3 Discourse analysis of
ethnographic data

Discourse analysis beyond the speech event has been
of data. The concepts and the methodolo
in Chapters 1 and ?2 apply to all discourse, but analysts will use these somewhar
differently when working with different types of data. In Chapters 3-5 we apply
our approach to analyze three types: “ethnographic,” “archival” and “new
media.” Ethnographic studies analyze living people and actions in context,
typically at shorter timescales and across more limited spatial scales. Archival
studies analyze historical processes, typically at longer timescales and broader
spatial scales. Studies of new media analyze actions in mediated worlds, typically

done with several kingg
gical tools and techniques develope|

messages that depend on each other for comple-
tion, whereas the documents, interviews and observations in ethnographic and
archival studies are often less immediately interconnected, These three categories
are ideal types, and many research projects will involve more than one of them,
Analysts will nonetheless apply our concepts and methods somewhat differently
when working with the three types of data, and it is useful to illustrate discourse
analysis on each separately.

This chapter applies discourse analysis beyond the s

peech event to ethnographic
data—face-to-face partici

pant observation with living people in context. We use
graphic discourse analyses that the tw
Wortham (2006) analyzes a pathway of speech events that took place in one
high school classroom across an academic year. The analysis in this chapter
picks up the example that opened Chapter 1, following one of Tyisha’s fellow
students and illustrating how tools and techniques from Chapter 2 can be used
to trace how he was positioned in increasingly uncomfortable ways across the
academic year, Reyes (2013) also examines classroom data across a year, from
the Asian American supplementary school introduced in Chapter 2. We yse

concepts from Chapter | and analytic tools from Chapter 2 to s
and students in one

social action.
Both of these analyses draw
classrooms, in which the resear

o of us have done.

how how teachers
assroom deployed nicknames in ways that accomplished

on year-long ethnographic Projects in individual
cher was physically present with participants. As
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ley and Atkinson (1995) and many others dc_scribc, Cdmﬂgraph,):rlt?:io li\i]fli
Hi;mr?etfrii data sources: field notes and /or recordings Sra‘wn goll: §;1ders[t)and
at leas : ; e z aphy is designe §
::ljscrvation,.'il_‘lt.f:nﬂews aTd'dowi,mztiilL;?[\l,?i,pur?wvcring -
yeople’s activities from their ow ‘ P merience. This does not mean that
Enudcls that they use to make sense of ?;P?:‘:heir analyses. But they only do
ider ori : g
lll]“'}fog::f')hlgieni‘;;cife i::j:d;;riia;iigants themselves tacitly presuppose these
so 1 J -
s i rch is an excellent complement to disco'ursc :mz;l?'sm.
[n;[hnograph_lc éilscater 2. discourse analysts must know two kinds of 11 ungs;
o descﬂbﬁ_d_m ’apmdcr;landings. First, they must know .w]17al re ef\‘ra;c
about par.mpan_tst :0 For example, in order to understan(l. T}flSha suse 0 LSC
.’”dcxlfnl.mgmdpo,?‘and‘ other participants’ construals of this sign, a d1sico:;xvrh0
term Nmtcnk o, , something about video games ‘and the types -of peop e]t e
analyst el m])“’ them. Second, discourse analysts must recognize t)hc cu uF :
stereotypically p Ayl ts- use to construe indexical signs. In Tyisha’s case, fo
models (A1 s alyst must know about norms of classroom |.J(.:ha\.'1(.)tl’.;
eatiffle, % disc?'urf::d'ix ytivc" student. Analysts who are already farrul:arl mta]
e [!.]c mOddhO 'a kn]owlidgc of indexical signs, relevant contexts and c,u tur
e i s t cases analysts need to learn at least some of llllcs_.L SIg:llsc’i
mOdC]St' B:ﬁ; f,or;];i El;ld. -t.his involves participant observation, interviewing a
contexts ;
;mgysigsso:;arifs?sts;)f ethnographic data typically focu:if on rllarlli]‘;’:ii;i’
= re ings of naturally occur )
slmne.r—term pro'cesst:sadl;oil‘;'izzie;ﬁéoifﬁicr to understand ho\?’ groups 0{
interview transcrlprsfah e S T UnllkF arch..wa
people make sense o their exp  from participant observation and interviews
data, most ethnographic data come from p interacting. Unlike new media
: : her records actual people interacting. Unlike «h th
in which an eLhnogT‘ilP. - i face-to-face interactions in which the
data, most e[hmgm.phm data mm,L ~r?rr1nordcr to study pathways of events using
c(lmog'raph_el’g aﬂlClE?::fhﬁn‘l"g: :;;?:;-ﬂs to record poreﬁu’ally linked _C'rcﬂt'q ‘-‘_'itltl lIc]l
L‘lhﬂog"aph‘cui‘"‘;a’ am'er time, and then identify which events are in fact linke
;‘:li ;::;\i;fs [h%j;ugh which consequential social action occurs.

Example 1: Maurice

Maurice the beast

' uary y we nave sec prer y c tes
an as n m hapt I'visha and her classma
On 24 e C l,
ar se (o} :ri ics 1 1 hat “the state is
1i d lections from Ari otle’s Politics in w ich he dr.gucs #

SCUSSE ] ;
by nature CICBI])‘ prior to the individual since the whole is Of necessity prior to
the part” a w 1 live in society, or who has no IICCtl

P 0 15 unable to : :
nd that “he h ‘

because he is sufficient fOI‘ hlmsclf, must bﬁ beast or g[)d. Discussion (l()CLlSCd on

; tin the w ods,” a term that they imerpretcd to mean a per son w ho refuses
a “beas WO 3 T
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to make the sacrifices necessary to live successfully
of the example that included Tyisha and her cat, Mrs. Bailey nominated anothey

student, Maurice, as a hypothetical beast in the woods,

Segment 1: Maurice in the woods

315 T/B:

FST:
T/8:
320

I mean think of what- he’s saying

there. he’s saying if Maurice went out and lived in
the wo:ods (4.0) ((some laughter))

°they’re talking about you®

and never had any contact with the rest of us,

he would be- uh- like an animal,

The example of Maurice the beast disappeared from the discussion relatively
quickly at this point. Much later, a few minutes after the discussion of Tyisha
and her cat, Mrs, Bailey returned to the example of Maurice as a beast.

Segment 2: Maurice the beast in the woods

T/B:

915 MRC:

7/8:

MRC:
920 T/B:

STS:

MRC:

FST:
925 STS:

MST:
T/B:
FST:
930 MRC:
T/B:
FST:
T7/8B:

935 MRC:
7/B:

now we put Maurice out in the woods, Maurice,
when would you get up? and go to bed,

when I was ready to.

when you were ready to. Maurice, if you had
your druthers what would you be eating all day
long, [liver=

[whatever I want.

=or ice cream? you going to eat liver? or are
you going to eat ice cream,

ice cream.

with what?

I eat liver.

ice cream. ((students echo jce cream and
comment on the choice of ice cream or liver))
druthers

vou have a choice,

“every day®

ice cream.

ice cream. ummm.

°be healthier if you ate the Jiver®

shhh, (2.0) the- the water where you are is

very, very cold. and it’s [not very warm outside.=

[((3 unintelligible syllables))

=how often are you going to- to- to clean
yourself off? (laughter))

with others. Before discussion
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FST: Right Guard .
MRC: depends when we're talking ahout.. -
‘T/B' okay, so you might go the whole winter and

A . well }mo the summer, right? without ever getting

clean.

) : ine 913, Mrs. Bailey may be putting his

By ma}cing .Ma..urlic FﬁE\y;’;}“?ﬁLi:‘\:‘E“:aj th,at discussion of the exaﬂ}Plc E“!?Oult
G E ag"m lications for her own position in the narrating C"C’r‘ :
hegand her .Cat i htl hap en with Maurice. Teachers andlstudcnts could 11? cli
The sar_nc i nx[gauﬁccplfimsclf from their discussion n::.f him as il.hYPOtth;F:e
Somml}mtghibvc\)rito:is Is Mrs. Bailey implying that there is something begel
heast 1n .
e At the discussion of this example, mappi'ng the narratizﬁ

Juns l' represe?:jcrsation. In the first narrated event, Arlls?otle makcsi the
CW'.“S g.-arly i ds. beasts and humans—with humans living together ]m
distinction between gobl; to do so. In the second narrated event, the cxam{) e,
SOCECL?’ an'd e u[;llztical beast who lives apart from the tcaﬁ}:‘ers, stud(i-'];:s
Mauice 3 & l%ypo ‘ho live in society, and he does not follm?' 50(:11’—_11 nom_'1.s :lc
- f)lht-‘f i ting event, teachers and students are dlscussﬂlgl Aristotle.
bR A na;ra lri;\; from ,bovs in the figure because, as dl:SC_r!bed n..l.ollic
e hz}ve Sepamt-e‘ gl;lis classroon:l the split between girls and boys is espc?xa b
cxtcnswe!y bd'n“’c;n inate conversation throughout the year, and L\./Iau'ncc};?
Salicm.ljlk;e glz—\lfilc)o‘:‘!i)llingly speaks. We have separated out Maurice in the
the only boy
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Figure 3.1 The example of “Maurice the beast”
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narrating event, because the example with him as 5 character turns out to hay,
specific implications for Maurice himself, Focusing for the moment on
discrete speech event, our discourse analytic question is: what implications dogs
discussion of these narrated evens have for the Positioning and social actiop
occurring in the classroom interaction? Figure 3.1 represents this as yet undeter-
mined relationship as a dashed line between the narrated character Mauric,
the hypothetical beast and Maurice himself, the student Participating in the
narrating event.

The next step is selecting indexicals. We must identify salient indexicals ap
the relevant context they Presuppose and then constrye those indexicals, inferz-ing
what types of action may be taking place through the discourse. Mrs, Bailuy
describes the hypothetical Maurice not cating liver (line 918) and not bathing
(line 936). Both of these are stereotypical caricatures of American children angd
youth, who are often seen as picky about food and resistant to their parents’
desire that they eat healthy foods and bathe regularly. By choosing topics thy,
are likely to elicit laughter from teenagers, the teacher may be signaling that sh

is joking, while also pursuing the academic discussion. Other students act as if

they and the teacher have in fact been Joking with Maurice, when they laugh a;
line 937 and a student makes another joke by referring to a brand of deodorant
at line 938.

So far, it seems that the teacher js Jjokingly putting Maurice into the role of
a hypothetical beast, at the same time as she explains Aristotle’s argument
to the students. But the characteristics that Mrs, Bailey attributes to Maurice
the beast are not merely funny. They also index typical behaviors of what
we might call “difficylt” children. Such children stereotypically want to eat
only ice cream, refuse to eat healthy food (lines 917-921), resist bathing (lines
933-937) and refuse 10 go to bed on time (line 914). The hypothetical Maurice
the beast does not follow social norms, and this may imply that he is difficult.
At lines 915, 919 and 930, Maurice readily makes the appropriate chojces
to take on the role of a beast. So our question becomes: do teachers and
other students index this other potentially relevant context—the cultura)
model of “difficul? children—in order to Positon Maurice himself as difficult
in some way? In our approach to discourse analysis, we answer this question
by looking for other indexical signs that might make the model of difficult
children salient, We ask whether other signs cohere into a configuration of
indexicals that establishes this mode] as relevant, or not, We cannot answer
the question based only on the segment given above. We must examine signs
that come later in the conversation, to see whether they presuppose the same
things and thus form a more rabust configuration of indexicals that supports
one construal or another. Table 5] represents the different components of
our analysis so far, noting that we do not have sufficient evidence et to
describe a configuration of indexicals or to determine the social action being
accomplished.

As the discussion continues, it seems as if the teachers are not in fact Positioning
Maurice himself as difficult in the narrating event,

Identify Positioning/Action
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ble 3.1 Analysis of “Maurice the beast” early in the example
Table 3.1 ¢

Aristotle: Gods/humans/beasts
Biap Dissruted: Svents Example of Maurice the beast
J, i Not eating liver, not bathing, refusing
SE];’-Ct Intdg:::::i: to go to bed on time
Relevan

1}

( onﬁgure Indexicals Not yet fu n} formed

Tt i faurice
$ Perhaps joking with M “difficult”
Construe Indexicals Perhaps labeling Maurice as “difficult

\

Not determined yet
in Narrating Events

990 T/B:

Segment 3: Maurice is civilized

what’s- what’s the difference between the lw.n :
aspects. Maurice in the forest and the Maurice that
: ] :

we know in this classroom, who doesn’t scratch
:hen he itches.

EST:  he’s civilized.

5 : ’s what I said.

995 MRC: that's w ai -

T/B8: umm, he’s civilized. what did you say

Maurice?
MRC: that’s what [ said.
T/B: you're civilized.

i istingui etween Maurice “in the forest” anld
¥ lim'zs 9‘?_0_993! ers- lsz'llliyg:l?lz:gﬁisch%syl;sha case discussed in Chapter 1, 11'{
Ma'uncc ko asl:r?wee.n Tyisha the beast and Tyisha the student blu.rs, hcrcl
s th'e bou“d?r}f y es Maurice the beast from the real Maurice anc
e QXPIIC;:!Y Sel[t)iza‘l‘civilizcd " as part of society like the other students
positions Maluncc imself ¢ iy
e Cvfim;udems discuss this example for a few minutes, and they
i tca":her's al}]l' 5clear separation between Maurice the narrated chara.ctcr
i ma"malln't lelf in the narrating event. There arc.only a fc“.f llmnxr
and’ M'auncle n\r"II]aUrict: himself might also be getting positioned negatively. At
e e Al Mrs. Bailey characterizes Maurice as perhz}ps cx:cn more
(Lihc A Ofti]:ncaat(’:ast 1\-'hen she tries to explain another of Aristotle’s points.
angerous

Aristotle says:
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Segment 4: Quoting Avistotle

T/8:  for man, when perfected,

is the best of animals, but when separated from law

1145 and justice, he is the worst of all, since armed
injustice is the more dangerous. and he is equipped
at birth with arms meant to be used by intelligence
and virtue, which he may use for the w- worst ends
wherefore if he have not virtue, he is the most '

1150 unholy and most savage of animals and the r;zost
full of lust and gluttony. but justice is the bond of
men and states, T

For Ari xplai
l r\nstor.[le, the teacher explains, a self-centered human can be even mor
dangerous than a beast. Mrs. Bailey uses Maurice to illustrate this point )

Segment 5: Maurice could be sneaky

T/B:  what

- lf‘;};};e.ns if you take someone like Maurice out in the
. is doing what he wants to do, for the
immediate pleasure of what he wants to do and then
you add on to it the component that he can also
think about future pleasures, doing what he t:zmrs to

- c]lo. and he lca'n. have some planning mechanism
there, to think in terms of the things in the future
that he can plan to do that will make him feel good
what happens to him? a lion is dangerous, but wlnt‘
about a Maurice? ‘ ! ‘

1125 Maurice is somebody maybe vou
don’t even see and you know, he can be doing
what? i
FST: (2 unintelligible syllables))
] T/B: the lion you see, you know he’s dangerous
1130 Maurice you can see- °let me put it this w“lyc’
I\J.Iaum you can see now (1.0) and don’t perceive
him as being dangerous, but what else could be
happening?
) FST:  he could be sneaky.
1135 T/B: he could be plannin’ how to get somethin’ or
do somethin’ that makes him feel good

Thi : . .
T}hxs new hypotl;lencal, narrated Maurice is a beast in some ways but not in oth
1e stereotypical beast is self-interested b o )
‘ s ut unable to reason i
L ' elf- _ ason In complex ways.
t this hypothetical Maurice is both sel ~interested and intelligent. i\:[I)rs Bailiy
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Juble 3.2 Initial elaboration of the “Maurice the beast” example

Aristotle: Gods/humans/beasts

Map Navented Byexte Example of Maurice the beast

N2

Select Indexicals/
Relevant Context

!

Configure Indexicals

Not eating liver, not bathing,
refusing to go to bed on time
Dangerous, sneaky, selfish

Not yet fully formed

i Perhaps joking with Maurice
Construe Indexicals Perhaps labeling Maurice as “difficult”
\lf or even resistant and dangerous

Identify Positioning/

PN . N etermi ret
Action in Narrating Events ot determined ye

uses indexicals that presuppose the hypothetical Maurice is “dangerous,” out to
get people and sneaking around unseen in a menacing way. He is intelligent, but
he pursues what makes him “feel good.”

Table 3.2 is similar to Table 3.1, but it adds the new indexicals the teacher
uses in this last segment. These signs presuppose a different voice for the narrated
Maurice, the hypothetical beast. Early in the example, Maurice the beast was
self-centered and apart from human society. But teacher and students quickly
made clear that this voice does not characterize Maurice the student himself. As
Mrs. Bailey voices the narrated Maurice not only as selfish and anti-social, but
also as sneaky and dangerous, a discourse analyst might ask whether this new
characterization of Maurice’s narrated character has implications for his position
in the narrating event. We note this in the “construing indexicals” line of the
table. But no robust configuration of indexicals has emerged to support this
interpretation yet, so we cannot conclude that the “dangerous” narrated voice
has any implications for Maurice’s position in the narrating event. In order to
discover whether he is in fact being positioned in some negative way, we need
to consider other speech events he participated in across the year. By making
him a participant example of a “beast in the woods,” the teacher has raised the
possibility that Maurice is an uncooperative outcast like Tyisha, or perhaps even
dangerous to the social order in the classroom. But based only on the conversation
in this one speech event, this possibility is not realized.

The girls against the boys

Maurice was a l4-year-old African American boy. Like most of the students in
Mrs. Bailey and Mr. Smith’s class, he had scored in the third quartile on the
assessment test for eighth graders. Like Tyisha and many of his other peers, he
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was verbally skilled and seemed more intelligent than his test scores indicateq,
Maurice was Popular with the students and had several close friends in the clagg,
He joked and wrestled playfully with his male friends before and after class. He
also sat near the other boys, and he would sometimes talk to them surreptitious]y,
during class. Maurice was physically larger than average, and he played on (|
football team. He was also attractive, and many of the girls flirted with him, He
was interested in the girls as well, and he flirted, teased and occasionally fough;
with them both during and outside of class.

Maurice participated actively in class discussions all year. He was routinely
one of the half dozen students actively contributing to discussions, and |
often made thoughtful comments. For the first three months of the academic
year, both teachers and students treated Maurice as a good student and a
valued participant. But Maurice was the only boy to participate willingly in class,
The other boys spoke only when asked a direct question, and so Maurice was
an unusual boy in this context. The highly gendered nature of this particular
classroom provides essential background that is necessary to construe Maurice's
emerging position.

Wortham (2006) describes a somewhat distinctive local maodel that emerges
in this classroom: both teachers and students habitually presuppose that girls are
less troublesome, smarter and more promising than boys. This model circulates
widely in American society and many American schoals, increasingly in recent
decades. But teachers and students developed a specific local version of this model
that emerged over the first two or three months of the academic year, with
teachers and students positioning boys and girls differently. They presupposed
that girls cooperate more with teachers, are more intelligent and will more
likely succeed in life, Boys, in contrast, supposedly resist classroom expectations,
are less intelligent and are less likely to succeed. More than any other category
of identity, gender became relevant to the social identification of these students
in this particular classroom. By the middle of the year, many students were
routinely identified according to these gendered models—as “promising girls”
and “unpromising boys”—and these categories of identity could easily be presup-
posed in almost any interaction.

By the end of November, Mrs, Bailey had articulated the model of promising
girls and unpromising boys explicitly, and several girls were beginning to treat
the boys as if they were unpromising. The teachers often referred to the class
in gendered terms, especially when making comments about discipline. On
November 30, for instance, Mrs. Bailey characterized girls and boys this way:
“Okay, that’s one meaning of ‘discrimination.’ I Jook and I see differences, . . . |
see that Katrina is a girl and William is a boy and I discriminate against William
because he’s a boy and girls are much easier to deal with.” This comment
Was not tongue in cheek—she said it with a straight face, and it fit with similar
comments that she made. The teachers and the vocal girls ofien excluded the
boys from the classroom conversation, treating them as third-person objects
of discussion and legitimate targets of the girls’ teasing. The boys, except for
Maurice, did not say anything and kept their heads down.
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: ;
rice’s classroom identity emerged in this context. 'I.hc otlu::i bo}:c;:fﬁ};
.\[z‘mzlce scC discussion, but Maurice participated acllvctl)r an su?. it
contributed to class l}—l 3 1lm(;st always answered questions willingly, Tl :
iBroughonfi ycar‘bn:t‘thc subject 'matlcr and engaged in consu‘uctll\'e déscusn
higievn argumt‘ﬂlshzrs and other students. Despite his g.cndcr, M.atlrxcc ({;ga[
sion with tl?.c teac ted by teachers and students as a typical promising stu ctnd
thesan i ome lm‘”; ee n)aomhs the teachers and many female students a(:‘cept;c
Lt v Ot:l t1]}‘5 regular C,cnmribulions. After a few m'omhfie ho.u.’c:}cr, l
sl Pl‘mS‘-‘d 1Ils 'ma sometimes the teachers began to l{lcnufy.hlm};n a CZS
vocd 'fcmaii:'m n(v:::z a; the same sort of disruptive outcast that Tyisha became,
flattering way— s
but as an outcast no;ctl.z:lcssl-c of the vocal girls picking on Mzmrigc occur'rcd
e an exmndcﬂ C:\.' Z:IZ discussing “The Sniper” by Li?ll".i.'l O Flnhcrl},hfl
s Dcccn'l’h?rll' ‘l\-;.irh 1?so]dicr for [th Republican side unwit;mglyl sf::):tfd‘:ﬁ
short story e corl W wing segment they de
hroll,l’er during :'.hc .lnsh C.ml ‘f\kil\r“fl::L::l::t {zgﬁs asg;[_ ,\Is::nicc s hont
war,” and the girls jump in quickly

a mistake.

Segment 6: Maurice makes a mistake

T/B:  what kind of war do you get L’u.uily Onjopposﬂc
: sides? (2.0) civil war. what’s a civil war!

EST:  awa[r®

ST [a war )
40 ifgc [a war against- one country against-

FST: nino:

FST:  no

/i i hatter))
STS: (2 seconds of overlapping c ]
{I:g/;.s gkay a war within the country. a war with- shhh

9 i igible syllables)) _
FST: 6 unintelligi y .
o T/8B: S wa:r within the country. so !mli.:u ﬁg]n:s a%am‘ AN
: brother. neighbor fights against neighbor. is there e
o et r home
outside inyasion going on here, am I protecting my ho
;g;iinst a bunch of foreigners?

50 MRC: no

FST: no;
FST: no

ays “no” with noticeable stress and elongation of the
i L'“,' : fcmslc ti;ﬁ::zl {:::E)Sna?izn ‘c:;::[m::' as one would find with “duh,” often
VOWC].(Sm}:mr s 1c1d /ou be so stupid as to say that?”). Another slud<_:m rCPCE.lI‘S,
i o Qo A ly begun to make an error, but the girls quickly
“no” at line 42. ):[au—rlce had .01'1 y :St‘f?no" himself, perhaps attempting to preempt
j“mp,on,hm.l'.r‘%[ lmeBDOL, 1\11[:ugrllrcl§ i?:};mm “no” at l;nes 51 and 52, wit.h thc. sar}:IF-’
_lhff glrtljsot:rclz:tllsorﬁ; atulinc 51, reminding everyone of Maurice’s carlier mistake.
intona
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As the conversation proceeds, the girls continue to object to Maurice’s com.

ments. This pattern recurs from December through the end of the year: giy,

often tease or disagree with Maurice, and the teachers do not intervene,

Segment 7: Maurice makes another mistake

T78: you don’t know who you're fighting against? you do
know who ((3 unintelligible syllables)) you're fighting

90 against, don’t you?
F8T:  right=
FST:  yeah

7/B:  who's that?
FST: (4 unintelligible syllables))
95 MRC:  same people in the=
FST:  no
T/B:  the people that are like you. people in your country,

At line 95, Maurice begins to answer Mys, Bailey’s question. His truncated
response may well have heen correct, but at line 96 a female student cuts him
off with another “no,» The teacher steps in immcdia[ely and gives the correc
answer, without commenting on whether Maurice might have been correct and
without intervening in the developing conflict between Maurice and the girls.

Table 3.3 represents our cross-event discourse analysis at this early stage. So
far we have the events from December |7 and January 24, together with severa]
others which we do not have space to present in detail—events ip which the girls
tease or exclude Maurice (cf. Wortham, 2006). We select these two focal events
because in both of them Maurice is positioned in unexpectedly negative ways,
as making a stupid mistake and perhaps as an outcast, even a dangerous outcast.
The second line mentions a few indexicals across the two events that could
Presuppose these construals, These indexicals have not yet come together into
a solid configuration that would support some reading of the pathway Maurice
s traveling over time, however. We have seen a few indications that Maurice
is not a typical good student. And we know that, as a male in a classroom with
a strong model or“unpromising boys,” he is anomalous, But his pathway could
still go in several directions. He could end up being an exception to the rule,
accepted as a good student despite his gender, He could give up his attempt to
be a good student and join the boys sitting silently at the back of the room. There
are various other possibilities as well. We need to trace his participation across
other events to see if more dense cross-event indexical configurations emerge and
establish a clearer pathway.

On February 18, the class discussed the scene from the Odyssey in which
Odysseus encounters the Sirens. The Sirens were female creatures who lured
sailors with enchanting songs and then killed them. Having been warned,
Odysseus makes his men plug their ears and tie him down, so that he is able to
enjoy the Sirens’ song while his men keep the ship safely away. The class explores
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bl 3.3 Initial cross-event analysis of Maurice’s pathway
Table 3.

Linked events: December ]7,‘];1'““33524’
Select Linked Events/ and other days on which ‘N['AUTICG W
l\':ap Marrated Evens teased and excluded by girls

dexical. i hing
Select Indexicals Dangerous, not eating 0{' bat ng

l ufy Rel van: appmpriately; “No:"—girls criticizing
Identi ele

Taurice
Cross-Event Context Mauric
$ As “No:” and similar treatment qf .\-I{'Jlur?li:
Configure Indexicals/ FECUIS ACTOss events, a Fonﬁgumll]:)ln 1_(:g1
Delineate Cross-Event to form, perhaps mfiexmg a model o
Configurations Maurice as unintelligent
$ Maurice may be “difficult,” uniz:lelli;dgcnt
Construe Indexicals/ or deviate from the model of a go_o]
Trace Shape of student” which is enacted by the g1>r s,
Puibivays But no clear pathway has formed yet
\l’ Maurice is being excluded from the core

group of students and teachers, and
perhaps starting to b:. Pusmoncd as
academically unpromising

Identify Emerging
Cross-Event Processes

€ 11 Sag women as seductive
h ation of \Y
1 B! isode, like the represen
p]'lCl[ messages of this cp s \(1 ,
b {l'lng(‘r()] 5. In the discussion Mrs. Bailey makes Maurice himself an exam le
ut aa Y )

a victim of the girls.

Segment 8: Maurice victimized by the girls

think you like somebody else on purpose. pretend to

CAN: ;
like somebody else on purpose. . : ’
90 T/B: olkaS that could hurt Maurice, that kind of thing. They

could play with his affections and then toss himdox;erboard.
okay, what else c- could the ladies in the room do?

Kay, \

"§T:  we can become obscssc. % N
J"17—"5/‘1'3' not, not the women being obsessed with him, u}_q i
: E"n:nligh[ happen to Maurice? I want \'our\?pm}on.. ;
wia B . ce. is

i 5 rou, Maurice? (10.0) Maurice,
what might happen to you, e ) Haurkn
is thing in this classroom full of women trac
;(l;ls t::;:?all.lghtcr)) would you do better in a classroom full of
em

boys? (4.0)

MRC:  °I don’t know® ) _
i« {T/B' Maurice, I'm asking you a question.

MRC: I don't know.
T/B:  you don’t know.
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/ Distracting™

e l \_ Qs /
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{ Maurice ) |
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[ ! ( Maurice )
g | N
( Boys ) |

Figure 3.2 The example of the Sirens

Candace describes a generic male who might be hurt by dangerous girls. Aq
line 90, Mrs. Bailey explicitly introduces Maurice as the subject of discussion,
This adds Maurice as a character in an example, with Mrs, Bailey and the girls
voiced as potentially dangerous females and Maurice as their potential victm,
Figure 3.2 represents the narrated and narrating events at the point, with the

relationship between the girls and Maurice in the

example potentially having

implications for Maurice’s actual position in the classroom.

Mrs. Bailey refers to Maurice in the third person

at line 91, making him an

object of discussion for the moment. Mrs. Bailey also makes him the object of

the girls’ actions—they could hurt him, “play with

him overboard.” Maurice has thus become an obje
earlier in the conversation he refused to participate,
excluded him interactionally; Mrs, Bailey has also
cxample, as an object of the girls’ actions, As shown :

his affections and then toss
ct in two ways: a few lines
and now the females have
described him, within the
it line 93, the girls continue

to position themselves as first-person participants, referring to themselves as “we.”
In her comments at lines 94-99, however, Mrs, Bailey makes it clear that she

does not want to focus on the women’s “ohsession
Maurice. She turns to him at line 93, referring to him

s.” She wants to focus on
again as “you” and inviting

him to be a participant in the conversation. But Maurice, uncharacteristically,
does not respond at all. At lines 95-101, Mrs, Bailey increases the pressure on
Maurice to respond, escalating to the explicit statement, “Maurice, I'm asking

You a question.” The teachers often spoke like this

to other boys when they

refused to participate, but I had never observed them talking like this to Maurice.

Maurice responds with “T don’t know,” twice, which
this whole discussion,

is the only thing he says in
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i E / usin,
By focusing on the gendered dimension of the Sirens my.th, ;:&E;]L;;Oygs
y focusing sxample, Mrs. Bailey presupposes the éepamnon s
b “;l -Lxld'l:slmt;m. This opens up the possibility that she nz;lg :m(c}ln\is
:""ldS'”!Sl “c‘a:cl;of'i::q of identity from the curriculum to students the =
ndered s

1 é p rs i i V . Because Mrs
Maur P s others in the narranng event
i ce ind Clha eca

ge .
Maurice likely suspected that this would

positioning . i .
Bailey and the girls were teasing im, M vt o
g be a dispassionate academic discussion of 51_; je o M
i ‘ ition. He generally cooperal :
rice in ’kward position. He g 3 o
Maurice in an awkw e
lle participated willingly in class, but he ?rla}\};dveBLI_}:z gl
e | ' ity for Mrs. Bailey s :
i > danger an opportunity St
rould be dangerous, : M B o O
g sition him in unflattering ways. So it is likely that
im or po il
hi crx:o[r)ypical male student and refused to par[-lc}[llj,{ g tio o
g SiI Bailey and the girls responded by explicitly cha
AVITS. d Y ©

unpromising.

Segment 9: Boys are stupid

= ; are able to take ((4
AS:  you would because they are able . .
105 e zmimcliigiblc syllables)) stupid things because if more

than girls oy
T/B: oh the place would get stupider.

((laughter from female sm,dcnr_s)) . o
R n mci;:qk;?i - 1%3 bi (2 unintelligible

aybe the boys in this r : elll

:;G;Elcs)). gkay;, ahh, (6.0) I am going to hfitvjcm ask this

question to the girls because the boys aren s;yon

forthcoming. anybody in here ever have a crush

110

somebody?

i rould
i antly male class wou
5 ine see : saying that a predomin .
ine asmine seems to be sayi . : faget -
At line 105 J “stupid” comments. Mrs. Bailey echoes this at lines lt.cc i boy;
> more ; st
prOduC:c:izillg boys as stupid. She may be teasing here, [?mﬁ s
Chdmc' i ‘nc': \\;01'Lh'\n1 (2006) shows, however, that she ha o
icipate. a e : :
sy p\ aluation of boys on several other days, ‘ﬂdlo};}i} ppessagc i
ative ev. ys on : i
Iiflf:s her blunt statement here is probably notl_]ust [t]easmgrc s
i ent i : they a
identities i 3 ating event is clear: they ar gk
/s’ identities in the narra : . Cooperal e
i boss' ing tudents. Mrs. Bailey then directs her 1nerucl;1or;Jexcai O
sing s . Mrs. ) : =
unfrmmlini 111 and beyond. Thus she not only describes ut e
] g e . . o n -
gl';fs '“ between promising girls and unpromising boys, acting
ot 8 / ond anyway.
i i ause they do not resp yway.
y saching the boys because they . Y ! .
b ;Lafic}: : resents our emerging cross-event discourse analyhsxs of t i
i Decarnt / e eve
=y Dccg)mbcr 17, January 24 and February 18. T&Iese thre S
e il d the girls position Maurice as ma :
i / » and the girls p r
inked because in each Mrs. Bailey ¢ gir . s
lmLLS b:l:'nbcr 17 the girls gang up on him in the narratmgi E\F?\/iaudccgdm
(?l}: _“C[ id. On January 24 Mrs. Bailey creates the example of ]
if he is stupid.
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Table 3.4 Emerging pathway for Maurice

Select Linked Events/ NJD_(:.:.‘:rrlxl::;:r I'T,Jalnuarly‘r \2[[4 an_d Fe}l:ngu\ 18
Map Narrated Events Narrated examples o Maurice the beag
and Maurice and the Sirens

“No:” and other criticism and teasing;
ot B g :

: we” vs. “him,” talking about Maurice
Identify Relevant J g about Maurice;

“umid? “ bt o
Cross-Event Context % upid bo);"s,“boys n?t fortl_mornmg,
1: dangerous, sneaky” Maurice

Select Indexicals/

Configure Indexicals/
Delineate Cross-Event
Configurations

J

Clear configuration presupposing
“promising girls” and “unpromising boys”

Model of boys® incompetence
Construe Indexicals/ Still not clear whether Maurice is

Trace Shape of Pathways incompetent also—he may be following u
\L pathway from competence to incompetence

Identify Emerging

Exclusion of Maurice and reinforcement
Cross-Event Processes

of gendered model of“unpmmising boys”

beast, which might imply that he is an outcast, maybe even a dangerous one,
Neither of these events in itself establishes an enduring position for Maurice,
but—together with other events in which the girls pounce on his mistakes—
these events form a potential trajectory across which Maurice may be getting
positioned as an unpromising boy and something of an outcast. The example of
the Sirens on February 18 makes clear that Maurice is male and different from
the vocal, cooperative, intelligent girls who dominate classroom conversation,
Mrs. Bailey and the vocal girls foreground gender as a salient dimension and
clearly apply the local classroom model of promising girls and unpromising boys
to Maurice,

With the February 18 discussion, a more rigid pathway began to form, Across
several events, Maurice’s competence was questioned. Mrs, Bailey and the girls
reminded him that boys are not good students and that he is a boy. Thus they
foregrounded 2 central tension in Maurice’s position, his desire to be a good
student in a context where boys are not supposed to be good students. A con-
figuration of indexicals across events emerged, presupposing that he was marginal,
Maurice’s position in the classroom thus began to solidify across a pathway of
linked events. In the early months of the year he was just another good student.
But starting in December Mrs, Bailey and the girls placed increasing pressure
on him, foregrounding the tension in his position as the one boy who wanted
to succeed academically. The example discussed in the next section crystallized
the choice teachers and students were forcing on him, a choice between being
a promising student and being one of the boys.
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Maurice in the middle

Maurice went from being just another good .student i'!] th.e f;ll., w:;g:g;ifsgsz
;'n‘tal boy and an outcast whom Fhe v&lac.al ﬁlrl)s m:a;cgla?aglix;: h:nu.ceaﬁng e
ks e lhcd‘?:mfz;ztf‘;;“}fl?j thu-;;o;slc between his identity as a good
ik Oumf‘;t] ?nidcnt?ty as a male. On May 10, for example, the class read
Su'ldﬁm’ o 2 " Atticus. In this letter Cicero ponders what he should do ab?ut
o lcttul}%acnf a.nd the plot by Cassius and Brutus to overthrow 11.1mp.
lllm 3?111]:1;1? Cacs;-t:"? Should he join the plotters? Or should he just kccp]qtltjicnt‘
:?‘111[:: text describes three central characters: Caesar Llsle -q}’lr?;]:k;??\?ﬁ]iﬁ:c mg;
against him, and Cicero caught between the two. Mr. Smit

: A
cxample, to illustrate Cicero’s dilemma.

Segment 10: Maurice would not tell the teacher

T/S:  Maurice let’s give a good example, you'll love- this.

suppose this dictator, me. there was a plot going on.
150 and you found out about it. and you knew it was gi(;nna—

it’s c:iging (3.0) among the people you knew. wou
you tell me. (5.0)
\ i ; know about it.

MRC:  vyou said they know al ’ )

T/S:  the plotters, against me. they’re planning to push me

155 down the stairs. [and you know about it
STS: [hnhhahahaha
T/5:  now we all know Maurice and I have ha(hh)d

ents sould you tell me about it.
arguments all year. wou ) ;
MRC:  well- I might but uh what if they- what if they found

160 out that I told you then they want to kill mf:. (5.0 50.1 m
putting myself in trouble to save you, and I'm not going to
do it.

STS:  hnh hahahaha

i : Mr. Smith
The example describes a role structure analogous to th?flt Hé Romj'elsmrs s
i h
the hypothetical tyrant, the plotters planning to push him down 2
Maurice the potential informer caught belwc]en thlc n;icribcd .
i repre: mong the roles de .
Figure 3.3 represents the analogy a ol . =
acted in the narrating
escri i cample and the positions en I

the roles described in the exa 4 i B T

interaction itself. The first narrated event is described in Cliﬁmallc:) g;oups
l i i y ese tw S.

d Cicero caught in between ups
aesar opposed to the plotters an o o
'(I:‘he sectfr?d narrated event has three analogous characters,d in .\iruszmd

i thetical student plotters
i hypothetical tyrant, hypo
S e e i i rectangle represents the
i eti t in the middle. The outer g csen
Maurice hypothetically caugh . e
i i : d students in the classroom. p
interaction between teachers an . . th B
conversation, Mr. Smith and Maurice occupy conventional positions as tea
, Mr.
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o T ————
IC Mr. Smfﬂ; / PR v o NARRATING E—V-E?»n-? T/8: :an]d -’;:(:u ‘;O;Idn'lé‘:d a ﬂn_ng about it. w]]m('s his big
e 7. = — — - [ eal, if he believes Caesar is a tyrant, so what.
l /.‘-f:T: NARRATED EVENT/EXAMPLE f |I NARRATED va j MRC:  well- he- if ush he ((4 unintelligible syllables)) that they're
| { Maurice "‘- ’ l | 195 making some kind of plot against him, but he doesn’t want to get
‘ b SO ] o l[ ’ involved. he doesn’t know if he should get involved, he could get
I = o / Mr. Smith N ‘ | e : himsFif in more trouble. since he’s already ((3 unintelligible syllables)=
:r RS all , | Ir ( Caesar ) | 1/8: well if Caesar’s a tyrant why shouldn’t you get
F | { " s | involved. tyrants are generally dictatorial nasty people
/ i, |1
‘w! R # {_ Maurice [ 7 o iy f When Mr. Smith says, “You just told me point blank that we could be pushed
| { Students | g }l | i ;Cem/ﬁ ' down stairs and you wouldn’t feel a thing about it” (lines 189-192), both the
[ ~—— | = ‘ |J hecelt volume and tempo of his speech increase, as if he is angry. This contrasts with
[ s ey ' his lighthearted tone and laughter at line 157 above, where he seemed to be
[ | teasing. By line 192, Mr. Smith has escalated his emotional involvement. It

| { 7 Y
| \ Plotters ) |
used to be a joke, but now he may be taking Maurice’s choice more seriously.

| | (
| = ‘ \ |1
s' [ ~—— [
S T A —— X ok J |
-_— i Even though they are just spcaking about the hypothetical example, Mr. Smith
Figure 3.3 Maurice caught in the middle i treats Maurice’s choice not to tell him as a betrayal. Maurice tries to distance
himself at this point, referring to “he,” Cicero, and not to his own hypothetical
and student dis . 2 ) 1 T4 2 X2 a . i i e 3 rarl
o rmculs_;mg the curriculum, But M o . character m_ the narrated example, but this strategy does nlot.worl\. i
dicates that their own relationship may al - SMIt's comment at lines 157—158 Table 3.5 represents both the early stages of our within-event discourse
ose Maurice to o Yy also involve tensi ; : i Ve . solidifi OSS-EVE s i i
P 'F]:LI:—;:!;LL(*[[])-JOIH the plot against him. nsion that would predis- analysis on the May 10 event and the solidifying cross-event analysis including
> dashed line in the figur
. gure repres 2y m - i i g s - L :
ample might have for Maurif:an i {]Iru’gms potential implications that the o Table 3.5 Maurice’s pathway, including preliminary analysis of May 10
. : d Mr. Smith thems : 7
action, By asking v themselves in the narrating
vhether iRy % e narratin “ ; s . link
plotters, in the } 3 1 e Maurice would side with him against th, s May 10 narrated example, linked to
g ypothetical example, Mr, Smj gamst the student Linl the December 17, January 24, and
» Mr. Smith may be asking Maurice a q Select ed Events/ February 18 events that have
ues- : at he
Map Nasrated Events positioned Maurice as perhaps

tion that ha
§ consequences fc i
or Maurice hi i :
imself: is Maur
: i :
: ce on the teachers’ side “« ising” and/ tcast
unpmmlsmg an or an outcas

or not? If we were j i
e jus e ;
canchlbeE R [;1 t clomgl within-event discourse analysis, we could d
¢ potential parallel between Maurice’s }; theti e
A PO s "
Y etical position Select Indexicals/

I/you/they mapping participant
roles “You just told me point blank”

“No:,” “stupid boys™ “dangerous,”

as someone caught b
Al etween a tyrant and
a boy cz tia : 1 tyrant and the plotters and hj 0
s p-: l.a'ught between his desire to succeed in Is)chcol ddh%!is actual position as Identify Relevant
articipate in class. But and his male 2 Cross-E C
; the cross-ev y ; peers’ refusal ross-Event Context tin Sl N e
Ab.L‘)VC has already established this pos: ent COl'lﬁgurau{,n of indexicals described i
this pathway, the example of \IA position for him. As the latest linked event in 1: No configuration for the May 10
; e ex: Maurice caught ; . gura y
reinforces Maurice’s pocit ght in the middle pr . - i
T ice’s position caught between the e Presupposes and Cuxffxgure Indexicals/ example yet o)
promising boys, promising girls and the up- Delineate Cross-Event Clear configuration in earlier events
As they continue discussing t} Configurations that supports the “unpromising boys™
whether to side with Mr : S"g [} lt], example, Maurice’s hypothetical decision about e
S . omith has i 3 : P u $ g A fw
own position. increasingly clear implications for Maurice’s Maurice being positioned on May 10
Construe Indexicals/ as caught between the teachers and
Trace Shape of Pathways the resistant boys
Segment 11: Maurice would X P O ALy Model of boys’ incompetence well
by not get involved l established
78: SEai e
then what’s his problem. if the man- vou just Id Maegs bigeringieane s i 18
Le ISt toldinte Identify Emerging middle, between authority figures
like the teachers and the boys who

190 :
oin o
point blank [that we could be pushed dow; .
N stairs= Cross-Event Processes
TCSiS[ ﬂll‘th‘i{}'

MRC: [so
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the events described above from carlier in the year, §
example of Mr. Smith the tyrant include the T l
they, which map out the o

alient indexicals in the
personal pronouns 7, y
: 4 L , you and
Mr. Smith’s anger (‘yo, g S PS Tepresented in Figure 3.3, as well gy
S y[ Just told me point blank™). These indexicals could "L‘\
e g E;C:(;(‘llz:. Mr.. Sfrmh ;S questioning Maurice’s own loyalty to m‘l'
ademic mission of the school. Wh . 2
Wi e o : - When we add relev. 0ss
il t ﬁ'.om earlier events like those on December 17 s
A “‘;r}’ 8, this construal becomes more likely, s A
As the discussion g i :
Ty anﬁrocccds, a configuration of indexical signs emerges withij
il 0;1]‘; iy pzz:f: lﬁm;]y pfresupposcs the tension in Maurice’s posirinl::
) 1sing boy. This confi i
OO o guration connects to the cross-ev:
ndexical signs that has already presupposed similar positi C‘f?“[
s ioning

in the earlier event
S, such that a pathw i
, ! ay of linked igi

and establishes Maurice’s predicament more firmly i il .

Segment 12: Maurice would stay away

T/8: i
gze);guhscc;:'nd terribly confused Maurice. sort of like
T/B:  what w- if you knew that they
there’s a group of kids that are
dastardly deed. and you know
ls;)]me’ E:gl?tion. whz.u might you do th- and you kn- you
fo{}\n ;[s:;;]li) Wh:l?e you mighl.not be- enamored {o[ally'
e e (;‘;r?ése]f you- basically: don’t wish that we
o M life or whatever, w.hat might
);1. €0 that day. you know that’s going to come- that
this 1s all going to happen on Wednesday. what 4
. going to do that day. i
C"L‘\".' I would try to warn you
FSTS:  right. T would [(( .

actually- you know
actually going to do: this
that there’s going to be

]
Ko
(&3

overlapping comments))

235 T/B: ) [he’s- he’s not- he’s not

il %‘g to warn us though,

I;;BC:‘: ;::‘?Z‘:'t;i:.at((zrc you g?ipg to do that day Maurice. (1.0)
UOTIZ:  whag e you guing i

MRC: : :

5 ]
I'm going to stay away so I won't be- be:

]/B SO you'r t gol 0, (] i() on 'V €saa
youre Y
M}?C °nca not g g to come to sc 100l n Wedn sscay.,

. CAN:  that way he'’s a coward
245 FST:  what would \.'ouzoﬁ. .
MRC:  what would @ do.

T/8:  a coward,
CAN:  yeah ’cause he’s scared.
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T'his segment further connects the narrated example and the classroom inter-
action itself. Teachers and students repeatedly start making a point in the con-
ditional, or with a modal that indicates the example is hypothetical (lines 223,
999, 233, 245)—saying “if he knew,” he “might” and he “would.” But then
they use the present indicative, talking about Maurice’s actions as if they are
happening in the here and now—“there’s a group of kids” (line 224), “he’s not
going to warn us” (lines 235-236) and “he’s scared” (line 248). Maurice himself
describes his hypothetical narrated actions in the present (“I'm going to stay
away” [line 241]).

The girls’ appearance in the example raises the question of how this narrated
content helps position the girls and Maurice in the narrating event. At
lines 233-234, Candace and other female students indicate that they would
join the teachers. This adds another group to the example: loyal subjects. But
it also reinforces the girls’ position as students loyal to the teachers’ agenda and
opposed to the boys’ resistance in the classroom. The girls intensify Maurice’s
predicament here. When Candace and Mr. Smith call Maurice a coward
at lines 244 and 247, Candace begins to speak as Candace herself, in the
narrating event, and not as a hypothetical Roman. She is not only elaborating
the example but also challenging Maurice himself. Like their characters in the
example, the girls affiliate with the teachers and exclude Maurice in the narrating
interaction.

When the girls enter the example as loyalists, the local classroom model
of promising girls and unpromising boys becomes more readily available as
a resource for positioning students in the narrating event. The teachers and
the girls use the curricular distinction between the powerful, the loyal and the
resistant to reinforce Maurice’s awkward dual identity. Insofar as he wants to
be a good student, Maurice might want to affiliate with Mr. Smith the tyrant
and thus, by implication, with Mr. Smith the teacher. But once the girls enter
the example, Maurice would have to affiliate with both the girls and the teachers.
This would damage his standing with the boys. Mr. Smith and Candace thus
put Maurice into a Cicero-like predicament, caught in the middle and unsure
what to do.

Figure 3.4 represents the analogy among (1) Caesar, Cicero and the Roman
plotters; (2) Mr. Smith the tyrant, Candace the loyalist, Maurice the potential
informer and the student plotters; and (3) the teachers, the “loyal” girls, Maurice
and the “resistant” boys. The figure represents the analogy with dashed lines
across the three realms. Teachers and students intensify Maurice’s predicament
by using a model of identity borrowed from the curriculum, one that represents
Cicero caught in the middle between those in power and those who resist. Like
Maurice the hypothetical informer, and like Cicero, Maurice himself gets excluded
from the classroom interaction as he thinks about what to do. The teachers and
the vocal girls accomplish this marginalization in part through pronoun usage.
For much of the remaining discussion after line 244, other speakers exclude
Maurice from the conversation, referring to him as /e, whereas before they had
referred to him as you. Immediately after Candace has said that she, unlike
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( Mr. Sm@ Jr'm | P e,
| o <_| NARRATED :‘ :
a8 L EVENT/EXAMPLE ] NARRATED EVENT/CICERD

NARRATING EVEN'l:
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E Sk
igure 3.4 Parallelism across narrated and narrating events

Maurice, wi ;
A L’\;\Ou!d warn the teachers about the plot, the teachers and girls start to
xclude Maurice as e, positioni i
A ing him as an outcast wh
’ [ 0 no longer
the group that dominates classroom discussion. S5 Sl
Later in the conversation Mr. Smith speaks about

Aater Maurice’s int i
% 5 cony ] _ eractional
position in the past tense, as if Maurice has made :

a final decision to betray him,

Segment 13: Maurice would be an accomplice
T/8:  you told us v 7 3 i
us you wouldn’t tell .
FST:  haha o
FST:  °I wouldn’t.°

778:  you'd rather see our mangled bodies at the bottom of

365 the staircase.
;{/1;6‘ :{ toldI you I wouldn’t be coming to school that day
) 0cs that mean you’r ] a
i 3 ¢ not part of the plot.
MRC:  I'd still be part of it. I- [if
370 T/B: 5 Rl

[if you- if you know about ;
: A 1 ut 1it=
778: if you know about it that’s- an accomplice. you knew

f'ibout it. y:ou could have stopped it. all you had to do is say-
it shouldn’t be done, it’s wrong. ’

Note the use of reported speech in lines 361 and 366
tell us anything” contributes to the voicing of Mauri
character as morally questionable. Maurice uses a paral

“You told us you wouldn’t
ce’s hypothetical narrated
llel construction at line 366
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to try to change the implications. Maurice must decide whether to accept
Mr. Smith’s description of the evils that Maurice’s hypothetical actions have
caused, or whether to change course and affiliate with the teachers in the class-
room. In his response, Maurice tries to cast himself as a potential victim of
the plotters, just as the teachers are. But he does not succeed. Candace and the
airls have labeled him a coward. And Mr. Smith accuses Maurice of wishing for
.lhc teachers’ violent demise. Mr. Smith’s colorful comment at lines 364-365
might be a joke, but Maurice’s tone at line 366 is earnest. Mr. Smith speaks in
an angry tone again at line 371, By using the word “accomplice” to refer to
Maurice, Mr. Smith further voices Maurice's hypothetical character as morally
questionable. ;

Maurice says that his hypothetical character will stay away, and then he with-
draws from the conversation in the narrating event. After line 373 the teachers
and students consistently refer to Maurice as ke for about six minutes, Maurice can
still be 2 member of the boys’ group, but the other boys almost never participate
in class. He tried to maintain his position both as a student who makes valuable
contributions in class and as an adolescent male respected by his peers. But
through the example Mr. Smith and the girls made this difficult, and for the
moment they have forced him to choose one position over the other.

Table 3.6 summarizes the cross-event discourse analysis we have given of
Maurice from December 17 to May 10. A cross-event configuration of indexical

Table 3.6 The full cross-event analysis of Maurice’s predicament

December 17, January 24, February 18,
Select Linked Events/ May 10
Map Narrated Events Examples of Maurice the beast, Maurice
and the Sirens, Maurice in the middle

On May 10, Maurice called a “coward,”
refusing to defend the teachers, as an
Identify Relevant “accomplice” who “wouldn’t tell us
Cross-Event Context anything;” Maurice as “he,” excluded
$ from the narrating conversation

Select Indexicals/

Robust cross-event configurations
presuppose the “unpromising boys”
Delineate Cross-Event model. Also configurations presupposing
Configurations the tension in Maurice’s position as a
promising boy

I “Promising girls” and “unpromising

- boys.” Maurice caught between
Consst;;ue Im:_e;ut:;ls/ teachers/girls and boys
Trace:Shape of Bathways Pathway from good student to questions
l about intelligence to caught in the middle

Configure Indexicals/

Maurice pressured to choose whether
to be a good student or a male,
reminded that boys are not supposed
to excel in school

Identify Emerging
Cross-Event Processes
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signs has solidified, establishing a robust construal of relevant indexicals, We c:

now describe the interactional positioning and social action occurrin' in t;m
\';l[‘i()L.I.S events along the pathway, as well as the overall shape of that pgat.hwal-c
Maurice began as just another good student. When the local model of promisi -
girls and unpromising boys became robust in October and November he ""H
the one boy who acted like a promising student, and no one challenged l'n‘i\.ls
But starting in December the vocal girls questioned his academic conf‘ibuu'om:
and tlvorkccl to marginalize him. In January teachers and students ma:in-’
MaLllr{ce a “beast,” which reinforced his awkward position as the only boy whL
pamclp.atcd in class discussions. Then in the spring, the teachers 'oineyd rh?
vocal Su[s and forced Maurice to choose between the 'loyal, promisinjg girls anLl
the resistant, unpromising boys. Our approach to cross-event discourse analvs'(-
has allowed us to uncover the mechanisms teachers and students used 3
establish this pathway and pressure Maurice in this way. Now we ml:JS:e otrc:

to our second example of discourse analysi
. 3 ysis beyond the speech ey i
ethnographic data. v P

Example 2: Nicknames

A 10-year-old boy raises his hand and informs the teacher that he prefer.

be called by his first name instead of the name of a corporation Thpe teacshm
refuses. In this after school program the student, Samuel Jung was somctimCr
referred to as amsung,” but on this day Samuel attempted to,chan e that ‘:S
lhc. teacher, Mrs. Turner, was asking the class for sample semcnceg for th "
assignment, Samuel raised his hand and she called on him: i

Segment 14: Student resists the nickname 8, 3
March 9, 2007, 4:33 pm e ok
Mrs. Tumer:  yes?

Samuel Jung:  from now on I'm Sam, he’s Sam P. ((referring to Sam Park))
Mrs. Tumer:  you’re Samsung,

Sam Park: Electronics
5 Mrs. Tumer: Samsung
Sam Park: Electronics

Mys. Tumer:  in your case it ((Samuel Jung’s sentence)) might be “help me Sam
my circuit breakers are going”
Sam Park:  Electronics
10 ((Sam Park, Chul laugh))

i\t line 2 Samuc,l explicitly states his desire to be referred to in a different way:

From. now on I'm Sam, he’s Sam P.” Mrs. Turner rejects this, reiterating hi
cstab]fshcd nickname by saying “you’re Samsung.” The deicticsg “T” and “go l’s’
organize the narrating event as a conversation between Samuel and Mrs Tul’*n::r
Samuel positions others—like “he,” referring to fellow student Sarr; Park—.
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as overhearers, not direct participants. Sam Park nevertheless inserts himself
into the conversation, supporting Mrs. Turner’s continued use of the nickname
“Samsung” by interjecting “Electronics” each time she says “Samsung,” thus
completing the full name of the corporation.

Mrs. Turner also uses reported speech to suggest that Samuel is connected to
Samsung Electronics and should be referred to in these terms. At line 7 she
returns to the academic task at hand. She constructs a hypothetical sentence
Samuel could use in the class assignment: “help me Sam my circuit breakers
are going.” The deictics “me” and “my” presuppose Samuel Jung as the speaker
of the direct quote. She also makes Sam Park the addressee of this quote. The
sample sentence has the format required for the assignment, but the content
returns to the presupposition that Samuel is connected to electronics. Sam Park
and another student, Chul, treat this as a joke by laughing, thus ratifying Mrs.
Turner’s refusal to give up the link between Samuel Jung and his nickname
Samsung. Thus a configuration of indexicals has emerged—the continued use of
“Samsung,” the use of “electronics” immediately following these uses, “circuit
breakers” and the laughter—and this configuration supports our interpretation
that Mrs. Turner and the other students are rejecting Samuel’s bid to change
his nickname.

As an ethnographer in this classroom, Reyes (2013) had been witnessing the
playful use of corporate names as student nicknames for over a month in her
fieldwork. But she was troubled by this moment. She wrote in her field notes
that day: “Samuel cannot control how he is referred to. Mrs. Turner won’t allow
it. Granted, she’s doing it in a joking manner, but it still seems coercive.”
Why did Mrs. Turner reject Samuel’s request to change his nickname? Why did
she insist on referring to her student with the name of a corporation? In what
ways does and should the teacher control the forms of address? Reyes had been
observing this classroom every week for nearly seven months. One might think,
after such extended ethnographic observations, she would have had a clear
sense of how the nickname “Samsung” was being used. But these questions could
only be answered by adding discourse analysis to her ethnography. It was only
after she started doing discourse analysis across speech events, reviewing video
recordings of the classroom in which the nickname “Samsung” was used, that
she began to understand the social actions being accomplished through these
acts of naming.

The following interaction took place on February 9, 2007, the first day
that the nickname “Samsung” was used in the classroom and exactly one
month prior to the interaction above. Mrs. Turner was handing out papers
to students, and she called “Samuel” as the name of the student whose paper
she was holding. But Samuel Jung indicated that it is not clear to whom she is
referring:
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Segment 15: Teacher resists the nj,
nick e
February 9, 2007, 4:28 pm e
Mrs. Tumer:  Samuel
Samuel Jung: me?

Chul Samsung ((laugt
/ aughs
Bill: Samsung )
5 Samuel Jung:  Samsung- ((smil :
A Sﬁmsung ((smile, waves hands in air))

.:!::\-. j‘"u_rrz.er: Sam Jung, not Samsung
Samuet fung:  but I prefer Sg
Mrs. Tumer:  well g

10 .’l:{{l?k‘ Samsung
Samuel J‘Wzg’ I used to e €
. . let (o) i 7 sch
: : P D, n y school call me that

Samuel Fung:  yeah Samsung

‘O\,;:lothc first day that the nickname “Samsune”
“but I prefer § = 1i am‘]l‘lng, i Samsung.” After Sam
ambivaim “wefaﬁsgziue?gsa'il:lmer replies not with ;!grccrrljz;{u;zlgtr‘ifjl:}i)nds
Geatn e )‘._n. ns. classmates seem to enjoy the nicknam 5
Samuel both imp]icill;' jntlcm,n.g }l_sever‘a_] times while Im“ghing and ‘me'lzand
appropriate nickname ‘:\t‘]' c‘ r)L‘\phCJd.V gives reasons why “Samsun : e
presupposing that his }irs[lm e “me?” after Mrs. Turner cals “ga . Ia?
fiithe el ot i nan:lc ﬁrcsulzs In confusion because other chn']ﬂze,
to let people in my sc.ho Iamc e he i e wed
appropriateness in 2 s;:Ilolj} A that trying to establish the n)il kn USe‘d
S = 1.]:] ci context. A
Hidiin, E.S'a;ir ]_»_ a.ppt_m:d l?cnvecn the interac
) el msisted on “S,

er resists the nickname at line 7
i

g tions in February and 1
Samuel resisted “Samsung” and ;‘ms“ng" S TCSiS[CC} it.nlc;-\\fﬁrd}l-
Siead o oo g» and Mrs. Tumer insisted on it. Did the pj k e
i L ruary but somf:[.hmg else in March? il
by doing discours;: anff]']'?rom] e
el i 2 ;:;}s; -across speech events, First, we have to find 1
sl S ha‘[)e - my,l other cvcn.ts in which the nickname Sz =
i i e e a'na yze b.oth within-event and cross-event art?sung
ot e s accomplished through use of this i
amuel went from embracing to :‘cjccrin.g ’_‘:‘me s
1L

How did t} i
; e meanin
These questions can only be a.nswereg

B
ackground on the students and the school

n orde: t S C lilillg of “Sz msung in this tlElSSIU()Hl
d g
crging
| I to under and th €IT ng mea
we need some bad\gl()l[ﬂ.d Jnfbnnmmn t]lat REV€5 ( ”
lon ethn P a t]] ourse alytc stu V
g th ogra IIC nd scourse analy 1 a

]

“2013) gathered in her year-
Apex,” an Asian American

was used, it was Samue| himsel[
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supplementary school (sometimes called a “cram school”) in New York City
in 2006-2007. Apex is located in a middle-class Queens neighborhood in
which Asian Americans—primarily Korean Americans and Chinese Americans—
comprise about a quarter of the population. Across the year, Reyes gathered
video recordings of classroom interaction among Korean American fifth graders
and European American teachers in an English language arts class that met on
Fridays after school, and she did participant observation inside and outside of
class with teachers, students, staff and administrators. Students were very sensitive
to issues of race, class and gender, which they frequently discussed in classrooms,
hallways and elsewhere.

Asian American supplementary schools are private educational institutions that
offer additional academic instruction during nonschool hours. These schools are
often established by Asian immigrants in urban ethnic enclaves in the US,,
and they primarily serve Asian immigrant communities. Asian American supple-
mentary schools often also act as sites of ethnic community formation and urban
immigrant support, in addition to their function of academic enrichment,
particularly for parents with concerns about navigating American educational
institutions and raising children in the U.S. (Zhou, 2009).

In interviews with administrators and teachers at Apex, as well as at other
Asian American supplementary schools throughout New York City, Reyes
was told that Asian immigrant parents typically prefer the following school
organization: the director is an Asian immigrant like themselves, the teachers are
“American” (which usually means native English-speaking European American),
and the students are children of Asian immigrants. Immigrant parents reportedly
want to have their children taught by those whom they consider most familiar
with the American educational system. Apex reflected this preferred organization
for the administration, staff and students—with the exception of one native
Spanish-speaking teacher and one American-born Korean American teacher out

of the dozen teachers employed.

Nicknaming in the class
On January 12, 2007, the spring semester began at Apex. The fifth grade class
Reyes had been following since September was assigned to a new classroom
and a new teacher. The class had 11 students, three girls and eight boys,
all of whom had emmigrated from Korea as children or were born in the U.S.
to Korean immigrant parents. The European American teacher, Mrs. Turner,
realized that there were two “Sams” in the class—Samuel Jung and Sam Park—
and she commented on this while taking attendance. Samuel Jung offered
a solution, asking to be called by his initials, “S.J.” Mrs. Turner sternly replied,
] don’t do nicknames.” Having two students with the same first name created
problems for Mrs. Turner. During an interview toward the end of the semester
she said: “One of the Sams, I don’t remember which one. I forget which one. I
just don’t remember the last names. I get them confused.” Despite this difficulty,
she did not accept Samuel’s suggested nickname. Already on the first day of class,
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she asserted that only she had authority to establish legitimate naming practice,
in the classroom.

Despite her claim not to use nicknames, however, Mrs, Turner proceeded
assign several nicknames over subsequent months. In some ways this change 1y,
parallel to a shift in her teaching style and the classroom atmosphere, whicl,
gradually changed from strict and conventional to more relaxed and informgy],
She dubbed one boy “Freckles,” because he had many freckles, She called anothey
boy “Billy Goat,” apparently because his name was Bill. And she called 2 third
boy “Patricia.” His name wag Pat, but one day he said he was a girl, in responge
to Mrs. Turner saying that the girls’ essays were better, and at that point she
dubbed him “Patricia.»

Nicknames for Samuel_}'ung and Sam Parf

Although Samue] Jung offered the nickname “SJ.” for himself on January 19,
as a solution to the problem ofdiff'erentialing between the two Sams, Mrs. Turner
rejected this. Instead she tried to use “Samuel” for Samuel Jung and “Sam?” for
Sam Park. As time went on, she used other nicknames as well. On February 9,
as we have seen, Samuel embraced the nickname “Samsung,” a Korean electronics
corporation, and Mrs. Turner started using this nickname shortly thereafter. A
few days later, she began using “LG,” another Korean electronics corporation,
as a nickname for Sam Park. She also occasionally used “Sam’s Club,” an
American corporation, as another nickname for Sam Park. “Samsung” and “1,G*
are in many Ways comparable corporate brands—hoth large, successful Korean
electronics corporations, often associated with advanced levels of knowledge, state
of the art technology, sleek design and upscale markets. Sam’s Club, by contrast,
is an American corporation often associated with bulk products, overconsumption,
discount items and bargain hunters,

Although both students could be mischievous, Samuel Jung and Sam Paik
came to be positioned in different Ways across the semester. Samuel Jung was
more outspoken, often bragged about his academic achievements, and was
repeatedly labeled “smart” ang a “genius” by his classmates. Sam Park had a
lower profile and—though not timid—he was more deferential to the teacher
and no one remarked about his intelligence one way or the other, Although the
two boys expressed different views about their nicknames on different occasions,
during one interview Samuel Jung had this to say about being called Samsung:
“I don’t really care. Peaple used 1o call me Samsung a lot. People used to call
me that in school sometimes, so I'm not that unused to it or anything.” Reyes
asked him if people used the nickname “in a mean way.” Samuel replied: “No,
in a funny way, fin.»

Tracing nicknames in the classroom

The following €Xcerpt contains the first use of “Samsung” in the classroom, This
occurred just a few minutes earlier than the excerpt given above, on February 9,

99

Discourse analysts of ethnographic data

i i the
ing out copies of
ly a month into the semester, Mrs. Turner was hacr;d ini o

\'L 4 ) )

i assignment. On each sheet of paper an office administr: i)

it f51 tudent. As Mrs. Turner was calling student names,

> of a student. As Mrs.
the name

looked at the paper in her hand, then asked:
(8] <

Segment 16: First use of the nickname “Samsung”:
Feirumy 9, 2007, 4:04 pm \

Mys. Tumer:  Samuel, what is your last name?

i Jung

Samuel Jung: ], U, N, G
Mrs. Turner: 1 asked h(l;]’l
: U, N, G
5 Samuel Jung: ], U, N, I
: kay » wrote down Sam g .
i EZ]E\’TL tg?u]“;iﬂ laugh; Samuel Jung shrugs then smiles))

un, . )
Chud: haaia ;l:osszrr:sedgto call me that in my old- in my real school
yean,

Samuel Jung:
10 Chul: Samsung |
E’J_Zmd e :zz:zggv uh Samsung, oh it’s supposed to be a
ill:
Samuel Jung: yeah
Bill: Sam Jung

j i e
15 Samuel Jung: iCs just one letter differenc
= : written on the paper is
i that the name wri :

i ‘ rner informs the class ‘ on the pagee
oy ?drs. ’Tl;l t “Sam Sung.” Several students laugh, Ln[husmlsth C;frpaiate
e e e imilarity between Samuel’s surname and the A
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4 ” and discuss the similari pacne and the con
Samﬂglg iel Jung then says at line 9 that Samsung was h:h. "
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“real school, - e
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. i teacher, Samuel : dent
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i 1 idence that any distinctive lion
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e ({rll humorous nickname. In the narrated event, t etyiaalt i
about a potentially humor L Yt Sl =
ing “Samsung” as a variation on Samue]Jung B Fonlana pol i B R
for hir It is too early to tell whether this nickname v
for him. It is too

facilitate more complex social action.
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tgu, Samsung” as potential nickname for Samue] Jung

About a month | i
ater, the nickname LG

Tarin n: was first used for Sam Parl

el cirp[, students are discussing their next essay topi aﬂ‘ e
an “evil twin.” Sam Park tells the class that his c\:il. twi . SDP]C’ b
i Wi : : s the win 1s Samsung E, i
i S]:)éji:mue]gjthat §l:1msung” is the nickname for the other “Sarn% ir:etcliromcs’

i ung). Then a classmate assigns the nickname LG to Sam Pe ilass

ark, a

move that is quickly rati
t 1s quickly ratified by Mrs. Turner and another classmate

Segment 17: First use of the nickname “1G. March 16, 2007, .22
' s TiLs pm

gf;;z Park: my evil twin is um Samslmg Electronics
£ why are you pointing to me
((Jeff, Chul laugh))
Ms. Turner: okay he’s not-

5 ;.bfark.' Samsung’s evil twin is LG
Mrs. Turner: ves LG Electronics
JefF: L- LG is Sam ((pointing to Sam Park))

Here the : i
studex_ns Presuppose the nickname “Samsung” for S;
a pathway of linked events and drawing this loca]i\g ;]' ‘}lmUd’ Pm:‘-‘mpp(}ﬁiﬂg
Wi S8 s Yy established nickn
i ol 1;]31.1\ 1ous events. They contrast Samsung with its business ri Z.Irzjcl}n
' use this opposition to map o .
ut the contr: / |
b p € contrast between Samuel Jung and
Less than an h 3 i
e our later, Sam Park acquires a second nickname: “Sam’ Club.”
e I{lig excerpt, Mrs. Turner calls on one of the Sams 1o s du '
/e, M i iffi i
; Mrs. Turner has sometimes differentiated between the mf)aS =
ams
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py calling Samuel Jung “Samuel” and Sam Park “Sam.” In this passage she first
says “Sam,” then after a pause adds “-uel,” which causes some confusion.

Segment 18: First use of the nickname “Sam’s Club”:
March 16, 2007, 5:14 pm
Mps. Turner:  who would like to begin reading? okay Sam. -uel

Sam Park: okay

Samuel Fung: ((looks up)) huh? Samuel’s me

Mrs. Tumner: 1 don’t know, you’re Samsung, that’s Sam something.
Sam Park: Sam

Mys. Turner: - Sam’s Club. Samsung, Sam’s Club. go ahead

When her awkward pause between “Sam” and “-uel” causes confusion, Mrs.
Turner turns to Samuel Jung’s nickname, Samsung. She then seems to feel
a need for a parallel construction, but at line 4 she just says “Sam something.”
Sam Park suggests simply “Sam,” but Mrs. Turner makes the construction more
parallel by filling in a corporate name. For some reason she chooses “Sam’s
Club.”

These excerpts represent the baptismal events in which the nicknames “LG”
and “Sam’s Club” were first used for Sam Park. After only these brief mentions
on March 16, we cannot yet know whether the nicknames will recur or have
more serious implications for social action in the narrating event. But there are
some clues already. First, both excerpts show that “Samsung” has become a
presupposable nickname for Samuel Jung, established across a pathway of events.
Second, even in these few excerpts there have been several potentially salient
indexicals. After “Samsung” was first introduced in response to a typographical
error that administrators made on the attendance sheet (“Sam Sung” instead of
“Sam Jung”), Samuel Jung quickly offered his history with “people” using that
nickname at his “real school.” “LG” emerged as a “twin” corporate nickname,
giving Sam Park a parallel nickname from a corporation with similar scale and
prestige. “Sam’s Club” emerged in response to a need for differentiation between
the two Sams. The poetic parallelism with “Samsung” created a slot that
Mrs. Turner filled with “Club™ to complete another corporate name. As they
move forward in a pathway of linked events it may come to matter that Sam’s
Club provides relatively inexpensive items to lower-status customers, in contrast
with the relatively high status objects made by Samsung and LG. But this
presupposition is not yet salient. In none of these three cases does anyone object

to the introduction of corporate names as student nicknames. In fact, the nick-
names inject some humor into the discussion that both teacher and students seem
to appreciate, So far, then, the use of the nicknames seems to create a more
casual classroom atmosphere in which teacher and students engage in playful
banter.

Figure 3.6 represents the narrating and narrated events, combining the several
interactions we have discussed so far. In the narrated event, Mrs. Turner,
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Figure 3.6 Potential nicknames for Samuel Jung and Sam Park
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Table 3.7 Initial analysis of the nicknames across events

Linked events: January 12, February 9,
March 9, March 16

All contain proposed nicknames for
Samuel Jung and Sam Park

Select Linked Events/
Map Narrated Events

Samuel Jung: “Samsung”
Sam Park: “LG”/*“Sam’s Club”

“real school”

Select Indexicals/
Identify Relevant
Cross-Event Context

J

Configure Indexicals/
Delineate Cross-Event
Configurations

Not yet fully formed

D, H i ELINTS »
: rhaps establish “Samsun LG,” and
Construe Indexicals/ E,c ,p ta" - : g‘,

Sam’s Club” as viable nicknames

Trace Shape of Vg
Perhaps establish informal classroom
Pathways
atmosphere

\

Identify Emerging

Cross-Event Processes

Not determined yet

Establishing “Samsung”
Across several events, the nickname “Samsung” changes from being something
Mrs. Turner resists—saying “I don’t do nicknames”—to something that teacher
and students presuppose as a normal term of address. On February 9, a few
minutes after the nickname “Samsung” was introduced, we saw in the passage above
that Samuel said “I prefer Samsung” and “I used to let people in my school call
me that.” Although the teacher initially used “Samsung”’ herself in this passage,
she ended up resisting the nickname, saying “Sam Jung, not Samsung.” About
five minutes later, Mrs. Turner was handing out a different set of papers. She
initially called “Samuel” but abruptly stopped and used “Samsung” instead. This
was followed by laughter and repetitions of the nickname by students, as well as
verbal and physical displays of triumph by Samuel Jung.

Segment 19: Samsung marked: February 9, 2007, 4:33 pm

Mys. Tumer: Samuel- Samsung
Chul: Samsung ((laughs))
Samuel Fung: whoo ({smiles, raises arms sharply into a V-shape))

Bill: Samsung

Two minutes later, Mrs. Turner asks a question to the class and then calls on
Samuel Jung. Previously, when she used the nickname “Samsung” she always
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preceded it with “Samuel.” Here she uses only “Samsung,” and this is followey
by student laughter,

Segment 20: Samsung less marked: February 9, 2007, 4:35 pm

Samuel Fung:  oh, 1 know I know ((hand raised))
Mrs. Turner: okay Samsung
((Chul, Bill, Pat laugh))
Samuel Jung: a sentence is made up of at least one noun

One minute later, Mrs, Turner asks another question to the class and calls op
Samuel Jung, Again she uses “Samsung.” At this point, however, there is ne
laughter, echoing or other responses to the use of Samsung,

Segment 21: Samsung unmarked: February 9, 2007, 4:36 pm

Samuel Fung: ((hand raised))
Mrs. Tumer: okay Samsung
Samuel Fung: um, I think this is right- I don’t know

Across these several minutes on February 9, teacher and students establish
“Samsung” as an unremarkable, presupposable nickname for Samuyel Jung.
Using “Samsung” avoids confusion between the two Samuels, and by the fina]

linked events in which Samuel Jung is called “Samsung.” Within the event on
February 9, and across these events on February 9 and March 16 (as well as
intervening events recorded by Reyes), a cross-event indexical configuration
emerges, more and more robustly establishing “Samsung” as an unremarkable
nickname for Samuel Jung. The students take some pleasure in getting their

way on this issue, on convincing the teacher to use the nickname and act less
formally in the classraom,

Nicknames as tools JSor targeting students

Let’s return to the puzzle we started with. Why did Samuel Jung ask to be called
“Samsung” on February 9, and accept the nickname on several other occasions,
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. i ung” an unremarkable nickname
Table 2.8 Cross-event establishment of “Sams| ng’ as u
Il bl k

Linked events: February 9,

March 16 I .
Narrated events: “Samsung” as

nickname for Samuel Jung

Samuel Jung: “Samsung”
“you’re Samsung,” L prefer
Samsung” “whoo” (victory
gesture), laughter

Select Linked Events/
Map Narrated Events

Select Indexicals/Identify
Relevant Cross-Event Context

/IV\ Initial reactions marking the
Configure Indexicals/Delineate ieiaf “Samst{ng,” follcw?d b
Cross-Event Configurations similar uses with no reactions

$ Establish ‘Samsung’ as viable
nickname 4
Construe Indexicals/ QOvercome teacher’s .lnltla]
Trace Shape of Pathways resistance and establish .
\L informal classroom atmosphere

Students wear down the
Identify Emerging tcachf:r, convincing her to use
Cross-Event Processes e name

Segment 22: Student resists the nickname “Samsung”:
March 9, 2007, 4:33 pm

% D ]
s )flrecjm now on I'm Sam, he’s Sam P. ((referring to Sam Park))

Samuel Jung:
Mpys. Turner:  you’re Samsung.
Sam Park: Electronics
5 Mrs. Tumer: Samsung
5 Electronics ! . ) 2
i‘;"’; ‘?‘;im- in your case it (Samuel Jung’s sentence)) might be “help me Sam
. my circuit breakers are going”
Sam Park: Electronics
10 ((Sam Park, Chul laugh))

i ice: now on I'm
At line 2 Samuel explicitly calls for a new naming practice: ) frz?;e e
irectly refuses, asserting “yo sung.
’s Sam P.” Mrs. Turner direc sel .
R }llc y i the deictics “I”” and “you” suggest that thisis a conversanoln bf(:itWE:Ei
i ide Samuel and work
d Sam Park overri
Samuel and Mrs. Turner, Mrs. Turner an i s
team to maintain “Samsung Electronics” as Samue g : i
i iti ung in
Enes 7-8, Mrs. Turner uses reported speech to poszltuon Sam;e ngdrwh
nusual \»::ay. Her hypothetical sentence for Samuel,. help rlne lzm;e ,L i
E eakers are going,” characterizes Samuel as a faulty piece of e e.cr_rlca.t.q l?m th(,:
. : icati is mi ition
It is not yet clear what implications this might have forbhl.s ]E]-OS o
: just to be joking,
i Park and Mrs. Turner seem j
narrating event. Sam k a ‘
use of the nickname continuing the more lighthearted tone.
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As we y 0S j
sy mmc. across _Lhe trajectory of linked events in which
o nd more jokes, with a mildly neg:
March 9, Samuel Jung was absent but

: “Samsung” oceyrg

atwve tone. In several interactions followin&:
. . nonethel e i i

ke e S - ess became a topic of conversation,

§ 15 used not to address Samuel Jung directly

EEl

but instead
to talk about him. I
. - In the first excerpt, M i
explanation for Samuel Jung’s absence T e ikl

Segrﬂent 23: Sarnsur dea s wit ompiaints:
T, I h t.
14 c pl mnis:

Mrs. Tumer:  all right.
and Mi-
Sam Park: Electronics
] Mrs. Tumer:  yes and Mike, Samsung
5 here today
Mark: Sony’s there to complain

., =
we're issi
still missing two people, we're missing Samsung

probably went to Sony, that’s why he’s nog

In [hl‘S i]’l[(.’[' ction Si] (s " ang

. A l(l)l s mu ung 15 ‘hc,' separate from ¢ we’ (J’.\’[TS TU[’HCI |

tvh‘. rest of the ¢ (lrSS). Sam Pal'k nter .L‘C[S ‘E]CCU‘O]’]ECS,’ in the familiar way tha
seen before, 2 ( rK

we have € clore, an thi!] R‘II‘S. Turner and Ma k continue the Joi b

c Dy

mentioning another lar i
ge electronics corporatio, i
has to deal with complaints. i SR saing i Samsung

About
a month later, Samuel Jung was absent again

Se . €5 ]
gment 24, Samsung” went bankrupt: April 20, 2007 £:22
; £ m
jl"‘ﬂ where’s Sam Jung ’ ’
zbf}'ark: Samsung went out of business
Mrs. Tumer: ((laughs)) he went bankrupt

Here Samue 7 is jokingly
Bl Lhislg:;;%lxi)ilkggly referred Fo ]c:ss as a student and more as a corporate
e comomuonu{;;[ Cohrpomuon. I'h.u Joke is similar to the others, which
electrical equipment, In this lz;t ;(si.e[: it::; W:t‘h 'C'omp]E;fmS i L
A ast case a ent intiates the joke, then Mrs. Tu
. dgaﬂows thgtsriﬁz;;cnsésﬁy this point she hr{s clearly accepted the use of nicknarx:z

o to create a more informal tone in the classroom

month later, Samuel Jung was absent again. ;

S : ?
egment 25: “Samsung” went abroad: May 18, 2007 4:07 pm
y &

1, .
jl;‘{zrk. what happened to Samsung
in: yeah he never comes anymore

Mrs. Tumer:  he- he is- he w i i
5 i o ¢ went abroad to Hitachi ((laughs))
((Mrs. Turner laugh
ghs
Chul: Hitachi yeah )
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Table 3.9 The cross-event analysis of “Samsung”

March 9, March 16, April 20, May 18
Narrated events: “Samsung” as
nickname for Samuel Jung

Select Linked Events/
Map Narrated Events

“he” vs. “we” “complain,” “out of
business,” “bankrupt” “help me Sam
my circuit breakers are going”
Uptake: “yeah,” laughter

Select Indexicals/Identify
Relevant Cross-Event Context

!

Configure Indexicals/Delineate
Cross-Event Configurations

Parallelism across jokes, associating
Samuel with electronics corporations
and with negative characteristics

i Establish “Samsung” as nickname
Establish informal classroom atmosphere
Perhaps target Samuel, implying
something negative about him

Construe Indexicals/Trace
Shape of Pathways

‘L Create solidarity between teacher and

Identify Emerging the students other than Samuel
Cross-Event Processes Position Samuel outside of the group

Attribute negative qualities to Samuel

Here Mrs. Turner accepts Mark’s use of the nickname “Samsung,” and she
makes a familiar joke with the name of yet another Asian electronics corporation.
Chul appreciates the joke, ratifying her contribution through repetitions and
an affirmative “yeah.”
Table 3.9 represents our analysis of the linked events in March, April and
May in which the narrated events include references to Samuel Jung as
“Samsung.” All of the events include jokes, which are parallel with one another,
inducing laughter by associating Samuel initially with Samsung Electronics and
then with other well-known electronics corporations. They all include mildly
negative characterizations. They all position Samuel Jung apart from the teacher
and his classmates, as someone talked about and not with. Collectively, these
events accomplish several social actions. They establish Samsung as a viable
nickname. They establish an informal classroom atmosphere. They also target
Samuel Jung, as an electronic or corporate object that has more negative qualities
than positive ones. He is portrayed as an entity with faulty circuit breakers that
receives complaints and has financial problems—all of which contrasts with the
actual Samsung, which is a prosperous corporation creating desirable technology.
These negative characterizations of Samuel also contrast with his more common
position as an unusually intelligent and industrious student. The teacher and
other students establish solidarity at the expense of Samuel Jung, positioning him
outside of the group and making veiled criticisms of him.




108 Discourse analysis of ethnographic data

A similar thing happens to Sam Park on May 18. In the following exceryy,
Mrs. Turner directly asks Sam Park if he likes the nickname Sam’s Club,

Segment 26: Student resists the nickname “Sam’s Club>:
May 18, 2007, 4:24 pm

Mis. Tumer:  you like being called--um- Sam’s Club?
Pat: no
Sam Park: Ilike it a little but then-
((Min laughs))
5 Jane: who cares if you like it or not
Samuel Fung:  he likes Amy ((Sam Park’s other nickname))
Sam Park: there’s no point- there’s no point of saying Sam’s Club
Mrs. Turner: why not
Sam Park: I'don’t have a club
10 Mrs. Tumer:  there is a store called Sam’s Club
Jane: what about LG, what about LG
Sam Park: yeah but then it's- it’s a poor club then, a poor club
Min: what?
Mrs. Tumer:  it’s not poor. people go there to buy wholesale goods

In this passage they explicitly discuss the nickname “Sam’s Club” that was first
used for Sam Park on March 16 and recurred occasionally throughout the
semester. Unlike “Samsung,” the nickname “Sam’s Club” was not used often,
But here and on another occasion in April analyzed in Reyes (2013), Sam Park
resists the nickname “Sam’s Glub® Jjust like Samuel Jung resists “Samsung.”
Furthermore, in the May 18 discussion the teacher and students used the nick-
name to exclude, tease and negatively characterize Sam Park Jjust as they had
treated Samuel Jung. The teacher and other students united in using a nickname
to associate Sam Park with a negative aspect of a corporation—in this case the
low-status goods and Customers associated with Sam’s Club.

If we examined only this brief event, it might seem a stretch to conclude that
teacher and students exclude and negatively characterize Sam Park, But if we
examine it within the trajectory of events about “Samsung” described above, the
parallelism is clear, The cross-event context of the other events about “Samsung”
has established a robust pattern in which teachers and students associate a
corporate nickname with nicgative connotations and attach it to a student, both
excluding and teasing him. Both Sams are characterized in comparable ways, as
corporate entities that have negative qualities. Both Sams become the target of
Jokes and are positioned outside of the unified group of teacher and other students,
Both Sams resist this use of the nickname, but are unsuccessful. The discussion
of Sam Park and Sam’s Club follows the same pattern as the one established for
“Samsung,” even though it is less extensive, and the other events along the
Pathway provide structure thar helps establish similar exclusion and teasing even
in this brief interaction on May 18.
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eple a n

This example of nicknaming, together with the cxampl.c of l\/Iju:]:(;Jy;l:;n;t;golng
identity that we analyzed above, illustrates how to do dlsc.ours‘d‘ g
e n ethnographic data. The analyst must record many o
o Spef':Ch i tudied, across an extended period of time. ‘\'YC cannot tel 2
thygn e .bcmg;. s ts will! be linked into pathways that accompllsh.soc.m]'af:(tlwals
oy ‘_"hf‘:h - although we can predict that perhaps certain _mdm u 5
i anall,vtlc 1-mcrefm:m the basis for relevant pathways. El]}nograplnc rc‘seaercor
ot [Oplﬁlyr?;g};}:s p?;ce over more limited temporal arlld Spa}imlli;:ﬂ]f:flgez::;uch
fimitat s’ time iscourse analysts should ga &
ciiories orl])le':}::?it?\pi]rft:SSCEILTI;;BK;:][;ZE then pro}cec.ds by identifying path-
i'::js E;Sfﬂ)iislj;deevents that together accomplish social actions.




