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Thsk-based learmng: progress and challenges

Colin Thompson
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１

Intro duction

TIIsk-based leaming (TBL), also referred to as task-based language teaching

(TBIJT) has been suhiect to considerable intelest and resealch ever sincc its

elnergence in the l 980s (Ellis et a1. , 2020). It' s status as a communicative

approach to language teaching has risen lo the point where it is now considcred
to be at the fbrefTont of second / fbreign language pedagogy・A wealth of diverse

publications have been devoted towards TBL, covering topics such as assessment

(Long and Nonfis, 2000), technology (Thomas and Reinders, 20 10), inslruction
(Willis l 996; B aralt et a1., 20 1 4), syllabus design (Ellis el a1., 2020), individual
leamer diffbrences (Robinson, 2002,) and yollng learners (S hintani, 20 16). Given

TBL' s extensive coverage, the purpose of this paper is to provide a concise

review on lhe progress of task-based leaming research from its origins to the

current period, reporting on key publications and discussing somc of the issucs
that have arisen with implemcnting thc approach.

We begin with an historical review of TBL literature. The next section dis-
cusses the definition of a task, fbllowed by an outline of thc methodology of

taskabased leaming and measures used to assess leamerg perfbrmancc during

TBL・The next section reviews a fbcal point wimin task-base(l literaturc; coveF

ing the innuence of task planning on leamers' perfbnnance of tasks. We then
look at stlldies that have investigated the effects of task sequencing on second

language (L2) production and development. Finally, the last section discusses
educational and culmral issues of implemcnting TBL within Asian contcxts.
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An historical review of task-based lcarning

Elns et al. (2020) chronicle the history of TBL wilhin second langllage

[ 185]
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!"ching. TBL was borlie out of communicalive lan9uage ieaclling (CIJr) Whicl!
G6ai ms lo develop the ability o｢ learncl･s to use languagc in real communication､，

◆

(Ellis, 2003, p. 27). CLJr became prevalent during the l980s due to Ulc dissatis_
!l or ;irllF!ural a"aches io lang"gc leaclli mg which i nvolved idenIilying
and selecting linguistic iCalures and p,-ng (hem corncctly using c｡mr｡,,e3
exercjsesEarly advocales lbr commu nicalive approacTch as Prabhu ( 1 987)
questioned the elYEctiveness of structural approaches fbr developing studentl
communicative language ski lls whele 1he fbcus was placed on using grammatical
fbrms accurately. The gmwing need fbr language leaching lo place more empha_
sis on nuency development and authentic languagc use led to CIJr fbrming
Cweak･and @sIrong' versions (Howatt, 1 984, P. 279). The ibnner replaced !he
insmlction and pmclice of linguistic ibatures with language filnctions, such as
､greetings．, $apologizing' and &inviting' . This led to lhe加troduction of filnc-
tional syllabi whelBleamers would practice filnctions uSing communicative■ ●

activities. Howeveri as Ellis (2003) noted, this version was not altogethcr diffe,g
cnt fiom a structural approach, as the linguistic elements of the fUnctions weIE

still idenlified and practiccd using a simlar methodologyE The ｡stlong' veIsiol1,
however;@$advancesthe claim that languagcis acquiredlhroughcommunication''

(Howatt, 1984, p. 279). In such an approach, language items were not pre-
selected ibr controlled pmctice, bul rathel; learners wele exposed to
communicative tasks which placed an emphasis on nuency and authentic lan-
guage use. This verSion led tlle fbundations ibr TBIJIX

Prabhu ( 1987) was one or the earliest TBL studies in which task-based cule

xiculums wc1℃implementcd illto secondary schools in lndia iifom l979 to l985,
referred lo as the Bangalore Communicalional Tbaching Prqiect (CTP). Mcan-
ing-based lasks werc Sequenced together containing 4pre-tasks ' that invoIved

instructions and guidance iiom lhe tcacher to the class as a whole, fbllowed by
studenIs compleli ng the taskS lhemselves. TIIc CTP was evaluated and consid-

ered an ovemll succcss i n developing leal･ners . communication skills, although
Willis and Willis (200 1 ) questioned tlle reliability of the prMect. s lindingS. For
example, the degree lo which thc tcachel･s invoIved (of whom welp non-native

sPeakers of English) werc imincd lo leach TBLT accordingly, such as refraining

１
１
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irom explicit grammar mstruction of an instmctional approach・Ncverthcless, theg (CIJD which

mmunication"

:o the dissatis-

ed identifymg
Ing controned

｡rabhu(1987）
)ing students'

3 grannnatical

mOre empha-

CIJI,ibrming
lcplaced the

ions, such as

tion of filnc-

mmumcative

gether di鮭碓

nctions wer℃

)ng' version,

munication''

31℃not p1℃－

exposed to

llhentic lan-

CTP contributed to fUrther interest in TBL rescarch.
KIIib ihe same time, Krashen ( 1 98 1 ) argued iha! in order fbr L2 acqui..

lion lo occ" leamers simply needed lo be cxposcd to lncaning.based inpul, ioｰ

Ihe lbrm or reading or msieningHc a｢gued ihat L2 acquisiti9n can occur ln 9
;M"16 firdr ,anguage (L,) "quismi｡n, as o Subconscious "･" an4
MMEXPifi g"r iiSirncti｡n was n｡t ne""-er\9uld :pig"
igw ,iiguis!f f"s incidenia,'y providing lhc in% "91e, Ivas"ff
MM;"*e !o (heir curfcn[ L2 1.vcl L"( 1 9#3)｡""ly
MModuceh his iTtion hypoihlhich supPo"lshen. s (198 1 ) com"
ii5Mible input claims but s!rcsses !~luisilion i#laled t9 a gE"exi"
WMcw lnput can be modimed lhrough negotiation of meming. " is, any
fitly in 6omple#ig new linguisUc i"s c" bc addrgssedW le":
;i"" inSAn46ugh "ing and "kina 9u･"｡": WW
MMg."~f psych｡Unguistic pr｡cess ing o[ inci4cnial ､ iW"
whereleamersattemptKocompleteacomnunicativetask,”。”ydi髄cultlan‐
"EMthey mai cncountbr during comnluI1"li9n "n be fWWSIg
Mgh ciaribing ib meaning (EIIJ , 2020)｣n order io examne tW9ces$
BMIbasedieamling in delail, leI us I､mme what we mean by a &iask'

Defilling a Task

BEto the amounl oI Uch published on TBL, mllltiple definilionsgf 3
"sk im"n siated such as ､Ia piece work o""ity usually wi!h a speci･gd
83"6, ui"en " ,"t ｡i i｣-l coU""t w,rk,WW
clfit data fbr rescarch" (Crookcs, 1986, p"l)Long (1985) re(ers to a task aS "the
onc hulldred and one things pcople do in everyday life, at work, at playb and in
between'' (p､85). Such definitions appear varied in meaning, fbr example, thc
r6iner re,ies ni｡re t"s an educll ,ool, whereas d,e latier rela" nlqFo
IM& real world purposes (Sanchez, 2004) 4nnore, !hey c" also bo
V"br example Crookes ( 1986) Tcc io an oljiectiYei coul4"W
I;E3rg6a, ｡r 6utc｡n"scqucni'y,*f(｡ wh" f｡qs"Ci3 "
or what separates a task丘om an activily, has led to some confilsion m thc field

１
１

[-baSed cUIF

'79 to l985,

TP). Mean-

at invoIved

bllowed by

lnd consid-

s, although

1dings・Fbr

non-native

lBfraimng

一 一一一一一 一

二録

●



plp--脇函
’

188
Colin ThompSoI1

oflanguagcにaching(Ellis,2009b).Asaresult,EllisandShmIani(2014,p､135）
at1empIIoprovideclalitWWWWffWW d"gn of a "sk by "gMMMi;:|
cIiteriathatmu:,"l bo odhTII Tr a p｡b ac(iwi(y m"IM;M:task： ｜

’

able l : Delni(ion ･f a lask (adaPtcd iiom Ems "d Shiniani, 2014, p. 1 35)
I．､The plimary fbcu

瀧 露 霊襄
■

on understanding

fbcusing on linguis
as well as producin

－－－ －

2

難藤畷
2．GThere should be some kind of Ggap'''.A

example, sludents could be working in p
may have some missing infbrmati｡,!
conUlunicative incentive fbr the students
－

3 i@Lcamers Should largely rely on iheir o雨忘而壺1瓦雨忘而而而輌3
ゅ ■

il W"r lo complet･1,c activityj' In ｡d,er W6fa3~":MWM i℃ccIve insImction■ ■

:MIWM!fu!:WWW"P ihg i\TMrgiy8MM;WIIWMM::
ikInowMl:ed"" '--b' ckaim""sYW"W"|:B

lhelask．

4. !CThem i…learly definedo雌comc other賑両面更而而湿両厩応雨
:I IIWW ifirx\ !'･9:'ingui｡65if:MMrW:FMMMM::W

■ ■

bMcMIRbcWd ｡n ｡om'I｡'e g･a! ｡! iifMNIMEI Wi'""MM:■

“cum〔elyacCum(elV.

一一一一一一一一一一ー一一一一一一一一一一一一一一一一 ~－」－ －

By plDvi.ipg lllis ckileria, Ellis (2009b) aims io disIinguish a lask ltom al
activity, or a 46Situationa1 9mnnnar eXcl℃iSe" (p. 223). A Situalional cXe【℃ISe lS■ ■

WWWil"d MI!is (200L , 177) in Ule fbm of a f6i"""
llfWs m" !ypifa'')-~h 'angu"､ a@rdIMMi;;::
".["､ {hey ar9 sPem'､ ~ebf､sm"":i::i
y"ld Iesemblg " "y as opposed !｡ . (ms& Whgieas ifrl65f:Xj;M
WW."nn a rcsl9uI".-play whcre die oI" ""3nM ;5
ddollars in a lBstauran(, tlUs pedagogic tool would resemble a task・Learners
would be requircd to use their own linguistic x℃SOuI℃es to complete the task thal
hal-wor%｡mc, -g--us ｡n meIHMM":W;◆

■
■■■■■■■■

I
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aUthentic language use, thuS fillfilling the outlined criteria

Finally, EUis (2009b) points out that tasks are not limiにd to speaking skills.

Input tasks can larget either lisにning or reading skills, and are particularly usclill
fbr young leamers with limled L2 speaking skills, and offers a means of devel-
oping Uleir L2 knowledgc. An example of an input listening task is fbund in Ellis
(2020) where leamers al℃provided with pictures of women with different physi-
cal descriptions and actions , al1(l lhcy have to listen to their teacher' s description
and choose the correct picturc. Thus, linguistic input fifom thc leach" in this
case vocabulary related to physical descriptions can help build leamerS,knowl-
edge to a point where they could then start perfbrming output speaking tasks.
There has been gTowing literalure on the benefits of input tasks (see fbr example,
Shintani, 2016).

Now that wc have established a definition of a task, the next step is to exam-

inc how languagc leaming occurs through the use of output tasks・耐sks alone
appear to be usefill tools fbr intemction, thus benefitting nuency, but how can
vocabulalyorgmnⅢnaticalfeaturesbeacquired？Thenextsecnon willeXplorc
this leaming process.

lni (2014, p・135)
ing fbur disUnct

y to qualiiy as a

|I
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ｼ' The pul･posc
Task-based learnillg

AS we saw earlier in lhe paPer, task-baSed leaming undel･Prabhu (1987)

involved a two stage $prc-task - task' fbrmat, with thc iirst stage serving as
teacher insiruction fbllowed by tllc second stage serving as the leamers' lask

perfbrmance. Willis ( 1 996) provides an altemative structure invoIving lhrce
stages; a .pre-task', ･ task', 6post-task' and this fbrmat is still innuential loday
(see figurc l).ー

The purposc of the pre-task stage is ibr the teacher to provide insImctions
and prepare smdents to perlbrm lhe task・In line With our earlier dcfinition, Willis
(1996) does not advocale the prc-にaching of language to complete a task, but
rather to use thc pre-task stage lo activate leamers own linguistic resources and
elicit usefUl language lhey lnlly know through brainstonning. In Ule task cycle,
learners interact with eacll other lo cOmplele the task. During this stage, Willis
rccommcnds that the teacher serves morc as a filcilitator, allowing the sludents Ko

1 taskfroman

1al exercise is

.e-playi where

perfonnance.

edagogic tool

!eal･neIs wel･e

s to spcnd 50

1sk. Leamers

> the task thal

nd engage in
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Pre-task:

InlrQduction to (he topic and task, preparation

@

IIIsk cycle:

'Rlsk perfbnnance, planning, report _」
8

’ _’
Language Focus:

Language analysis, practice

Figure l : adapted imm Willis (1 996, p. 52)

complcte the iask on their own, whilst providing guidance when necessary・RI-

lowing the lask, leamcrs then pmpaIEa Ieport in the L2 on how they complcted
it, either in written or spoken fbnnat. Finallyi the language fbcus stage (or the
post-task) is whele language leaming can occ" The teacher can draw leamers '

attention to any possible errors made during the task, and introduce new lan-

9uage which learners can lhcn practice and subscquently acquile.

Willis､(1996) Sm'ctU'Elaid !he fbundations fbr a task-based lesson, and

since lllcn, numerous task-based studies and course programs have adopted the
standal･d three stage lbrmat of 4pre-task - task - post-lask' design (Ellis et a1.,

2020). Givcn thal a task's primary ibcus iS on mcaning and language use, leam-

er's atlcnlion to language fb血n is tllerefbre importantmorder lbr the acquisition
q e ■

of ncw language lo lake placc (Mocllizuki and Ortega, 2008). Schmidt (1990)
I)oi nted oul lhat leamers' allention needs to be guided towards new linguistic

b D

ibatul･eS dul･ing communication, in order fbl･ leamers to @notice' the features,
which is a vilal l)art of acquisition. As we can see in Willis､( 1 996) fiamework,
attention lo fbrm occurs in the final post-task stage, howevel; other SLA research-

ers Such as Long (1985) flvours drawing leal･ner's attention to fbrm during lask
pel･fbrmance through $corrective企edback､when leameIs make mistakes・This

can take lhe fbrm of a teacher ｡recasting. a leamer's mcorrecl utterance, to
cnable nolicing and lacilitale incidental acquisition.

AItenlion to ibrm could also occur in lhe pre-task stage as in Mochizuki and
Ortcga (2008), who Pmvided grammar gUidance m the fbnn of relative clauses

ー
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Ihat could assist lcamers' perfbrmance of a namative task that cliciにd the Slruc-

mre. h this case thougll, Ulcre is a dangcr as Ellis (2009b) poinled out, lhat

attention to nnguistic fbrms prior lo task peribrmance can cause leamers to fbcus

on grannnatical accumcy and override lheir attention on meaning and nuelIcy,
and m doing so the task bccomes a ､ simational grammal･ exercise' (p. 224). Thc
next section will now discuss cvaluating leal･ners' peribrmance of tasks.

１
１
１
，
Ｎ
Ｍ
Ｌ
Ｉ
ｆ
ｌ
ｌ
Ｉ

Measures to assess task.based performance

Skchan (202 1 ) notes that given the considerable number of lask-based stud-

ies published over the past thirty ycars, theIe has been general consistency in lhe
meaSuI℃s used to assess lask-based perfbrmance. In tenns of L2 production,

peIfOrmance has becn distinguished into Ihree aspects; nuency, accuracy and
complexiq' (see tablc 2):

Bn necessary・Ibl-

" they completed

'cus stage (or the

m draw leamerg

:roduce new lan-

fe，

ased lesson，and

]ave adopted the

;ign (Ellis et al.,

;uage use, lcam-

)r the acquisition

Schmidt (1990)

s new linguistic

>e. the fbatures,

)96) framework,

2r SLA research-

brm during iask

9 mistakes. This

ct uttemnce, to

ed on Skellan, 2021 . p. S)rIhble 2: Descriptions of nucncy, accuracy and complexity (bas

－

Skehan (202 1 ) rightly points out that these aspects of L2 perfOrmance can,

and should be used as measu1℃s of development too, and as a result have conse-

quendy been used in lask-based developmental smdies as well (see Thompson,
20 14). Howeveri due to lhe extensive number of studies that have explored the
three stages of task-based leaming i.c. 1he Gprc-lask stagc' " the $ lask' stage, and
the Gpost-task' slage, this paper shall fbcus on the effects of the Gpl･e-lask' stagc
only.

0

1

Pre-task planning

'Ihsk planning or prc-lask planning has becn one of thc most researched
●

●

areas of task-based leaming (see fbr example, Fbster and Skehan, 1996, 1999 ;

Mochizuki and

I己lative clauses

－

Ｐ
輿

AspcctofL2Spcech

1‘Fluency

2.Accuracy

3.Complcxity

Dcnnilion

Thesmooth､quickproductionoflaI1guagcwilI1outIもI加1.
Gr“tercontroloflmguagewithouterror

DevelopmcnIaluseofadvancedlang“ge（structuralnnd
lexi“l）
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Rehearsal
○ ○ ○
Task Tbsk 2 ･Ihsk 3Pre-taSk planning -

○- StralegiC planning -

’Time Task

Figurc 2: "IMsk planning (adapted rom Ellis, 2005, p､4)

Yllan and Ellis, 2003, Ellis, 2005, 2009a). Studies devoted to this area have been

interested to see how planning time can be manipulated to influcnce leamelT L2

speech during task performance, Ellis (2005) notes that "pre-task planning is
filrther divided into把ﾙ"'"/ and s""agiC planning" (p. 3). Rehearsal serves as

a fbrm of planning by allowing the leamer to pe㎡bnn a task prior to a subsequent
perlbrmance・ThiS is otherwise known as task repetition where leamers can

repeat lhe same or similar tasks in an attempt to improve their subsequent perfb,g

mance. Altemalivelyj @strategic planning' involv" the allocation of planning

lime prior to lask perfbrmance where learners can fbcus on the content or any
linguistic aspccIs necessary lo complcte the task (see figure 2)@

Thel･c is also all addilional lbrm of planning that can take place㎡J"力lg task

peribrinance; refbn･ed io as 4within-task' plamling or ｡ollline、planning wherc

leamel･s can lllink of what Io say dudng their pelibrmance (EIlis, 2005). How-

eVer, giVen the Scol)e oi,lhis paper, a rcview shall only be devoted to studies

examining l)lanningp〃" to lask Perfbnnance ie. pre-task planning.

'RIsk planning studieS llave becn conducted in various countries around the

world with participants of varying nationalities and proficiency levels. In terms

of the eiYbcts of strategic planning, Skehan (2021 ) reports that results to date tcnd

to sI1ow consistency in theil･mdings; namely U]at pIB-task planning provides

gains in nuency and complexity fbr L2 1eamers compared with learners that are

not aiTbrded planning time. Furthermore, planmng seems to be more benelicial

when tasks are complex. The pedagogic impncations of these fIndings therelbrc

indicate that L2 1camers need time in order (o cxpress more complex ideas and

meanings. The complexity of their speech may also invoIve greafr use of lan-
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guage 4chunkf i that is, larger amounts of linguistic units produccd, resulting in
less pausing with gains in nuencyj

In terms of task repedtion as a fOrm of planning, a number of studies have

eXplored its benefits on L2 speech (Bygate, 2001 ; Lambert ct a1.. 20 1 6). Onc of
lhe earliest (Bygate, 2001 ) placed 48 smdents mto groups of three: a narrative

group, an interview group, and a control group. Each group peribnned a narra-
tive task and one interview task. The naITative group would then perfbrm lwo

similar narative tasks every two weeks over a ten-week duration. The intervicw

gmup would perfbrm the same procedure with an intcrview task. On week len,
all the students repeated dle same tasks they perfbnned in weck one. The resulIs
showed significant improvements in learners' nuency and complexity li･om (11c
repcated iask perfbrmances. Bygate attributed the gains in speech pcribrmance
from learncrs having all･eady perfOnned the cognilive demandS of the task i n
wcek one, which was then partly stoIEd within their memory.LeamerS could

lhen access and process thc linguistic features necessaly to complelc lhe repealed
taSk at a quicker rate, IEsulling in more fluent and complex speech.

。 ○
lsk2 Task3

|’

「一

Isk

l）

s area have been

nce leamers､ L2

:ask planning is

learsal serves as

､ to a subsequent

:1･e lcamers can

)seqUellt permlz

on of I)lanning

contcnt or any

TaSk se(luencing

Robinson (2003, 2010, 201 1) has carded out extensive research on lhe

effectS of task sequencing on L2 production and development. Although Bygaに､s

(200 1 ) smdy involved repeatmg the same or similar tasks, Robinsoll (20 1 0) ibI､
mulated a theoreticallygrounded丘ameworkfbr sequencinglasks, rclerred lo as
the Cognition Hypothesis, in order to maximisc learner' s output and devclop-
ment. Under the Cognition Hypothesis, tasks are sequenced to increasc in
cognitivc complcxily, dlat is "desigling and having ieamers perfbrm tasks sim-

■ ■

ple on all the relevant parameters of task demands first, and then gradually
increasing their cognitive complexity on subsequent versions" (p. 242). Sequenc-
●

ing lasks so thcy increase in complexity can occur by gradually reducing planning
time prior to each task perfbrmance, thcreby incrcasing the pc加""α"ce demands
on lcarners. For example, task one collld allow five minlltes prcparation time,
whcrcas lask two could allow two imnules to pIepare. Robinson argucs thal

scqucncing tasks with a reduclion in planning lime helps leamcrs to process

aCe的"f"8 task

)lanning where

s, 2005). How-

oted to studies
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neS around the
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infbnnation and pcIfOrm tasks under the normal time conditions of eve,y day
ieomml l n i cation, essentially speeding up their interlanguage processing systems
and advancing their nUenCy outP皿．

The Cognition Hypothesis also states lhat tasks can increasc in complexi,y
Ulrough increasingノ"zg"な"c demands. This can be achieved by l)lacing mo,E
elaborate demands on tasks, fbr cxample, tasks Ihat requiI℃more explanation or
reasoning･In doing so, leamers arc required to produce more complex speech i,,

order to complete the task, as well as paying more altention to the linguistic
details of the task. Robinson (200 1 ) arglles that sequencing taSks that increase i,,
cognitive complexity serves as GGa more powerfill innuence on production than

repelilion of task versions" (p. 40)､ Subsequent task Sequcncing sludies hEwe

been designed on the claims of the Cognition Hypothcsis, along with guidelines

lbr seqllencing tasks, 1℃ferIed to as the SSARC model (see Bal･alt el a1., 2014).
The model stipulates that tasks should bc sequenced si mple at first, in the fbnn

of Simplistic l inguistic demands and the allocation of planning time. Planning
time iS lhen reduced fbllowed by an incI℃asc in the linguislic dcmands of subse-

quent tasks (scc figure 3).

The S S ARC model studies reported in Baralt et al. (2014) showed that by
sequencing tasks in this manner rcsulted in positive gains in L2 speech in terms
of nuency, accuraCy and complexityL

In terms of the sections covcred so far in this pap" we havc seen that task-

bascd leaming has emerged from a dissatisfaction with plevious teaching

approaches Ulat placed an emphasis on teaching linguistic stmctures, as opposed

園

’

- Planning time - No planning time - No planning time

- Simple linguistic - Simple linguistic - Complex linguistic

demands demands demands

○ 一 ○ 一一 ○
Thsk l 'Ihsk 2 'Ihsk 3

Figure 3: 'Ihsks sequenced according lo the Cognition Hypolllcsis and the SSARC model
(adapted irom Baralt et a1., 2014. p. 17)
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to encoumging free language use. We have examined a clear dcfinition of what
constimtes a task, and Ulcn reviewed how task-based leaming should occur

wirh i n classrooms. FroIn there we havc seen how learne1･s､peribrmancc of lasks

can be improved by providi ng planning time, and aiso how leamcr' s L2 oral

skills can be devcloped lhrough sequcncing tasks to maximise L2 olltput. These

sections highligllt the benefits that TBL can affbrd in terms or developing learn-

ers' L2 communication skills. Despite the potential benenls of TBL, thcrc has

however been certain issues impicmcnting nle approach, along with CLT in

geneml, particularly wilhin Asian educational contexts・The next section will
discuss this matter in detail, along with some potential solutions to thc dilemma.
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Issues and cllallenges implementing task.based leaming

Littlewood (2007 , 20 1 4) points to both cultural and praclical issues dlat can

hinder the successiill impiemcniati" of task-based lcaming and CLT within

language educalion contexts in Asia・WC will discuss cach in lum starting wilh
traditional, cullural ideologics towards lcarning within Asian contexts. Hu (2005)

reports thal in China "education is conceived more as a process of knowledge
accumulation than a process of using knowledge fbr immediate purposes" (p.

653). Litdewood (2007) adds that "classroom roles and learning stmtegies which

this culmre engcnders connict with a learneIzcentred methodology such as CLT

but are highly supportive of a tcacheFcenlred methodology'' (p､245). III Japan,

Samimy and Kobayashi (2004) reported of ｡,culmral mismatches bclween theo-
Ietical underpinnings of CIJr and the Japanese culturc of leaming'' (p. 253)

wheteby pedagogy thal fbcuses on a leamer-centercd approach, inleraction and

nuency may be met wiUl rcsislance by some learncrs who may prefera more

teacherfccntered approach and a ibcus on accuracy and languagc fbrms. AlUlough

leamer pcrceptions lowards language instmction may wcll have cl1anged in

recent years in favor of a more communicative approach, parlicularly amongst

learners at the university lcvel (see fbr example, Thompson and Jones (20 13).

Howcv" Mochizuki and Ortega (2008) and Samimy and Kobayashi (2004) also

point to educational ihclors that can hindcr successfill implcmentation of TBL
wi"n Japanesc schools due to universiW entrance exams that ibcus on English

Showed that by

3pcech in terms
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Wl:WW""dWg aqd gran- ｡"･scd !. com-w.,
WWWZgi"b;lck eqbc~%"si､, f6FmgMM､、
(p. 253) as the preferred pedagogic appmach.

Littlewood(2014)alsopointstothepracticalPloblemsofimplementing
TBLsuchasla屯ecIilsssizestham妃pmminentinschoolsthl･oughoutdi錠renI
countrics in Asia which can cl℃ate classroom management issues ibr teachel･s in
gW": "lc lo "mit9r groups p-J､｡,,ing sim";;:
:IMWW'jW"'Cii U" Pf thO L L Thc" "VdHMGMIM;
cvidcntinCarless(20“)whoinvestigatedtask-basedleamingwithinelemen-
talyschoolsin Hong Kongandnotedthatstudents，low-lcvelproficienCy made
:,M"2!!el"lbr"ch､~e L~"hr6nmm5IHI mX
gW99) 1.ied lh3i "Edu~l systcms in manL oflh6 MH;M6:X
"""kmowlCdg.-l､g laiher !han skill develop"Ind am;"MM
iWh_W ""P I"cIIng is mo! remdmy c｡mp,viih sbch a I,hii5s6"
4A"ctuW appr､"ed o､ing,c items ｡f !angu｡MM
closely witll such an educational philosophy (p. 242)"

HPWNPTs cOm'""Im"I'｡" Sy,_
"""-9""diI､,", ,｡ ""M;"
as the Gweak' CLT approach, known a;Gpl℃sent-practice-producc (PPP)'' (Ellis,
2003, p.29). &Present' 1℃肥rs to insInlction of prc-selected langllage fealures that
:W" ｡I gW" lbl'owcd b), .p, which cdisimS UMH";
im" in conlrolled gr"r exercises｡ and fimlly .produc@，enlails uSing the
famrgin a coWnunL c･~hrough somgsof~tiviIMMM
MEwi' ""Ye ､is of 'caming, "! as ski,, acqfiIME;;i&;
within digield of cognitive psycholo" which aiiempt !o expM6W HIMMMH;
WWlls in gWai (Anders｡m, ,993, 1995) Accb",ing h And&5.HEiX
2QQf), la\Mmge :kills '~'eloped [hrough !ho "｡"BEE";H
Wher"ill, b"､g iO Play lhe Piall*ving a caI KmOmi"gil;I
developed through instruclion, reibn．ed lo aS $declal･ativc knowledge､(1995, p.
iWWPF'lly coilii;is o｢"NII~｡iVEMM
procesSing・In llle case of l"guilg｡s could con* gram~ll rul5"
[lic L2, mnd llcd pr~g imp,i""､nmy ""MEM:

’

－ 一



197Tnsk.based leaming: progresS and problems.

Procedural knowiedgeDeclarative knowledge
commumcation

ach fbr the tesr'
． 一

practice

f implementing

Ighout di眠唾Ⅸ
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]nciei1Cy made
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1 a philosophyb

3 accords molc

Figure 4: Sldll acquisilion theories oi,languagc lcarning (adapted from Ellis, 2008, 1). 430)
宇 凸 ■

L2 in spontaneous cou mmicalion HoweveI; declarative knowledge can bp
tmnsfbrred into skill and automalic use, 1･cibn℃d to as @procedural skill ' through
pracIice (sce iigure 4). In reg;lrds to lmn% communicative s4re cqnsid.
&red to be developed through a process of building up grammatical knowledgc
and then practising linguistic ibatures to develoP automatic use.

The above cognitive accounts of language leaming are disputcd by some
SLA researchers who consider languagc acquisition to be a umque phenomenon
in relation to the developmenl of other skills Cllis, 2008). FOr example, (Ellis,
2008, VanPattcn, 2004) argue that Second langUageS are not Wpically acqUired
through a process of first building up declarative knowledge using cxllici(
ins(rdetion ibllowed by the practicc of specifc linguistic features one at a lime"
FUrthennolも, Ellis (2003) noles that $4presenting and practising fealures leamcrs
have failed to use corl･ectly in produclion may not lcsult in their acquisilion if
learners are not developmentally ready to acquire them" (p､30). In addition, a
significam amount of language leaming occurs incidentally, whicll task-bilsed
l@mming facilitates (Ellis Cl a1" 2020). Nevertheless, despite the criticisms lev-
elled at PPR it still remains as one of the mainstream mcthods of languagc
instruction throughout the world, and is a common fbnnat widlin ibreign lan-
guage.textbooks (EmS and Shintani, 2014).

Given the issues outlined above with implementing task-based leaming
within Asia, what possible solutions can there be fbr the approach thal promotes
auUlenticlanguagcuse？OnepossiblcanswercouldbetocreatewhatEllisatal．
(2020) refer io as a "modular curriculum" (p 25) that incorporatcs (ask-bard
leaming with a stmctural approach using PPP that can also include tasks・The
lalter. known as task-supportcd language teaching will now be discusse(1.
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Task-supported language teaclling

･Ihsks have also been used as a means to Practice pre-selccted nnguistic
sImctures in a communicative conにxt, known as task-supported language teach_
ing (EUis, 2003, p. 146).This appmach di旅【s from lask-based ieaming because
the "mary goal is to practice using a linguistic fbature communicatively which
1herefbrc violales the first criteria of the definition of a task outlined earlier in
this papelK In this context, the task or activity must bc designed in a way that it
elicits the use of the pre-detennined linguistic feature in question. Such tasks a,E
called 4fbcused' tasks, and they serve as a pedagOgic dcvice by allowing leamers
to pmctice certain linguistic fbnns that they may have dimculty using in nat,,ral

conlexts. Fbr example, Mochizuki and Ortega (2008), and lilter Thompson (20 14)
designed narrative stoIy telling tasks thal cliciled tllc usc of l･elative clauses
which are known fbr their di価culty in produclion wilh Japanese leamers of
English.

Thsk-supported language teaching, in line with PPP and skill acquisition
theories of leaming that were discussed in the prcvious seclion, is consideled
compatible according to Littlewood (20 14), witll educational pmctices in Asia
that may lavour more smlctural approaches to teaching language (see iIgure 5).

Given task-supported language teaching' s compaUbility with educational

instmction within Asia, EIMs et al. (2020) have suggested that creating a ･modu-
lar curriculum' that combmestask-supportedlanguagc leaching with task-based

’

ThSk-supported language teaching-
Present:

Instmction of

language fbatures

C【Ice：

trollcd

clses

Produce:

Communicative

language use

一 一

IIIsk-based languagc teaching

l.e-taSk:

lannin9 tin

Task:

Language use /

COn･ective lbedbaCk 陰
st-task:

l･reclive

dback

e － 一

Figuic 5: a comparison of task-suppol･tcd languagc ("ching willl lilsk-based leanling
Q

(adapied from Ellis, 2003, p. 147)
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learni ng could provide a compromise・The fbrmer facilitates Ule praclice of spe-
cific struclures, benefiting accuracy, whilst the latter fncililales authentic

language use and nuency devclopmcnt, thus helping lo develop learners' com-
munication skills.GlThe proposal is that therc would need to be clear separation

in time betwecn the two co-existing approaches (e､9. diffeIEnt days) and lhat ap b

decision would need to be madc whether to start off with a more convcntional

apploach at earlier levels and move towards a task-based approach as proficiency
increaseSor vice-versa"(p. 356). Whcthcror not both approachcscould work in
landcm wilhin languageeducationall)rogmms rcmams to be explored in filture
research.

lecled linguislic

langllage teach-

.earning becausc

nicatively which

ltlined earlier in

in a way that it

1. Such tasks are

llowing learners

usmg ln natuml

1ompson (2014)

relative clauses

lese leamers of

１
１

Conclusion

This papcr has reported on the pmgI℃ss of task-baSed leaming reScarCh ovcr
the past tllirty years as an approach fbr developing leamers. L2 communication
skills. Studies have shown how tasks can be designed to improve nol only L2

speaking skills, but also input skills Ihal can be applied to learners of lower pro-
ficiency・Research has also shown how tasks can bc used in difI℃rent ways by
providing planning time dnat benents lcarners' L2 perfbrmancc. Cuidelines have
also been put fbrward to assist insinlctors on how Io sequence lasks to develop
language skills over time.

The leamer-centred, communicative nature of task-based learning has how-

ever, crealed certain challenges and issues regarding its implementation within
Asian educational contexts. This may lead to the approach angning with lask-

suppol･ted language teaching whicll appcars more compatible with insimctional
practiccs in Asia.In domg so, lask-based lcaming and task-supporled language
leaching would need to be implemenled scparately within an educational pro-
gram, possibly detcrmined by proliciency levels of the courses, and rc(luiring
diffiarent roles from language instl･uctors. As both approaches aIguc their case fbr

developing language skills, it remains to be seen how Uley could potentially
compliment cach other within language programs.

;kill acquisition
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(see figure 5),
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