”
If the accusation of racism was made impishly,
implications for Mr. Bader himself,

Voices are central to discourse analysis that focuses on the social actions
accomplished in discursive interaction, Characters that appear in narrated events
are inevitably voiced, identified (clearly or ambiguously) as belonging to recogniz-
able social types. Voicing is accomplished through signs like deictics, reported
speech and evaluative indexicals, Analysts must attend to these signs and the
context they make relevant, then infer the voices being assigned to narrated
characters. Wortham (2001) describes a step-by-step procedure for analyzing
voicing, and the examples in Chapters 3-5 illustrate our approach to uncovering
voices. The process of voicing is important for two reasons: it gives the analyst
a fuller picture of the narrated events, and it provides resources that speakers

use to perform social action in the narrating events. In order to understand

more fully how voicing contributes to social action, we need to explore how it
inevitably involves evaluation,

e shorg
ill become

ey can have implications
aracter is voiced as a “beast,”

accusation is playful as well,
then it may not have serious

Evaluation and Ppositioning

Voicing always produces speaker alignments (Agha, 2005; Bakhtin, | 935/1981).
When speakers presuppose a voice for a narrated character or narrating
participant, they also position themselves with respect to that voice and evaluate

it. When choosin between the terms “attorney,” “lawyer” and “ambulance
g Y. b
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i >thi he character-
» for example, a speaker communicates something .iﬂ)out t! i
thascoj it ok : it 1 d of high-status, r
e h that it is composed of hig|
istic AL i 5 y — simultaneously
stics of gr [t s people who do not deserve respect—and simu . )
Pwl)lc o ui 'P bout his or her evaluation of the group. Dlscoul:sl(.
: ifaietoei e - UL rticipz ition themselves with
cominu tudy the complex ways in which participants posmo[} ll] e o e
arfalyEe S5 : e they i jth an
she to thz messages they deliver, the people they interact wit
respect S
social world. ici il y vith respect to
S0 mla\; tion happens when participants position themselves “1 " [iin 3
Ao Tyisha says “my goal is /

. ; loved in narrated events. When Tyisha says “my goa e
ifes Dy ; i 8 incredulou
e E Yd another student replies “that’s your goal? inan i 8
e fa! atively evaluates the voice of an intellectually

o is other student nega ; - S
of voice, this o 2] itioning happens when p p

i : actional positioning arty :

. d video gamer. Inter 73 A earE
unul:‘:'é\g€h Sd\i{s with respect to one another in the nanaunlf_ic e R
1 10N themsel - o F are ik an ot ;
IH'-"“d nt and then one of the teachers say to Tyisha “so yoF 'uLT

B Apace iffe m Tys
e ¢ positioning themselves as fundamentally dlﬂlrcm. rm} }cn Si)mu];-mc.
I i L o
lhc-y - 1 : d civilized than she is. Evaluation and positioning happ
rational an 2 HEACas) - 5
‘ ly, but it is useful to distinguish them for anal).uc Iiurp e el
" )l’ 1 example from Mr. Bader’s class involves bo s X
e i ively limi he short segme
i ’ ctional positioning. Evidence is relatively limited f.rom t o Ing’l:mﬁ
P raci egatively.
L bove, but Pete probably evaluated the racist voice nc%a 3;ns s
S i ~thi ist also me -
g instream ’instimtions like schools, calling something r;amstp g
F: t; A o
a it as immoral. We would normally presuppose tlat. t_l . pCharactcr'
s i i d against whatever person or thing he is ;
B e itioning Mr. Bader and his
izing as racist in the classroom. Pete may be posi 3 g tiouing e
e ir di acist, and positi
g eir discourse) as rz : - ]
assmates (or at least th ) T e T i
dtm:ll sup(erior to them because he is not racist and becaus
morally
stect covert racism. - st Pete s cvahing
dLElL'here is another possibility, however. It may be Ielsfs that Pe o
i i siion himself as nonracist,
i ice ne ly in order to position :
» racist voice negatively : : Wi
[}K he is constructing a clever persona by presupposing a R P
Ac H Tl ol C.
i tic model that has become prevalent in recent years. de L
agmati 2 e i e
L ‘]l' someone a racist was normally a serious accusation, But. crying
yo callin; h R , contexts. Bille
e Se;gtin and it is of course still serious in many cont -
Stftﬂ_m_! h bgcs;mnc a joke as well. In other words, a robust bmr,l’clm g pb 5
e TE 5 ‘ as : . . . 3 e ve e
racist h events has developed, in which accusations of ra?st u;l i
sech events ha : i 2
e i d more likely to be a joke than a serious description of rlnor ,La,_ions v
ian o 1 ‘hich :
mTrL ?01 There are other pathways of speech events in which acl;r i
avior. E ;
= v main serious and should be considered as such. But popu i
b . i strul 2 2 tion,
“11“ ontains this new way of using and construing the accusa A
s tic model of crying “racist” circulates densely in ca(; e
e ; i cte and his friends.
O 3:‘]}321" g‘::h“” that is avidly consumed by people 1:};& i tL -\;enls might help
Il 1Iorder to explore how this dense pathway of crying }1:ac1s & ch ek ek
l : beyond this one spee 2
X e, we need to go bey .
onstrue Pete’s utterance, ¥er opa——
ul5 C} is in the next major section below, after we discuss the third comp
do this 1 :

configuring indexicals.
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] In Phase 2/Component 1, the discourse analyst identifies potentially salie;
signs—Ilike deictics, reported speech and evaluative indexicals—that might si n-)ll
the social action occurring. These signs point to potentially relevant contcxtg Ill
Phase 2/Component 2, the discourse analyst makes inferences from this otenti. Llu-
relevant context. Some of these inferences involye voicing, idcmifyingpthe : 3-
of people and events being described in the narrated events. Some inferencc?’fet
abqut the narrating event, inferring how speakers evaluate those voices a(nnl
position themselves with respect to each other. These inferences are provisionalc
how‘*evcr,. because newly salient indexicals and relevant context can emerge a.?
the llerative process of selecting and construing indexicals takes place. In thegx;e ;
section we discuss the discursive mechanisms through which this dialectic :)(f'
contextualization and entextualization eventually ends, such that participants and
analysts know what type of action is occurring, as a configuration IR d -'n
signs solidifies. e 1

Phase 2/Component 3: Configuring indexicals

Explicit or implicit metapragmatic discourse indicates how participants and
analysts should interpret key indexicals, making certain mctapragmafic model
Phc most plausible ones for construing the social action occurring in a discursiv:
m[cx‘*acr.ion. As we have described, however, the process of interpreting a dis-
cursive Wteracu’on is not unidirectional. There are no unequivocal indexical signs
that indicate how participants and analysts must understand the social actjg:n
Uccurripg. Neither do metapragmatic models have priority over indexicals
dcwrm‘ming the meaning of an event regardless of the indexicals present Instead,
tl?crc is a back-and-forth, part-whole interpretive process, what (t-"ollowin l
:Sllvlcrslcm, 1992, 1993) we called in Chapter 1 the dialectic bc'lwe(:n conrextuaf
1zation and entextualization. Indexicals indicate which metapragmatic model
are most likely in play, then those models organize the indexicals—making s :
of them appear more salient and making clear what context they index Bft t[l)lme
these indexicals and newly relevant context lead participants and .a.nalvsts ‘;”
reconsider appropriate metapragmatic models, and so on, ’ °
This is a familiar interpretive process, the “hermeneutic circle” (Heidegger.
1927/1962). Construal of a whole text depends on interpretations of indivf:lguai
parts, but those parts are selected and construed based on a presupposed account
of the whole. In theory, there is no end to this circle. In practice, people inte .
their discursive interactions, most often unproblematically, all tim tir}:]c Ho;P‘;‘
.they do it? Stated in abstract terms, unproblematic intcl'p;ctation ofa eliscursiv0
interaction happens as a configuration of mutually presupposing indexical i :
emerges and solidifies, locking into place a mutually reinforcing constr'ual of}%n’
indexicals and a metapragmatic model of the overall social action—a roc .
described by Silverstein (1992, 1993). In Phase 2/Component 3 difco -
analysts trace these emerging and solidifying configurations, ) -
This sclction describes how discourse analysts do it. In Phase 2/Component 3
we examine how indexicals are configured in ways that make entextualization
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possible. The process of entextualization describes how an account of social action
emerges over the course of an interaction, as indexical signs and metapragmatic
models come to buttress each other. Entextualization involves solidification, as
the meaning of an event—the voices in the narrated events, the evaluation,
positioning and social action in the narrating event—becomes more robust and
more highly presupposable over time. We will illustrate this process by describing
the textual parallelisms created in Mr. Bader’s class above, in which, as weapons
become increasingly dangerous, they become increasingly dark.

Entextualization

As described in Chapter 1, we adopt a “consequentialist” view of meaning in
discourse. Some elements of meaning are decontextualizable, with a linguistic
form having in some respects the same meaning in whatever setting (Putnam,
1975). Grammatical categories capture some such elements—“boy,” for example,
is a count noun, and it can be the subject of mental state verbs, among other
enduring properties. Thus we know that, whatever context we utter the word
“boy” in, the entity thus denoted is expected to be physically discrete and
capable of human mental activities. But in most respects meaning is context
dependent or indexical. The meaning of an utterance depends in significant part
on how it is taken up by subsequent utterances. The concept of uptake is central
to a consequentialist view of meaning (Garfinkel, 1967). Rather than understand
meaning as fully locatable in preexisting definitions or speaker intentions, the
meaning of a sign depends in substantial part on how it is taken up by subsequent
speakers and utterances, on how it is metapragmatically construed, explicitly
or implicitly, in subsequent discourse. This brings us to “entextualization,” as
described in the last chapter, the process through which signs are recontextual-
ized such that an account of social action emerges to organize the discursive
interaction.
Most discursive interactions could be interpreted in more than one way. What
sounds like a compliment can turn out to be an insult (“Wow, you're on time
today!”). What seems to be lunch with a friend can become a therapy session.
What starts as routine classroom management can end as racist discourse,
Entextualization is the process through which an interaction with indeterminate
meaning comes to be recognizable as one type of event or another, as having
been a recognizable type of social action (Bauman and Briggs, 1990; Silverstein,
1976; Silverstein and Urban, 1996). Without entextualization there could not be
a recognizable event apart from the stream of discursive activity. Entextualization
establishes an event, its boundaries and its meaning, Entextualization is somewhat
like the gelling of Jell-O, as it transitions from a liquid to a solid state. When
Tyisha was talking about playing Nintendo, sleeping and eating, it was still not
clear what implications this might have for her position in the narrating classroom
interaction. But around the moment when the teacher said “you are like an
animal,” her position as a disruptive outcast, as someone less worthy than the
other students and teachers, became more solid and presupposable.



62  Central tools and lechnigues

We can recast our question about Mr. Bader’s class in these terms. T
utterance “racist” at line 020 is a sign that needs interpretation. It is not e\'&]' i
metapragmatically framed, so we need to identify the implicit meta = lc“!)'
construal that indicates what sort of social action it helps to signal. Thi Sy

- . : . . al. This g
would normally occur over time, as other signs come to presuppose a cowns{ru"l

would nor . nverge,
.mluplu tation. The back-and-forth, part-and-whole circle of interpretation f§ 3
indexical signs to metapragmatic construals and back, comes to a pr e

. ' . : Z ; . a provision;
end -.-.i;en a set of indexical signs locks together in what Silverstein (?993) m]lil
a (lemlz (l: stl:-ucture. Poetics in this sense involves the recurrent patterni ol
: S 2 n 5
indexicals. This “text-metricality,” as Jakobson (1960) calls i e
textual parallelisms in which similar linguistic for L e
i } suustic torms recur. In our terms, speakers

e g],ux:atmns of mutually presupposing indexicals .

Nhen analyz i e 1 i i -

e yzing the discourse immediately preceding Pete’s utterance, w
sked whether Hyo was reporting the speech of Mr. Bader in line 00 hen
he says “send you to the office” and in line 006 Gl
5 i : when he says “I will bring t}
hammer down.” By looking at an emerging configuration of ind o
; ; . n of indexi i
can begin to answer this question: o

we

“I definitely want to send someh

Tde 2 ody to the office” (Mr, B: in li

e ; Mr. Bader in line 0

2 :\,111; SN ss;:"u:l you to the‘ofﬁce (Mr. Bader and Hyo in lines 003:)‘})401)
b vl . . take you to the office personally” (Mr, Bader in lines 003, 005 ;

1 will bring the hammer down” (Hyo in line 006) e

ii'l}.c;:;;rfp:;;}oLc:;;r[!gp{[})]mgfgoc(ic patternings across these text segments, One
e L e o 1icu, and the other is “I will [verb phrase].” After
s I,y ‘ st‘)‘me body to the office,” Hyo repeats this phrase—
scme}g; g only one word, “somebody™ to “you.” Mr, Bader also uses an “I will”
i acc ?I[r;_lcturc,. zmd. Hyo echoes with threats that adopt this structure. Th1
o P ra;]alsms, in x.xhrch Mr. Bader leads and Hyo follows, provide -
Ooxﬁlanc;’eot I::L“Hl;f I1-.\3,. in f_acl, sprnta%u'ng as if he were Mr. Bader i;'l lines 00;::3
s ¢porting antcipated speech of Mr. Bader or reformulatin
o ggesting new threats for Mr. Bader to use. =
[Icscézepslrngrgiior;l;[ 'refcrencc ancli predication about hammers and swords
: above, al xr{vol\"cs poetic parallelism, a configuration of ully
presupposing indexical signs: iy

“the hammer” (line 006)

“the hammer of Thor” (line 009)
“the sword of light” (line 010)

“the sword of darkness” (line 012)
.“[]]C sword is dark” (line (jlj)

“the blade is black” (line 018)
“this is black” (line 019)

Seve C gm d al
everal parall lisms occur in these se ents. There are repetitions of the ht‘ d
of the noun phla.SL, the [hammct/s“ 0 d/bladc , and the tw o char dacterizations
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of this noun, “of [Thor/light/darkness]” and “is [dark/black].” The poetic pro-
gression involves shifts in both slots. In the head of the noun phrase, the weapon
becomes increasingly dangerous, changing from “hammer” to “sword” to “blade.”
In the characterizations of this object, the weapon becomes increasingly dark:
from “light” to “dark” to “black.” These configurations will help us interpret the
social action occurring in Mr. Bader's classroom.

Let us return to Pete’s puzzling utterance about racism. This utterance takes
up the emergent configurations just described. That is, as the unfolding discourse
links increasing forms of violence (from “hammer” to “sword” to “blade”) to the
darkening of those forms {from “light” to “dark” to “black”), Pete seems to pre-
suppose wider U.S. racial ideologies that link blackness—as an emblem of a
racialized identity—to negative qualities like danger and brutality. Pete construes
the configuration of implicit indexical links between “black” and violence and
characterizes the preceding discussion as racist. His crying “racist” entextualizes
the preceding discourse as racist, presupposing an ideology that associates violence
with blackness.

Our analysis so far has focused on the discourse in Mr. Bader’s classroom,
using it as an example to illustrate the various components of our approach to
discourse analysis within the speech event. Table 2.2 summarizes the steps in
our approach.

The final step is to identify the positioning and social action occurring in the
narrating event. We have argued that Pete is probably crying “racist,” making
a joke by accusing Mr. Bader of using the word “black” inappropriately. In
order to understand this construal of the narrating event more fully, however,
we need to examine other speech events in the branching pathway across which

people ery “racist.”

Table 2.2 The components of our approach to within-event discourse analysis

Describe the characters, actions and
events in the various narrated events,

Map Narrated Events
perhaps representing them visually

N

Select Indexicals/
Relevant Context

$ Identify configurations of indexicals
that emerge and collectively presuppose

relevant context and support some

model of the social action occurring

Attend initially to deictics, reported
speech and evaluative indexicals

Configure Indexicals

Through an iterative process, infer
construals of social action that could
explain the salient indexicals, then
reconsider which indexicals might be
J, salient, then infer a revised account

Construe Indexicals

Draw conclusions about the social

Identify Positioning/Action
action occurring in the narrating event

in Narrating Events
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Across events

Our ,}",(h-I-]m‘ discourse analysis of discrete speech events—which inv, lves
mapping of narrated events and then t} i ot
a ! its 2 en the selection, construal and confi i
ol indexicals—shows that individual events ¢ g
okt an never be understood in jsolat;
eported speech, to take one of our central types of index;j i
Reported ; s Indexicals, depen
Jm.l\_\ across quoted and quoting events, and so it cannot be undcr;to Fl) f’ﬁ i
.q-llc-.':-m-lc- to at least two linked events, Emblems presuppose associati g b‘“thlllu
g 0 s. ssociations betwe
'1( esica r]m ms ang[ social types, associations that are established through b t"}"_‘ i
“haths . - -
(rmm (¢l (vcijts that extend far beyond any individual speech e . t rSanC]mg
discourse 1 iscrete e ; e e -
; \lJ ;;na ysr:s of discrete events must extend beyond a focal - 1’3“ :
on knowledge o i 2V 1 Wi
o0 i bg g specific other events (like those quoted or presupposed da Y]'”.i.'
Vs F: A i n B
i ac~ ground knowledge about signs and social types FrPc])m th [0[ o
s “._h vorld which have been established across many event l -
Vhen we say “di > analysi ‘ -
iy _\F discourse analysis beyond the speech event” we me
: - fries] -
Taas ‘pcro Ccross-event dependence, however As described in Ch ——
S appli i i - a
o i:;:t]'}s es fJISl‘.Oul‘SC analysis to an object more extensive than a d]?wr ;
Sl r}?cuon Or a repeated type of interaction, We focus on athlscrm.
e e P ;:djevcnts, a series of events that presuppose each oth, : dv;ays
s mpora ! M F1 i : e N
Socia]iza{?on alrldrecnon. Many Important social processes involve such pathy s
ontogenetic develg ily i —
! Pment necessarily involve indiv; ’
Pt i i . arily involve individual change
Pt hex;)t.s (W orlham., 2005). The historical emergence of soc'gll
g . abitual evaluations of those types, necessarily involves [ 1\12
events (Agha, 2007). In thi i rthie o i i
: 52 - In this section we f
A ; ve further develop our appr
oRe l?fsm, sketching how the tools we have descril pI iy
udy trajectories of events. i
In the second i
section below we illust 1
‘ _ strate discours lysi
Mol > v L ¢ analysis beyond th
s A):n _oducmg more interactions, from the fifih grade ci,'mro - Spee;h
erican su 7 e
bt pp;clrgnenrar_\./ scl.mol and from television comedies, in wi’iic}e
N ar;1 yhcons:dcrmg mass media discourses about w"hat cryi :
Z - YVe show how a discour L L
: S se analyst ¢ 3 i
o e YSt can trace cross-event linkages
ot IS}'lﬂd across such events. Thus we explore how i _m]‘age-’
omes enregistered and widely recognized i oy DS e
Before moving to this illustration, wi 'gmzi Bt Y, ol LA
g Z ve review the i |
s 5 concept of enregiste;
wee additional components required for discour::: an Mty
se 2

events, alysis across speech

Enregisterment

As described in Ch / 7
gt :Eztcr 15 Agha (200{) defines “enregisterment” as the process
o Spcgakcrs mfrgt? ome rc]}:ihly to signal certain social types, for some gr p
7 H : :
of speakers, me. Enregisterment is analogous to the process of O:J
s entextual-
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of Standard English did not exist at the beginning of the nineteenth century, but

was well established a century later. He shows how the change occurred through

a linked series of speech events in which the hearer in one event circulated a

sign or model when speaking in a subsequent event. Hearing someone associate

a phonological regularity from Received Pronunciation with educated, refined
character, a hearer might presuppose the same association in subsequent speech.

As more hearers and speakers did this, the sign-identity linkage circulated more
widlely. Agha describes how readers of prescriptivist works that specified “correct”
prununciaﬁon in nineteenth-century Britain sometimes wrote novels that circulated
Received Pronunciation more widely as an index of refined social identity. Over
lime, as links between pronunciation and models of personhood traveled across
branching pathways, more people recognized and accepted the association
between these phonological forms and personal characteristics like “educated”
and “refined.”

Enregisterment involves the creation of links across pathways of events, through
which a larger social process occurs—like the establishment of a social type
(refined, educated Britons) and the linguistic signs that index it (the phonological
regularities of Received Pronunciation). For smaller scale cross-event processes,
too—Tlike the emergence of a social identity for someone like Tyisha across weeks
or months in classroom discourse—the appropriate metapragmatic model for
understanding the student’s identity may not solidify in one speech event or one
class session. Instead, as illustrated in Chapter 1, it may take several linked events
for an identity to emerge, and that identity might subsequently shift across a
pathway of subsequent events. Discourse analysis across speech events traces the
linked events across which enregisterment occurs.

As described in Chapter 1, the solidification of cross-event pathways is similar
in many respects to within-event entextualization, the gelling of indexes and
metapragmatic models that buttress each other within an event. Early in a path-
way, like Tyisha's pathway through the classroom discussions across that academic
year, the nature of an emerging identity might be ambiguous. More than one
model might conceivably describe the focal person’s identity or the ongoing type
of social action occurring. Just the discussion of Tyisha the courageous liar, taken
by itself, could have merely involved teachers and students teasing Tyisha, or it
could have been an aberration. Across events, however, as teachers and students
continued to talk with and about Tyisha, a clearer identity emerged for her. The
discussion of Tyisha the beast reinforced Tyisha’s status as an outcast, as some-
one different from the other students who was likely to disrupt classroom activities

and did not follow mainstream social norms. The pathway became more rigid,

as it were, and subsequent events were increasingly constrained by the mutually
reinforcing models of identity that had been applied to her in earlier events.
Pathways become more rigid in this way as a set of mutually presupposing
indexicals emerges across events. Within an event, the cycle of iterative part-whole
interpretation comes to an end when a set of indexicals and the metapragmatic
models they make salient come to buttress each other, as a configuration of
indexical signs gels and presupposes relevant context that supports consistent
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inferences about the types of social action oceurring. Across events, something

similar happens. Indexicals across sevcr.al %‘vcntls come to prcsup.)pose each oll.u-r

and to presuppose n-l:l;u'n models of social 1dc}1t:ry and social action, thus making

the pathway more rigid and the metapragmatic model more easily presupposab|e

ACross events.

Discourse analysts must do three things to trace cross-event pathways, iy,
addition to analyzing contextualization and entextualization within discree
events. First, we must identify linked events that make up a pathway, W,
da this by describing how quotation, parallelism across events and other devices
establish linkages and thus create Cross-event context—linked events across
a pathway that become a special kind of context crucial to enregisterment,
In the case of Tyisha from Chapter 1, for example, Figures 1.5 and 1.6 represent
the parallel narrated voices, narrating positions and narrating evaluations across
the cevents of Tyisha the courageous liar and Tyisha the beast. The robus
parallels across both narrated and narrating events on these two days indicate
that the events are linked as part of a pathway. They form cross-event context
for each other, context crucial to interpreting the emergence of Tyisha’s socia|
identity across these and other events in the pathway.

Second, we must delineate Cross-event configurations of signs, describing
how indexical signs from more than one event come to presuppose each other
and create relevant context for interpreting both individual events and pathways
across them. In Chapter 1, for example, we described various signs that helped
characterize Tyisha as an immoral, disruptive outcast. In the discussion of Tyisha
the courageous liar, the expressions “lie to her face,” “lying in another person
mother face” and “tell her this big bold-faced lie” accumulate to voice Tyisha
as unethical, In the discussion of Tyisha the beast that occurred a week later,
“play Nintendo” and “go to sleep, get up and eat” Presuppose a related voice
of someone wasting her life and refusing to participate in socially valued pursuits,
In the courageous liar discussion, the teacher implies that Tyisha is not cooper-
ating with others to move the conversation forward, saying “I know you never
bought into it, but the rest of us seem to be using this as a definition.” In the
beast discussion, the teacher says “you throw out seventeen things and then
nobody can even begin to address any of these things.” These claims presuppose
similar models of Tyisha's disruptive behavior in the narrating events, and
they thus form cross-event configurations that hold these events together and
collectively Presuppose a narrated voice (immoral and beast-like), a narrating
position (outcast from the core group of teachers and students) and a consistent
type of social action (exclusion) across the pathway.

Third, we must trace the shape of pathways, showing how they become
rigid and thereby accomplish processes like socialization and learning. This
requires inference from Cross-event configurations, in which participants and
analysts construe a cross-event process like the social identification of Tyisha, As
sketched in Chapter 1 and described in detail by Wortham (2006), Tyisha becomes
a disruptive outcast across several classroom conversations from December through
February. Her pathway shifts from the direction it was going early in the academic

Ceniral tools and techniques 67

i analy: i he .!‘;)(!(‘('h event
¢ ase:! - of discourse analysis beyond t
g ~ phases and components y
‘Table 2.3 Th P

What events are linked in a p:;thwniy, tfhrgzihor
Lt ted speech, parallelism, sharec refer
B D ALBING 1:1?:: dC\'i}St's, such that the events might

EVEQRNRTAS o i together accomplish some social process? What

A i characters, objects and events are referred toh
and characterized in the narrated events of these
linked discursive interactions?

Attending particularly to types (.)f :51.%;1151 thz;t Eﬁcn
signal the social acuon_acco_mpllslu‘ (1‘1"0 ]%cm
discourse, which indexical signs b'cmmr_ sal 5
both within and across events? W I.ml context do
these signs make rc:lr:vam—attcm'_lm'gf3 botct’lniz‘{t
larger social context and to cmsﬁ'(“';rjt col Ct;j A
to how signs index other events in the trajectory?

I

Phase 2/Component

SELECTING INDNEXG ICALS
D IDENTIFYI

gLEVANT CROSS-EVENT

CONTEXT

Which accounts of voicin_g, evaluation, ’
positioning and social action make sense o L
salient indexical signs and allow p;\r‘ump:‘;\ms
analysts to interpret narrated and n(\rf'am;gm
events? How do these accounts organize 0‘ o
individual events and the pathway across events?

Phase 2/Component 2:
CONSTRUING INDEXICALS
AND TRACING SHAPE OF
PATHWAYS

ient i ical si coalesce into stable

: How do salient indexical signs coa :
con Q/C(OlIR“IIJOﬂCm - S onfigurations within and across events, suc 5
CONFIG NG IND%’;}SQ&_ fhat :"g;chvanz context, recognizable types c]uf 151021‘:1
BYE DELIONI\F‘P‘;TGIITI?ATIONS action and more rigid pathways are established?
R What account best explains the pusi}ioning a[n(((j)r
T social action occurring in lh(.: narrating even
INI’;];gRE];ﬂ?)Eg'g}#ING across the pathway of narrating events)?
AC v
CROSS-EVENT PROCESSES

- i ified as disruptive.
She stops being another good student and becomes 1d;3m1hn(l n_dsincd
ki ( i in, les a rez
};’“‘ in the spring her identity changes again, and she becomes z
ter i 1
dissenter instead of a disruptive outcast. : s s et S
/e illustrate these three components of discourse analysis acros i
¥ 1 a1 Q! o o Ty
“ﬂc 1]u with more data from the Asian American auppl(.mgfnz\d? L
Rl idely ci i edia discourse.
i ’nd short examples from more widely circulating me l oo
3 is bey cech event.
dai)slmgl% ‘i ibes the steps in discourse analysis beyond the speech e
Table 2.3 descri s : ey
next three chapters illustrate our approach in mo

i ist” in classroom
A second example: Crying “racist” in
interaction again
"y i ‘:gcc t comes from a conversation that occurred two months
et LT Zm le from Mr. Bader’s classroom. It was recorded fll
e cemrall :’(:d cgnmincd most of the same students, but 1oolk p‘}accl 12
[hg'&amilsjljz';om with a different teacher. Here again a student cries “racist
a different cla

I'm




68 Central tools and techuiques

during a classroom conversation. In this interaction the teacher, Mrs. T
er, . Turner,

s s

explaining a homework assignment on gun control, Mrs, Turne
are discussing the Columbine shooting—a i ch 1 e s
: : g—an event in which two students s|
many people at their school in 1999—as 3 sample topic for their essay. it v
Segment 2: Goths with guns
((::lll Mps. Tumner:  these were not your (2.0) typical high school students s- th- th
“:w rest of the students at school were not like that, it wa; this l
”:;: JsolaFed group that unfortunately turned on their own, ye
33 ((calling on Dan whose hand is raised)) e
tl:i? Dan: maybe it was like- like jealousy
g;; Mrs. Tumer:  well whatever the case they were fr- members of 2 i- i
7 Iy . H s ’
o \\Ias very much like the gothic- groups, that wear ththblfc,k] '
S i;thes and the- y’know- the- the black makeup and
3 Men in Black ((several 1
039 Chul: racism i i
040 Mys. : th- int i i
or rs. Tumer:  th- the pomI: is these kids got a hold of their parents’ guns, now
out west, where you can easil ike thi :
o P i iy get a gun like this, and shop at a

We will begin by i i
vill begin by sketching how we might analyze this as a discrete dis

cursive

;lrl]:'((:jliz:itlo;:, using the approach we have outlined. The main narrated evi
s the students who shot people at Columbine High School in 1999""}?3:

;}.u:re 150anothcr narrated event that describes “Goth”
1gure 2.2 represents these narrated events,

| " NARRATING EVEN
| (Mrs.Tumer) | NARRATEDEVENT/GOTH | f’NAF;I;.;'IED‘E;fI;N;/éE-LGMBINE
PN ||
i Ui J [l
S\ f
( Racist? )| o | NG
\_ y ( Normal N 1 Nomal

\_students /

—_———

Shooters “j

Figure 2.2 Narrated events in the Columbine example

people more generally.

|

|

Central tools and techniques 69

In Phase 2/Component 1, we would select indexicals that might be salient,
point to relevant context and support some account of the social action occurring.
lixploring the voicing, we would note that the shooters are characterized, using
evaluative indexicals, as “not . . . typical” (line 030), “isolated” (line 032), “turn[ing]
on their own” (line 032) and “jealous” (line 034). The teacher also compares the
shooters to “gothic groups” (line 036). “Goth” is a widely recognized subcultural
movement, identifiable through various emblems of the Goth persona—which
often include black hair, dark eyeliner, black nail polish, black period clothing
and use of pagan or occult symbolism. The color black is central, and the teacher
mentions it twice in her description of Goth clothes and makeup (at lines 036-037).
After Ike shouts out the title of a Hollywood movie, “Men in Black” (line 038),
Chul cries “racism” (line 039). This accusation is not picked up in subsequent
discourse, and Mrs. Turner immediately uses the deictic “now” (line 040) and
changes the topic back to gun control and the academic task.

In Phase 2/Component 2 of a more extensive analysis of this discursive inter-
action, we would explore the metapragmatic construals participants make of
salient indexicals. In this case speakers presuppose a recognizable voice for the
Columbine shooters, characterizing them as deviant. The teacher establishes
a voicing contrast between two types of students: the deviant shooters, who are
“not your typical high school students” (line 030) and “the rest of the students”
(line 031). She evaluates the Goth voice negatively and positions herself and the
students as normal people who differ from this deviant group. But then Chul
goes in a different direction. Like Pete in the discursive interaction described

earlier, Chul apparently positions himself as a morally superior decoder of covert
racism. But from this brief excerpt it is not yet clear how this voice relates to
the teacher and students themselves and to the social action occurring in the
narrating event.

Chul’'s and Pete’s comments share at least three features. First, the cries
of “racist” in both interactions immediately follow descriptions of violence that
are linked to the term “black.” Crying “racist” in these cases is triggered by
associations between blackness and deviance or violence. Second, in both cases
the teachers react quickly and abruptly, transitioning back to academic topics
immediately after the comment. They both use the deictic “now” to recenter the
interaction on official classroom business. Third, we argue that both are best
read as jokes. The teachers apparently sense some danger in these comments

about racism, which explains their abrupt transitions. But both instances belong
to a dense, branching pathway of events in contemporary American society in
which people cry “racist.” In order to understand this event, and the carlier one
in Mr. Bader’s classroom, we need to examine this pathway. Reyes (201 1) provides
a detailed analysis of how these students draw on other events in this broad
pathway in order to make jokes and unsettle white teachers. Here we will briefly
sketch some other events in the pathway.
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Instances of crying “racist” have become so established that mass media
Jiscourse now contains many explicit metapragmatic commentaries on the
phenomenon, as described in Reyes (2011). For example, the website Know Your
Meme created a webpage in 2010 that defines the phrase, “that’s racist,” as
“an expression often used in jest to point out the politically incorrect or racially
insensitive nature of a post or comment online.” All Things Considered, a news
program on National Public Radio, did a story in 2011 on how the phrase “that’s
racist” has shifted from a “serious accusation” to a “commonplace quip.” More-
over, animated memes have been widely distributed in online communication
that present crying “racist” as a joke.

So the classroom instances of crying “racist” discussed above can be linked to
these and other instances of the phenomenon that appear in the mass media.
Pete and Chul are most likely trying to link their comments in a pathway with
other instances of crying “racist,” ones that they and their peers—but perhaps
not their teachers—are familiar with from mass media. Reyes (2011) argues that
these instances form a pathway because they share the three features described
above: they respond to some comment about blackness, they are short and
dropped quickly from subsequent conversation, and they are probably best con-
strued as jokes. This constitutes a cross-event configuration, a set of indexical
signs that establish these three features in each event, in parallel fashion. These
and many other events constitute a broad, branching pathway of discursive
interactions in which some accusations of racism have shifted over the past decade

or two from being serious to being humorous.

This pathway is in some respects different from the pathway of events across
which Tyisha’s identity developed. That pathway included a dozen or so
individual events, in a circumscribed spatiotemporal location. The pathway of
crying “racist” events contains thousands of such events, branching widely across
virtual and real time and space, accelerated by mass media and social network
distribution. As Agha (2007) argues, such robust and branching pathways are
similar in principle to more localized pathways. But discourse analysts must adopt

somewhat different approaches to collecting data on these different types of
pathways. The next three chapters apply our approach to three types of pathways:
less dense, more temporally and spatially localized pathways like the one that
involved Tyisha, which are most appropriately studied through ethnographic
approaches; more dense, longer timescale pathways that emerge across historical
time and are best studied through archival approaches; and more dense but
shorter timescale pathways created in new media discourse. The next three
chapters apply the tools and techniques developed in this chapter to ethnographic,
archival and new media data, illustrating in more detail how our approach to
discourse analysis can document how social processes are accomplished across

pathways of speech events.



