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Abstract

AI1hough the idea of Education fbr Suslainable Development (ESD) has

exisにd fbr almost ten years, its imeglation inlo English Language pmgrams at

the tertiaIy level in Japan has been slow. This paper aims to encoumge its appU-

calion by illustrating hOw ESD can be inlegraled inlo a rcading course at a privale

university in Japan. Tnking on a case study approach, Ihe author details the main

feamres of lhe cOurse conceming lhe stnlcture, the malerials used, the lesson

activities, and the assessmem melhods・By doing so, he aims to show how ESD

can be combined wilh appmaches lo teaching English to develop university stu-

dentf academic pmficiency whilc incleasing their knowledge about

sustainability and [he world. It is hoped that lhis practical paper will inspiIE other

English Language teachers to inconporale ESD into their classes.

K"wOﾉ域sJE上加“"o'z f)r "ciqI Devej叩"'e", "81ish /br Aca血"1" AJrb

""", @"re加伽蝿rq12㎡""8"ge leami"8, PJujEcI Bnsed""8"ge Lmm"8,
S""j"α〃eDe肥J叩加emGりα肘．

Introduction

Since the inception of the Sustainable Development Goals (SDGs) in 2015,

Education fbr Sustainable Development (ESD) has innuenced cumculums

around山e world・The SDGs are a colleclion of l 7 goals which aim to create 06a

sustainable, peacefill, pmsperous and equitable life on earth fbr everyone now

and in lhe fUture'' (UNESCO, 201 7 , p. 10). .Ib achieve this filture, UNESCO

fbnnulated the ideas and principles of ESD, in which leame鴎正nect on how
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their actions imPact socicty, culture, cconomy and the envimnmcnt and l,ow Io

act Sustainably (UNESCO, 2017. P. 1 1). Through the Ministl･y of E(lucation,
Cullure, Sports, Science and Tbchnology (MEXT), Japan llas been committe(l to

ESD and has published several guides that outline llow ESD can be realised

(Ministry of Education Cultul･e, Science and T℃cImology (MEXT), 2020). As

these guides have bcen fbcused on primary and secondary cducation, the adol)_
tion of ESD into higher education has been slow and fUrlher llampered by ll,e

unfamliarity of univcrsity tcachers with ESD pl･inciples (Jodoin & Singer, 20 1 9,

p. 55). One pmposal to counteract this resistance is to use EFL classes, not only
because they are manda(oly in Japan but because they can easily connect with

SDG-Ielated topics (Jodoin, 2020). This conncction is not only onc of conve_

nicnce, as the skills emphasised in ESD by MEXT (MinisIIy of Education

Culiul℃, 2020) pamllels English fbr Academic Pulposes (EAP) . Encouraging the

use of English is also authentic and connects to lhe aim of developing global

citizens (Yi' ct a1., 2024, p. 2).Conlent and Language Integraled Learning

(CLIL) and PIniect Based Language Learning (PBLL) have been proposed as

possible approaches to teaching sustainability (Cardiff ct a1., 2024; Reisinger cl

al., 2021) and l will outUne tllese in the next section befbrc describing the course

that was designed.

’

Approaches to lncorporatmg ESD into Teaching English

In r['nIr""迦ging lhe CLIL approacll, Coyle (Coyle, 2008, p､1 03) devcl-

oped the 4Cs fiamework, which intcgmtcs leaming (content and cognition) wilh

language learning (co"numcation and cultures). By combining the two, CLIL

has been fbund to develop linguistic ability and smdy skills and motivate sIu-

dents while raising intercultuml awarcncss (Coyle, 2002). A key componenl of

ESD is learneFcentred pedagogy, in which smdents actively develop kIIowledge,

monitol; and renect on their leaming. Thus, I decided to intcgmte CLIL wilh
PBLL.

PBLL extends prqject-based leaming lo fbcus on language leaming, in

which studenls explorc global issues to find possible solutions whilc dcvcloping

the necessary language skills. According Io PBLworks (n.d), prOiecIs should
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have thc fbllOwing fealul巳s: thCy should be ibcused on a challenging problcm or

question; students should go through the research process of maldng questions,

searclling fbr infbnnation and applying it; the prWect should be both connected

to the real-world context andtheir lives ; studcnts should decide how they work

and use their voice; both students aIld teachers should reflect on their lcaming,

thc challenges they mced, stratcgies fbr overcoming them; students should give,

receive, and apply feedback; and finally students should prescnt their nndings to

pcople beyond the classroom. In the next section, I will illusirate how l incorpo-

mted the principles outlined into a first-year course titled :GTもxtPbased lnteractive

Learning," which I designed and have been teaching at Chuo University in the

Faculty of Law since the curriculum overhaul in 2023.Through doing so,I hope

to increase awal･eness of ESD at the tertiary level within an EFL programme,

which interested teachers can adapt to their contexts.

Developing the Course

The ･G'Ibxt-based lnteractive Leaming" (TBIL) courses aim to develop stu-

dents ' knowlcdge about a particular theme by enabling them to activcly engage

with multiplc sources of infbrmation through independent rcseal℃h, whiCh they

then shalEm pairs and small groups. The courses alもStreamed using the TOEIC

ITP test, and l was assigned the Fbundational level with a class of 30 students

with a TOEIC score of up to 560. Each TBIL teacher can develop a coursc on a

Particular theme, and inspilEd by my readings on ESD,I decided to fbcus on how

countnes曹regions,andpeoplecollaboratetoimplementtheSDGs･

In making the course accessible to my assigned level, I used GGWe Have a

Dream: 20 1 Countries, 20 1 Dreams, with Sustainable Development Goals,'' a

collection of 201 short essays written by youth leaders of 201 countries. In each

essay, the youth lcaders describe their context and explain how they impact the

world through work relating to the SDGs. Although l used the English version in

my classes, a Japanese version is available as the book was created by a company

based in Japan, the "Wodd Dream Prqject.'' 'Ib put mto practice the overall aims

of thc TBIL class, which the curriculum coordinators had created, I used a com-

bination of the CLIL & PBIL approach to realise the guidancc over student
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choice lelating to subtopics, their exposme to multiple sources of mfbrmation,

and requiring them to conduct independent lBsearch. In the fbllowing sections, I

will explain how l did so through the course stl･ucture, the materials used, the

lesson activities, and evaluation methods.

The Course S tructure

As the academic tenn at Chuo University is split into two l4-week semes_

ters of lOO-mnute lessons, I had to strllcture dle course within Ulese parameters.

From experience, I have had the best results if studenls can submt two artefacis

fbr assessment during the term, with the feedback on the first attempt infiorming

the development of the second. With this in mind, I decided to have the evalua_

tion in the seventh and fOurtccnth weeks・When choosing what would be assessed,

I decided that a presentation and discussion would enable lhe students to share

their ideas and opinions interactively if each presenter had a small group audi-

ence. 'Ib incorporatc PBLL inlo the course, I decided that the students would

each choosc a country and SDG to research over six weeks using various

sources, including the textbook,

’

Materials Used

AccoIding to Grabe & Stoller (Grabc, E L., 2018), &@Students can only

become more skilled readers in academc settings if thcy rcad, read a lot, and

Iead ibl･ a variety of well-defined purposcs." This approach echocs the Concept-

Orientated Reading lnstruction (CORI) approach dcvcloped by Swan (Swan,

2003), which is organised around thesc stages: students cngage in guided inquiry

’
around a central theme, which lhey investigate by gathedng infOrmation fifom

multiple sources in prqject work that has a tangible outcome and arc supported

by reading spccific strategy training.

As stated, I uscd GGWC Have a Dream: 201 Countries, 201 Dreams, with

Sustainablc Development Goals'' as the core lext. As the book was split into

regions､I fbcused on one region every seven weeks. Within cach area, students

were required to choose a chapter that would provide the starting point fbr

rcscarch over six weeks (with the seventh week bcing the consolidation stage).

’

－

■



I' W

I
Using Ulc SDGs as a Spmgbollrd lo

Developing Academic Literacy and Lnngllage Skills 207

|i
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After UlCy had read and made notes on thcil･ chosen chapteri the students werc

expected to research independently: first, background infbrmalion on the country

itselfb then infbnnation on Ule SDGs tllat the wdter of the chapter was promoting,

befbre re-reading the chapter and conducting more in-depth research・rlb gather

more infbrmation on the country, I directed the students to the Simple English

Wikipedia <https:"simple.wikipcdia.org/wiki/SimPle_English_Wikipedia>.

which served as an introduction to the CIA WOrld Factbook <https:"www.cia.

gov/the-wodd-itlctbook/>. As sometimes the cou nily' s ently i n each coul d be

quite long, I stl℃ssed Ule importance of relevancy and had the students ibcus on

the parts related to the chapter they had just read. This strategy was aided by

1℃stl･icting the number of pages the students could submit each week to two A4

pages･

After the students had gatheI℃d enough background inlbnnatiOn On their

choscn colmtry, I asked them to fbcus on the SDGs menlioned in the chaplelx Tb

makc this research achievable to the studems, I di1℃cted them lo the Explainers,

Fast Facts and lnfbgraphics produced by the United Nations and available at:

<https:"www.un.org/Sustainabledevelopmenlﾉsdg-fnsLfacts/>. 'Ib make these

にxts comprehensible, I正cDmmcndcd that the smdents IEad the relevant inm-

graphic first to activate schemala befbre attempting a closer reading of the

two-page Fast Facts.

Once the smdents had gathered enough background infbrmaUon on Ule

SDG, I advised dlem to find out more recent details on the SDG using the web-

site produced by Our WOrld in Data <https:"ourworldindata|・org/sdgs>・Thi s

website collates data on Ule progress of the SDG worldwide based on the targets

and indicators defined by the UN・This data is published visually Ulrough graphs,

tables, charts, and a short paragraph. As these pages aI巴sometimes quite long, I

advised the students to make notes selectively by fbcusing on the indicators con-

nected to what is mcntioned about the SDG in their chosen chaptclk Aner they

completed back虹ound and recent reseaI℃h on their SDG,I asked the students to

leam more about the youth leaders' prqjects to promote the SDG in their country.

If they cannot find infbrmation, I advised them to search fbr it strategicallyi

fbcusing on ".olg'' (which win fbcus on NGOs), or ".gov" (government) siにs

|’
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using a combinalion of keywords. AIthough the inlbrmation they find can va,・y ill
gompl"ty, ! envisag"X by going lhrough illc siages menlioncd p!cviously，
they will be able to deal with these dcmands. According lo Grabe & Stoll6!
(Grabe, E L., 2018), p9. 60) rel℃Ilding (6also leads Io vocabulaly recycling, criti_
cal thinking, and the consolidalion ofconlcnt leaming." II1 thc ncxI seclion, I will
illustrate how, in the lesson activities, I scaHbld the students' dcvelopment of the
necessary academic skills.

LeSSon ACtivitieS

Each lesson is split into two parts: the frst half is devoにd to pair Shadng，
while the second is taught to the wholc class・As l have stated,each Studenicho-

ses an SDG to research over several weeks and coIlducts independent resea1℃h
each week fbr homework by reading and making noles・Tb give the studellts

meaning and pulpose fbr lhis IEsearch, I engincel･ PeelBteaching where cacl)
week, the studentS sha妃Iheir research wilh a GGnovice,'' someone who has nol

researched the topic befbre. 'Ib do this, I restlicted the number of students who

could do simlar countries and kept track of their topic choice using a class
Google Document whclBeach student wrolc Uleir name llnder their chosen chap-
【" I also askcd the s(udents to wIite their chosen countly and SDG on tlleir name

cards, and befbrc each lcsson, I shumed the name cards to ensure that Uley wcl･e
always paired wiUl a novicc. Fbr each lesson, I made a Lesson Google document
detai ling the aclivities the students should complele in the paiFshare and whole-
gmup activines.

In lhe paiFsharing stage of the lesson, I had the studenls introduce them-

selves to each oIh" asking them to find out about the o!her person ' s hobbies and

intcrests befbre teaching lhe necessaly vocabulaly and what they had fbund out
in the previous week・Having the sludents inlroduce themselves and socialise

befbre sha血g noles, was a vital stagc to build (nlst lhrough interaclion, as 66we

are drawn to people we have something in common with, and fbel empathy
towards people whomwe sharEsimilaritieg'(Paydon, 2012, p. 52). I also had lhc
students change pairs twice to build up nuency and confidcncc in explaining

今

Ihcil･ reseaI℃h in English, fbMowing the advice of Nation (2008).
I

－
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As some students were relatively low-level and ha(l to explain a complexey find can Vary il]

tioned previousljG
Grabe & Stoller

y recycling, cliti-

lext section, I will

3velopment of the

topic, I allowed thcm to use Japanese in ihe firs( pair share as long .s it did !19(
d6minate the colwersation Afier lhe first pair-share, 1 reminded the "presenlers''
that their notes were in English and should be shared in English. I also encour-

aged thc listener to look at the l1otes the presentcr had made when they listcncd
and ask comprehcnsion questions when necessary.

Once dle students had shared their resea1℃h Lwicc, it was time fbr the wholc
class activities. In these, I held tutorial sessions on developing academic skills.
Befbre discussing them in small groups, 1 also introduced relevanl texts or videos
we would read or watch as a class･These acadcmic skills were taught al the point
of need, with, fOr example, reading and note-taking taking the fbrefront at Ule
start of the semestel: In comrast, slide design and presenlation skills weI℃taught
in the weeks near the presentanon/discusSion dayj

One of the first academic skills l taught was reading and making notes

effectively. I did this through a guided demonstmlion. For each skill, I first

i to pair sharing,
9ach smdent cho-

.endcnt l･eSearch

;ive the smdents

lmg whelEeach

)ne who has not

of smdents who

>e Using a clasS

eir chosen chap-

G on their name

e that they were

]Ogle docUment

1aXBand whole-

brieny got Ihe students to think about and share why they thoughi this skill w4$
essential・Thcn, I asked lhem lo share their cxperience developing il by respond-
ing to warm-up quesiions on lllc class Cooglc documenl, wilich illey cQWld
adEess on the classes｡ Google Classroom Afler Uney had Iinished working
through thesc qucstions in pairs, I would hold a whole-class fbedback session,
where l would ask a few pairs each question, which l would then comment on,lo
build a shared understanding of the imporlance and expericnce of thc acadcmic
skill・I then explained the best practices fbr developing the skill using Powerg
Point or the whiteboard.

In some cases, I did a live demonstration, fbr example, in the case of reading
and note-taking, where I gave dlc students a photocopy of a shared text and
talked them dlrough how to make notes oII the first paragraph whilc making the
notes memo on the whiteboar(IAftcr l had elicited the main fbatures of Ulc noles
I had written, e､9.usmg only words and phrases, as well as lines to connect or
cmphasise key ideas, I asked Ihe siudents to practice using thc iexI in Ule Vllqw.
ing two paragraphs・As mey made notes, I walked amund the class, monitoring
wMat tlldj did and giving advice. As a ciosing activily, I got !he sludenis Io show

ntmduce them-

II's hobbies and
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s and socianse
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their parlner thc nqrs tlley had made and commcnt on each other to imb,,e (,
common understanding.

In illc pcxt part of ihe lessom, we would then lbcus as a class on a commo!】
issue rclated to the SDGs, which l wouldmIroduce using either rcading or liste,,_
ipg Bgibre "ch｡ l would again get the siudeniS io l~'h" !hey knew ab6I!
the Iopic using wanncr queslioms on the class Coogle document. Then, if nec6;
sary, [ yvoul4 pre.teach ihe required vocabulaly belb" having lhein coml)lei@
pomprehension activities that l designed using the CLIL approach. AiYer cibck_
ing their listenm;or rc"ing c9mprchension, I would check lheir understanding
gf the fbllowillg discussion activity and give them lime io prepa4ir answeIK
The slUdenis would then share Uleir ideas and opinions in small groups.'Ib close
!he activity, I would then ask cach question to a collple of the groups and conf
ment on their responses・Now that l have described the lesson activities, I will
move on to how the coursc was assessed and how l gave feedback.

｜
’

AsseSsment MethodS alld Feedback

I used continuous assessment to evaluate the students on a pe"rqject basis.
" "ect was 50%, of which 35% w" alloilcd to tlle weekly lakin9,
1 0% to the prescntatioll, and 5% fbr the attendance and particpation.

Fbl･ thC weekly nOtc-taking, the smdentS did the X℃quil℃d l･eading and note-
taking fbl･ homework and submitted pllotogl･aPhs of their two pages of notes to
Google Classroom each week. I would then assess Iheir note-taking in tel･ms of
ils completeness (they were expecled to cite it coITectly, wdtc a shol･t lCfleclion
9f what they read, and includc a word list) and its style (noies were expected to
be Je" be madc of woxU p,, and c｡ntain ,ineS ｡r (!ndefiining t｡
emphasise or connect ideas). Aiter looking at each set of nolcs, I would giVe a
score and, if needed, advice on improving and suggesting fUlure research dircc-

tiomsJIKiving the siudenls submit weckly notcs enab｣: to lrack thcir progres$
over time and have n body of their work, which l could then refbr to whei cHEck.
ing thal the pl･esentations they made were all their work､

｜

’

For the pl℃scntations, the sludcntS wcl℃required to submt eight io ten-slide
PowerPoint presentations that detailed their reseal℃h and finiShed with five (lis-

←
－

－
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cussion questions. F6r these presentations, they were expected to give background
infbrmation on thcir chosen country and SDG and then provide up-to-date infbr-

mation on progress towards achieving the SDG befOrc detailing the cifbrts to

support the S DG in their particulair collntry of choicc. The slides were expected
to be correctly cited, easy to understand (with a mix of text and imagcs) and
contain the abovcmentioned parts.

Tb ensure lhe students undersIood how Uleir notes and presentalion slides

were being assessed, I first asked them to renect on their experienccs in note-

taking or making PowerPoint slides. Then, I asked them to evaluate anonymised
examples of previous students' work to answer the question, "What makes good
notes or slides?.'' After they had looked at the noles or slides, I would elicit class

feedback on their answers to this question to conceptualise and then familiarise

them with the evaluation criteria. 'Ib evaluate Ule perfbrmance of their presenta-

tion, we worked together to concepmalise what a $Ggood" perfbI･mance was. 'Ib do

so, I showed thcm one or two shorl extracts of talks and got them to comment on

the performance regarding the gcstures uscd, the voice speed, and how the pIB-
senters engaged the audience through innexions and dynamism in their voices・I

would then get them to pracUce with each other and then give feedback on how

dleir partner could improve. On the prcsentation day itself with up to seven

presenters presenting m small groups, I would move around the class and take
field notes on their perfbrmance, which would supplement the peer assessment

they would give each other using a Google fbrm l created, which asseSsed thc
content of the presentation and the presenter's performance. I then asked the
students to complcte a onc-page renection fbr homework to closc lhe prqject

cycle. In this, they were firsl expected to summariSe what lhey learned through
their rBsearch and the other Presentations and then selfevaluate their work over

the prqject cycle. When l gave the students ibedback and graded their effbrts, I
referred to my field notes, the coHⅡnents they had given each othcr, and their
selfLevaluations.
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By first explaining ESD and Ulen showing how it caIl be applied to English
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